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Introduction

History and Purpose

The purpose of this manual is to provide user-friendly resources and tools to community
members and professionals who want to promote positive youth development in their
communities. The materials can be used to educate community groups and service providers
about positive youth development with the ultimate goal of facilitating organizational and
community change. The manual includes training activities, handouts, brief power point
presentations and references to other resources.

The impetus to develop this manual came out of lessons learned from ACT for Youth, a
statewide initiative, funded by the NYS Department of Health, to promote positive youth
development  through  community partnerships (for more information see
www.actforyouth.net). Many practitioners have learned about positive youth development
through attending trainings, reading publications and accessing the ever growing number of
youth development resources on the web. Increasing knowledge of youth development is a
critical, first step. But in order to educate and engage other local groups and organizations,
they need concrete educational strategies and materials - materials that take the somewhat
abstract and general concepts of positive youth development and put them into user-friendly
and practical interventions and ideas. This is precisely what this manual attempts to do. The
content of the manual is based on five years of working closely with diverse community
partnerships and the ongoing review of research and training resources in the youth
development field.

Structure

The manual is divided into 6 sections each of which has a theme and includes several
activities with instructions, overheads (slides), handouts and facilitation tips. Additionally,
there is a section for resources and references and an addendum of energizers. All overheads
are attached as power point slides. Any slide can be converted to an overhead if desired.
Additional resources ate listed with direct web links.

How to use the manual

You can choose and combine activities according to your audiences and educational goals.
This is not a standard curriculum that mandates certain sequence of activities. The manual is
viewed as a resource kit intentionally created to be flexible and adjustable depending on your
goals and interests. The recommendations given are meant as suggestions based on actual
training experiences.

We have tried not to duplicate existing training materials, and have listed other available
resources (via reference or web link).

Future plans

A compendium of positive youth development readings is under development. Using the
benefits of web technology, annual updates with new activities, references and handouts are
planned.



http://www.actforyouth.net/

What is Positive Youth Development?
1.1 What Do Young People Need to Thrive?

Objective: Participants will learn the core concepts of positive youth development

Material: ~ Newsprint, markers, prepared poster
Slides: From Traditional Youth Services to Positive Youth Development;
Community Groups and Organizations
Handouts:  1.1.A What is Positive Youth Development?
1.1.B From Traditional Youth Services to Positive Youth Development
1.1 C Community Groups and Organizations
Time: 50 minutes

Audience: General

Lesson Plan

I would like to introduce you to a new way of thinking about young people and what we as adults
in our community can do to help young people succeed. Some of you might have heard the term
positive youth development or community youth development before.

When you think about young people, adolescents, or teenagers, what comes to mind? What
headlines pop into your head?

Invite participants to share some of the concerns they are thinking about. Remind them of
the headlines they commonly see.

Most of time we are inundated with negative news, events and statistics. We worry about young
people, their behaviors and pathways. On the other hand we have expectations, hopes and goals for
young people. We want to see them succeed, to become successful productive adults. How do you
define success? What characteristics, skills, attributes would you like to see?

Brainstorm briefly positive outcomes. Highlight that there is usually agreement about the
desired outcomes.

The question is how to we get to those desired outcomes despite the challenges and risks young
people face. One thing we as adults sometimes forget is that we faced challenges, risks, difficult




situations as adolescents as well. They probably looked a little different, maybe, but they were
challenges nonetheless.

Step 1 > Small group activity (20 min)
Form small groups (people at one table, or 5-7 people)

Let’s take a few minutes to think back when you were a teenager, 13 - 17 years old. What did your
life look? What influences shaped your life then? Or, think about some of the challenges you faced.
What helped you through a difficult time? Share a personal experience.

Think about it for a minute, then share your experiences with folks in your group.

Process. Ask volunteers to share, write comments on newsprint. Highlight supports - adult
role models or relationships, participation/competence, safe places.

Step 2 > Brief lecturette and discussion (25 min)

What do young people need to thrive? Research reinforces our personal experiences. Research in
child and adolescent development has told us what young people need to thrive, to become healthy
productive adults.

Poster

Engagement

Connectedness

Preparedness

Safety and Basic Needs

What do young people need to thrive?

Talking Points:

Bottom line — Young people need their needs met (shelter, food, etc) and feel safe before
they can grow and learn. Youth in survival mode do not thrive.

Preparedness — Young people need to develop competencies and skills to ready themselves
for work and adult life. Competencies range from academic, social, emotional to
vocational, cultural.

Connectedness — Young people need to belong, to be connected to family and community
to thrive. A growing body of brain research indicates that we are hardwired to connect. It is
a core requisite to learn, develop and interact with the world.




Engagement — Young people need opportunities to engage in meaningtful activities, have a
voice, take responsibility for their actions, and actively participate in civic discourse.

This sets the agenda for positive youth development. This reflects a major shift in thinking. Instead
of asking what we can do to prevent and fix behavior problems, we are asking what opportunities,
learning experiences, supports do we need to give young people so that they feel connected,
prepared and engaged.

Slide and Handout 1.1.B — From Traditional Youth Services to Positive Youth Development

Traditional Youth Positive Youth
Services Developmen

» Focus on problems » Focus n positivetcomes

- Reactive + Pro-active

+ Targeted youth » All youth

» Youth as recipients » Youth as active participants

+ Programs + Community response

(systemic change)

+ Professional providers + Community members

Talking Points:
This presents a real shift in thinking of how we provide services for young people.

Instead of concentration on problems and problem prevention, we move to nurturing
positive outcomes; we focus on what young people need to thrive.

From reacting to problems and needs, we become pro-active.

We move from targeting young people — either high risk or gifted — to planning and
creating opportunities for all young people.

Instead of looking at young people as recipient of services and programs, we look at young
people as resources, as partners who can make valuable contributions in planning and
implementing activities.

This also means we are moving from programs to a more community wide net of learning
opportunities, Interactions and activities. This can mean enhancing and expanding
existing programs as well as creating intergenerational activities outside of traditional
youth programming.

Ultimately, this means that youth development is not just a task of professionals but all

community members.

This does not mean that prevention programs and efforts should be abolished. A positive youth
development approach means to look at the bigger picture; it looks to strengthen existing services
and programs and to expand opportunities and supports a community offers to young people so




that they all can develop to their full potential. It challenges communities to take a new look at its
resources and how they can be used to support young people.

Slide and Handout 1.1C - Community Groups and Organizations
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Talking Points:

Typically a community has a wide range of institutions and otganizations. Have
participants name a few from the slide or in addition to the slide. But many of those
organizations are not involved in youth development but they might have valuable
resources to offer.

Wrap up: Ask for comments and questions. Facilitate a brief discussion of what
participants take away from this session.

Distribute handouts: 1.1.A. What is Positive Youth Development?, 1.1.B. From Traditional
Youth Services to Positive Youth Development, 1.1.C. Community Groups and
Organizations

Facilitator Tips

1. Prepare poster beforehand; size of poster depends on the size of the group; it has to be
legible from further away.

2. The introductory brainstorm can be replaced with activity 6.1 It Takes a Community to...

3. Alternative handouts about positive youth development: Search Institute’s 40
Developmental Assets www.search-institute.org , or, Reclaiming Youth at Risk: Circle of

Courage www.reclaiming.com

4. This activity can be good lead in to talk about positive outcomes (Section 2) or youth
involvement (Section 3).



http://www.search-institute.org/
http://www.reclaiming.com/

What is Positive Youth Development?

1.2 Positive Youth Development - Origins and Principles

Objectives: Participants will learn about the research base and core principles of positive youth
development

Participants will reflect on their own youth development practice
Material:  Newsprint, markers, tape
Slides: Positive Youth Development Power Point
Handouts: 1.2.A. Positive Youth Development PP
1.1.A. What is Positive Youth Development?
1.2.B. Youth Development and Prevention
Time: 35 minutes
Audience: Service Providers, After School Care, Funders, Schools

Lesson Plan

Positive youth development and/or youth development are very popular terms in the youth
services field. | would guess that you have probably your own definition of youth development.
It has been my experience that there is quite a bit of confusion around a precise definition but
more agreement on the key concepts. To reach some common understanding, | would like to
give you a brief overview of research that went into the framework of positive youth
development and then talk a little about the core principles

Step 1 > Power point presentation (15 min)

Present positive youth development power point according to the notes. Provide slides as
handout. (1.2.A) Keep last slide up. Invite questions and comments.

Distribute handout 1.1.A. What is Positive Youth Development?
Step 2 > Small group discussion (20 minutes)

This might be a good time to reflect on what you are doing in your organization. Where do you
see yourself on this continuum? Let’s see who is in the room. Please raise your hand if you
provide treatment services. Intervention programs? Prevention programs? Anybody who is not
providing prevention?

Ask participants who do not provide prevention services to clarify what they do — what does
preparation and participation look like. Most likely the majority of participants will describe
their programs as prevention.

But even if you are working in prevention right now you can integrate some of the core youth
development principles in your work. You have a description of youth development principles
on the handout | passed out. I am thinking in particular about principles such as a positive




outcomes orientation (building competencies, values, connections) by using a strength based
approach, youth voice and involvement and community involvement. Let’s focus on those three
for a moment and talk about how we can integrate those in our work. Form a small group (at the
table or move 5-7 people together). In your group take 10 minutes to talk about that; share what
you are doing already or what you could be doing in your program and organization.

Process. Ask volunteers to share some of their findings. Summarize and emphasize that youth
development principles and strategies can be used in working with all young people, not just
in programs that are labeled youth development programs.

Distribute handout 1.2.B. Youth Development and Prevention.

Facilitator Tips

1. Practice the power point presentation by using the notes. Several practice runs are
recommended.

2. For a comprehensive overview of positive youth development and its key principles,
read Karen Pittman et al. 2005: Preventing Problems, Promoting Development,
Encouraging Engagement (www.forumfyi.org/files/PPE.pdf). For additional readings on
the bodies of research, see references on Communities That Care, Search Institute and
resiliency research.

If the presentation is done by overhead, it will require more time.

4. Tailor the discussion after the power point to the audience. If it is a school group, ask the
participants to identify where they see themselves on the continuum. For examples, as
teachers they are most likely competency building (preparation); if they are social
workers they might provide primary and secondary prevention. They can still discuss
how to engage young people more actively, and how to link more effectively with other
community groups.

5. This activity is a good lead in to talk about positive outcomes (Section 2), youth
involvement (Section 3) and community involvement (Section 6).



http://www.forumfyi.org/files/PPE.pdf

Handout 1.1.A

What is Positive Youth Development?

Youth development experts have not yet agreed on a clear definition of positive youth development, but there has
been consensus about key components that need to be included in this approach. With this in mind, positive youth
development can be described as a philosophy or approach promoting a set of guidelines on how a community can
support its young people so that they can grow up competent and healthy and develop to their full potential.

e Emphasis on positive outcomes: The approach highlights positive, healthy outcomes (in
contrast to reducing negative outcomes such as teen pregnancy, substance abuse, violence).
Although most parents have clear ideas what positive characteristics and behaviors they would
like to see in their children, there is still a lack of clarity of what exactly positive outcomes are.
Since researchers only recently have focused on positive outcomes, definitions and categories of
positive outcomes are still evolving. Examples of desired youth development outcomes atre
competence (academic, social, vocational skills), self-confidence, connectedness (healthy
relationship to community, friends, family), character (integrity, moral commitment), caring and
compassion.

e Youth Voice: It is essential to include youth as active participants in any youth development
initiative. They have to be equal partners in the process. Youth involvement presents a great
challenge to adults and charges them to rethink how they have engaged in planning and program
development and implementation.

e  Strategies aim to involve all youth: Youth development strategies are generally aimed at all
youth. The assumption is that creating supportive and enriching environments for all youth will
lead to the desired positive outcomes as well as reduced negative outcomes. However, experts in
the field recognize the need to blend universal approaches with approaches that are targeting
youth facing extra challenges.

e Long-term involvement: Youth development assumes long-term commitment. Activities and
supportive relationships have to endure for a long period of time to be effective. They have to
accompany young people throughout their growing up years. While short-term positive results
may be seen and should be built on, both community-organizing models mentioned below state
that positive community-based, youth outcomes may not be measurable for 15-20 years. Youth
development strategies have to embrace and ready themselves for long-term engagement.

e Community involvement: Youth development stresses the importance to engage the larger
social environment that influences how young people grow up and develop. This includes family
and friends, but also the community they live in. Community is more than social service and
youth organizations, schools, law enforcement agencies; it involves business, faith and civic
groups, and private citizens who are not attached to any organization.

Currently there are two popular, researched community organizing models, Search Institute and
Communities that Care, that provide strategies and tools to involve large sectors of the community in
the task of making the community a better place for young people to grow up in.

e Emphasis on collaboration: Youth development requires people from various agencies and
community groups to work together. Collaboration can express itself in different forms e.g.,
agencies coming together to write a grant proposal to community groups forming a coalition to
achieve one common goal by sharing resources and expertise.




Handout 1.1.B

From Traditional Youth Services to Positive Youth Development

Traditional Youth Positive Youth
Services Development

+ Focus on problems « Focus on positive outcomes

. Reactive * Pro-active

- Targeted youth + All youth

» Youth as recipients » Youth as active participants

+ Programs + Community response

(systemic change)
+ Professional providers « Community members




Handout 1.1C

Community Groups and Organizations

Senior Citizens




Handout 1.2.A

Positive Youth Development Power Point Slides

Positive Youth Development

Prevention Research:
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Extreme Economic Deprivation X X X X X




Resiliency Research:

Results of Resiliency Research

. Social Competence . Caring Relationships
. Problem Solving Skills . High Expectations

. Autonomy . Opportunities for

. Sense of Purpose, Belief Participation

in a Bright Future

Youth Development Research:




Search Institute’s
The Origin of “Assets”
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Risk and Protective
Factors at Work

Risk
Factors

——

Protective
Factors

National Research Council (2002)

Physical and Psychological Safety
Appropriate Structures
Supportive Relationships
Opportunities to Belong
Positive Social Norms
Support for Efficacy and Mattering
Opportunities for Skill Building
Integration of Family, School and Community Efforts

Karen Pittman




What is Positive Youth
Development?

Key Principles of
Youth Development

— Shared
Leadership

— Participation

— Preparation

+— Prevention

— Intervention

WIELL

+— Crisis

Adapted from Karen Pittman




Handout 1.2.B

Youth Development and Prevention

Stephen F. Hamilton,
Professor, Human Development, Cornell University

How are youth development and prevention related? Are they distinct, even competitive approaches? Are they
identical? Such questions can easily sink into triviality, but for people trying to improve the lives of young people
with inadequate resources they can also be significant and troublesome.

Youth development emerged in part as a reaction against approaches to working with youth that identify specific
youth as being in need or at risk and try to meet the need or reduce the risk. One of the central insights underlying
youth development is that different youth problems have spawned separate systems of theory, research, funding,
and programs, yet often different problems result from the same conditions and respond to the same treatments.
Moreover, some of the same youth have multiple problems (Dryfoos, 1990). A pregnant teenager who drops out of
school should not be divided between a program for dropouts and another for pregnant teens. This insight has led
some youth development advocates and practitioners to portray prevention programs as an inferior alternative.

The distinguished Committee on Community-level Programs for Youth of the National Research Council and
Institute of Medicine (Eccles & Gootman, 2002, pp. 35-36) rejected the distinction between positive youth
development and prevention or problem-centered approaches. They argued that the distinction is difficult to
sustain in actual programs, where practices tend to look alike whether the program was designed to implement one
approach or the other. Their observation is probably correct that the tension between these approaches is rooted
more in competition for categorical funding opportunities addressing specific problems or populations rather than
goals and practices (Partee, 2004).

Moreover, the goals of “primary prevention” seem quite consistent with those of youth development. Primary
prevention aims to reduce the incidence or number of new cases of an undesirable condition. For example, primary
prevention of lung cancer stresses the reduction of smoking. In youth work, prevention usually refers to primary
prevention. According to an influential report of the Institute of Medicine (Mrazek & Haggerty, 1994) primary
prevention may be aimed at the general population (“universal preventive interventions”), at especially susceptible
populations (“selective preventive interventions”), or at individuals with specific identifiable risk characteristics who
do not yet have the condition (“indicated preventive interventions”). Generalized anti-tobacco campaigns are an
example of the first. Anti-smoking campaigns aimed at teenagers are an example of the second; teenagers atre
singled out because most smokers start in their teens. A program for teens whose parents smoke would be an
example of the third type of primary prevention because they are known to be at higher risk of starting to smoke.
Universal primary prevention is most consistent with youth development. One component of youth development
is universality, addressing all youth, not just those judged to be at risk (Hamilton, Hamilton, & Pittman, 2004).

But a second component of youth development goes beyond prevention to promote thriving, not just avoiding
problems. In Pittman’s terms, “Problem free is not fully prepared” (Pittman, Irby, Tolman, Yohalem & Ferber,
2001). This universal and positive orientation is captured in the goal statement, “All youth thrive” (Hamilton,
Hamilton, & Pittman, 2004). If prevention is about avoiding problems, an important difference remains, at least in
emphasis, between even universal primary prevention and youth development.

However, recent re-definitions of prevention appear to be bringing the fields closer together. An American
Psychological Association Task Force on Prevention: Promoting Strength, Resilience, and Health in Youth People
defined “primary prevention for young people as involving the dual goals of reducing the incidence of




psychological and physical health problems and of enhancing social competence and health.” Related theoretical
perspectives and approaches to practice cited by the task force include prevention science, positive psychology,
applied developmental science, competence enhancement, health promotion, resilience, wellness, and positive
youth development (Weissberg, Kumpfer, & Seligman, 2003, p. 425). In other words, many on the cutting edge of
prevention science view youth development as an associated field and rely on theories and approaches that are
compatible with and contribute to youth development. To the extent that prevention scientists and practitioners
adopt this new definition of prevention as including enhancement, they are speaking the same language and
promoting the same goals as youth development practitioners.

But one more principle of youth development still distinguishes it from prevention, at least as conventionally
defined and practiced: the principle that you should have as much choice and as much control as possible over the
activities they engage in (Hamilton et al. 2004). Variously termed participation, voice, and empowerment, this
principle is based both on fundamental democratic values and on a view of human beings as active shapers of their
own development. Youth should have a say both as a right and as an essential part of the positive developmental
experience. This principle does not necessarily conflict with either the theory or the practice of prevention, but it is
not prominent in that field as it is in youth development. That said, it remains more of an aspiration than an
achievement in many youth development organizations and programs. If youth development practitioners are to
claim youth voice as a distinctive features of youth development, then they must become even more skilled at
making it a reality.

Despite this movement toward alliance, if not identity between youth development and prevention, federal and
state agencies continue to be organized primarily around problems: delinquency, drug abuse, school drop-outs,
unemployment, pregnancy, etc. Funding flows from these agencies to local agencies and programs devoted to
preventing and treating these problems. Even when staff of these agencies sincerely believe in youth development,
they may be constrained by their funding and organizational structure to focus on problem prevention and
treatment.

What can practitioners who subscribe to the principles of youth development do to incorporate prevention and
work with prevention practitioners rather than compete? A starting point is to recognize that while promoting
thriving entails more than prevention, thriving may require prevention. Youth who are constantly confronted with
the allure of drugs and gangs are not thriving. Moreover, youth who are most at risk of engaging in problem
behavior are unlikely to respond to precisely the same opportunities that benefit more protected youth. Universality
does not mean uniformity. Quite the opposite. Promoting the development of all youth entails meeting the
different developmental needs of individual youth. Youth who are more exposed and/or more susceptible to
threats to their development need more intensive prevention. Youth in less toxic environments are not immune to
the same threats, but they are less needy. An after-school recreation program may be adequate to keep some youth
from experimenting with drugs but for other youth who are more susceptible to drug abuse it may have to be
combined with more aggressive targeted prevention programs.

Following are some suggestions for trying to bridge the gap and effectively incorporate prevention into youth
development.

1. Seek common ground. This can be found at the levels of both principles and practices. Everyone wants the
best for youth. Focus on what is good for youth, then on how to achieve that. Agreement is likely to be high
despite differences in orientations and traditions. Drug treatment counselors not only want to see young people get
and stay clean but also finish school and get good jobs. The community service project undertaken by a drug
prevention program may look identical to the one sponsored by an after-school program to promote youth
development. Even the juvenile justice system, which is surely as problem-centered as possible, can be infused with
youth development principles (Barton, 2004.)




2. Acknowledge the need for prevention and treatment in youth development. Some versions of youth
development make it sound as though making good opportunities available to all youth will obviate the need for
anything else. Karen Pittman’s continuum of “setvices, supports, and opportunities” (Pittman et al., 2001) provides
a more realistic and useful conception of what is needed, along with her observation that the nature and relative
amounts of each vary according to individual youths’ needs.

3. Learn from each other. There is some validity in the critique of many prevention programs that they are too
narrowly focused on one problem only. They might be constructively broadened with an infusion of youth
development. At the same time, many in the prevention field criticize youth development as too vague, advocating
“feel-good” programs of unknown value. The kind of rigor found in the best prevention programs, which are
theory-based, carefully evaluated, and implemented with high fidelity, would enhance the effectiveness of some
youth development approaches.
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Positive Youth Outcomes

2.1 Adolescent Development

Objective: Participants will learn about stages and challenges of adolescent development
Material:  Slides: Adolescent Development Power Point
Handouts: 2.1.A. Adolescent Development PP
2.1.B. Stages of Adolescent Development
2.1.C. Adolescent Brain Development
2.1.D. Facts Regarding Adolescent Demographics and Behaviors
Time: 30-40 minutes

Audience: General

Lesson Plan

Adolescence — commonly described as the years between childhood and adulthood — what does it look
like? What are the challenges?

We all went through this stage of development. I personally look back with very mixed emotions; it’s not
a time I really enjoyed and would volunteer to go back to. Anybody else feels like that? It is an intense
period of growth with many challenges to face. We all probably remember that. Although the main tasks
of adolescence are the same, many things have changed since we grew up. How many of you think that it
is easier now to be an adolescent than when you grew up? Please raise your hands. How many of you
think it is the same? And how many of you think it is harder now to be an adolescent? Most likely the
vast majority of participants will raise their hands that it is harder. 1 agree with you. I think it is a lot
tougher now. Let’s take a look what adolescent development looks like, and we will talk about some of
the current challenges as well.

Step 1> PowerPoint Presentation: Adolescent Development

I would like to walk you through the main areas of adolescent development highlighting recent research
and trends and spend a little time talking about the implications.

I will use PowerPoint slides but feel free to ask questions at any time.




Present PowerPoint using the attached notes. Distribute handout 2.1.A. Adolescent Development

PP.

Ask participants for comments and observations. Let participants reflect on the information:
Does it impact how they work with young people right now? Do they need anymore in depth
information on any particular issue (which could be address through another workshop)?

Distribute handouts: Adolescent Stages of Development, Adolescent Development, and Facts
Regarding Adolescent Demographics and Behaviors.

Facilitator Tips

1.

Practice power point presentation using the notes. Review the following material: a) American
Psychological Association. 2002. Developing Adolescents (www.apa.org/pi/pii/develop.pdf); b)
National Campaign to Prevent Teen Pregnancy. 2005. Freeze Frame: A Snapshot of America’s
Teens (www.teenpregnancy.org/works/pdf/FreezeFrame.pdf)

This presentation provides a brief overview of adolescent development and recent data on
behavior trends. It is supposed to set the stage for a discussion of other youth development
principles. If the audience is interested in more comprehensive presentation of adolescent
development, this would not be the appropriate presentation.

This activity can be used as an introduction to activities on positive outcomes, youth involvement
(Section 3), youth development in care settings (Section 4) and effective youth development
programming (Section 5).



http://www.apa.org/pi/pii/develop.pdf
http://www.teenpregnancy.org/works/pdf/FreezeFrame.pdf

Positive Youth Outcomes

2.2 Adolescence - Positive Outcomes
Objectives:  Participants will learn about the concept of positive youth outcomes.

Participants will understand that youth development happens in different environmental

settings.
Material: Newsprint, pens, markers, tape
Slides: 5C’s
Environmental Settings
Handout: ~ 2.2.A. Success Bingo
22.B.5C’s
Time: 45 minutes
Audience: General

Lesson Plan

We look at adolescence as the transition period from childhood to adulthood. During adolescence young
people learn the skills and values they need to succeed as adults. We want all young people to become
healthy and productive adults. What exactly do we mean by that? What are we looking for? Let’s go about
it pro-actively. Let’s not list the things we do not want to see such as...Ask group to name a few. Just
imagine you are hiring a 20 year old to work you. What are you looking for? No sex, no drugs, no
depression? Or are you looking for skills, motivation, attitude, personality, etc.

Step 1> Activity: Success Bingo (20 min)
Distribute handout: 2.2.A. Success Bingo, and pens.

Let’s find out what you would like to see at the end of the adolescent journey. You all know how to play
bingo. Imagine your child (or a young person you know) celebrating his or her 21" birthday. Which
characteristics would we collectively like to see in him or her? Go around the room, introduce yourself to
another person and ask them for one characteristic they would like to see. Write down their first name
and the characteristic. Your task is to ask 9 different people for 9 different attributes. You have 10
minutes. The first person to complete the bingo will get a prize (optional).

Thank you for playing along. Let’s hear which attributes or positive outcomes you want to see in your
children or other young people you know.

Ask volunteers to name characteristics. Have a volunteer write them down on newsprint.
Process; highlight that there is a lot of consensus in desired outcomes. Identify and organize
themes (skills, values, character, connections).

Step 2> Brief lecturette (10-15 min)

Karen Pittman, often called the Mother of Youth Development, has a good head for rewording complex
things into understandable frameworks. She listed desired outcomes in 5 C’s — competencies, confidence,
character, connection and contribution.




Slides: 5C’s

Competence Confidence

The ability and motivation for .
» Having a sense of mastery and future

+ Civic and social engagement « Having a sense of self-efficacy
* Cultural engagement

» Physical health

* Emotional health

* Intellectual achievement
* Employability

Character Connection

» Having a sense of responsibility and
autonomy

» Having a sense of spirituality and
self-awareness

* Having an awareness of one’s own
personality or individuality

* Membership and belonging
* Having a sense of safety and structure

Contribution

* Being involved as active participant and
decision maker in services, organizations
and community

Briefly review all 5 C’s. Give examples of how these outcomes can be nurtured through program
activities and practices. Distribute handout: 2.2.B 5C’s.




Talking Points
Slide 1: Competence

Civic and social: Develop social and cooperative skills — activities can highlight team projects,
community service projects, cooperative games, teambuilding; agency promotes and recognizes
pro-social norms

Cultural: Develop cultural competence and awareness — activities can inform about different
cultural backgrounds, include research on historic struggles, multicultural experiences (food,
art/dances, celebrations); agency uses pictures/posters highlighting difterent cultural groups in
community

Physical health: Promote healthy choices and healthy life styles — activities include physical
activities, healthy nutrition, peer education on health issues

Emotional health: Develop and practice ability to recognize and express emotions appropriately
— activities include a reflection process to recognize and express emotional reactions, include
exercises on handling anger and frustration; provide support for stressful circumstances; caring
adult relationships

Intellectual: Promote basic academic skills as well as critical thinking and problem solving skills
— programs provide opportunities to do research, tutoring and homework support, community
projects that include research and problem solving components; program promotes independent
or small group projects; recognition

Employability: Develop basic work skills and provide information on career paths — activities
foster communication and socialization skills, field trips, speakers (community members and
parents)discussing career paths

Slide 2: Confidence

Having a sense of mastery and self-efficacy —opportunities to demonstrate skills, recognition and
feedback

Slide 3: Character

Having a sense of responsibility, one’s own personality, pro-social values — program provides
positive role models, adult relationships, recognition of responsible behavior

Slide 4: Connection

Having a sense of membership and belonging and safety — agency provides a psychological and
Pphysical safe space; clear behavior expectations and consequences; branding (logo or product
identifying membership), caring relationships, connection with family and other community

groups
Slide 5: Contribution
Being an active participant, having an impact — agency provides opportunities for leadership,

youth voice; community service; civic engagement. Entertain questions and facilitate a brief
discussion.




Step 3> Brief lecturette (10 min)

How are young people reaching these outcomes? We as parents, service providers, and community
members need to provide opportunities for young people to have a range of experiences, to learn and
engage in meaningful activities throughout their journey to adulthood. Many of you are doing this already
in different settings. Using a framework like the 5C’s will help us to be more intentional about it.

Slide - Environmental Settings

‘ Environmental Settings

Media/
Internet

Talking Points

e Learning can and needs to happen in all environments. It’s not just the responsibility of
schools or parents.

e It happens 24 hours a day, seven days a week.

e It’s a long term commitment. Young people need opportunities throughout childhood
and adolescence.

e Learning opportunities and experiences need to be developmentally appropriate. A 12
year old has different abilities and needs than a 16 year old.

Focusing on positive youth outcomes represents a major shift in thinking. For a long time we have been
concentrating on preventing or fixing negative behaviors and outcomes. Along with that approach we
have reduced young people to problems and deficiencies. Striving for positive outcomes allows us to
open our eyes and look at young people holistically and strengths based. Who are they? What skills,
interests, and talents do they bring to the table? Identifying and building on their strengths will engage
and motivate them to learn and experience more. I know from my own experience that it is easier to do
new things if you can bring in my skills and talents. But if I am challenged to so something totally out of
my range, (example: I am asked to write a computer program) I would get nervous and uptight. I am sure
you would react similarly, right?




The key concepts we discussed were:

% Focus on positive outcomes
¢ Using a strengths based approach
o Development happens in an environments and over time

Facilitate brief discussion. What did participants take away from the presentation? How does the
Information presented influence what they do for and with young people in the community?

Facilitator Tips

1. For a comprehensive review of the 5C’s, see Karen Pittman et al. 2005. Preventing Problems,
Promoting Development, Encouraging Engagement (www.forumfyi.org/files/PPE.pdf).

2. Alternative concepts/handouts: There are different models of positive youth development such
as the Search Institute’s 40 Development Assets or the Circle of Courage. They use different
language but reflect the same concepts (see references).

3. An alternative wrap up would be to divide the participants into small groups and have them
discuss ways they can work on the 5C’s in their community. See also next activity.

4. This activity could be combined with activity 2.4 Building on Strengths.



http://www.forumfyi.org/files/PPE.pdf

Positive Youth Outcomes

2.3 Positive Youth Outcomes

Objective:  Participants will identify desired youth outcomes
Participants will identify ways to nurture desired outcomes through activities and
organizational practices

Material: Newsprint, prepared labels (paper copy of each 5C slide), markers, tape;
Slides: 5C’s
Handout 2.2.B: 5C’s

Time: 60 minutes

Audience: General

Lesson Plan
Step 1> Large group brainstorm (5 minutes)

We all want young people to thrive and to succeed. What do we want young people to look like as
successful and productive adults? What skills, values and qualities do we want to see?

Ask participants to brainstorm concrete ideas.
I think we pretty much agree on the outcomes we would like to see.
Step 2> Brief Presentation (5 min)

A comprehensive and systematic description of the skills and qualities you have identified, often called
positive youth outcomes, has been given by Karen Pittman. She calls them the 5 C’s: competencies,
confidence, character, connection and contribution.




Slides

Competence Confidence

The ability and motivation for .
» Having a sense of mastery and future

+ Civic and social engagement « Having a sense of self-efficacy
+ Cultural engagement

 Physical health

* Emotional health

* Intellectual achievement
» Employability

Character Connection

» Having a sense of responsibility and
autonomy

» Having a sense of spirituality and
self-awareness

* Having an awareness of one’s own
personality or individuality

* Membership and belonging
* Having a sense of safety and structure

Contribution

* Being involved as active participant and
decision maker in services, organizations
and community

Describe each C in more detail using the slides and handout. (See also Talking Points in 2.2.)




Step 3> Small Group Activity (50 minutes)

Create 5 stations around the room by hanging up 2 newsprints in each location.. Identily each area
with one C (use paper copy of slide). Divide participants into five groups. Provide them with markers.
Assign them to one area. The groups will rotate through all stations, spending 3-5 minutes at each
station.

You are working with young people in various different settings and programs. How can you nurture
these outcomes? You can do this through activities; that is the first thing that comes to mind. You can
also think about organizational practices — How do you work with young people? What rules and
expectations do you have? What does the environment look like?

In your group talk about how you could nurture this outcome. Draw from what you are doing already but
also think about ways you can do more.

As groups rotate through the stations, ask participants to add new ideas but not to repeat ideas.

Process. Have each group present on the findings of their last station. Ask if there are any
clarification questions. Most of the comments will be focused on activities. Elicit some input on
work settings and organizational practices. Add new ideas to newsprint. Offer to type it up and
send to participants.

Facilitator Tips

1. To make this activity shorter, organize participants in 5 groups and give each group one
assignment (one C’s). Then have each group process out.

2. Alternative go around: Assign each group one C, have them write their comments on newsprint;
then ask each group to hand on their sheet to the next group to add to it. You can repeat this a
couple of times. To end the activity, have each group come forward and present their findings.

3. For a comprehensive review of the 5C’s, see Karen Pittman et al. 2005. Preventing Problems,
Promoting Development, Encouraging Engagement (www.forumfyi.org/files/PPE.pdf). This
activity can be combined with active 2.4 Buildings on Strengths, and activities on Youth
Involvement (Section 3).



http://www.forumfyi.org/files/PPE.pdf

Positive Youth Outcomes
2.4 Building on Strengths

Objective: Participants will explore a strengths based approach to working with youth

Material: ~ Newsprint, markers, paper, pens

Slides: What are strengths?
What is a Strengths Based Approach?

Handout: 2.4. A. A Strengths Based Approach?
2.4. B. Ways to identify strengths

Time: 30 minutes

Audience: Service providers, schools

Lesson Plan

In using a positive youth development approach we approach young people pro-actively and holistically.
We are focused on positive outcomes; we want to nurture young people to develop all the skills,
connections and values they need to become healthy productive adults. We do this by identifying and
building on their strengths. Most of you are probably familiar with a strengths based approach. To make
sure that we all have the same understanding, let us review the core principles.

Step 1> Large group brainstorm and brief lecturette (10 min)

What do we mean when we talk about people’s strengths. Give me some examples of what we mean by
strengths. Write down participants’ comments on newsprint. Summarize and expand by using the
slide.

Slide: What are Strengths?

What are Strengths?

= Talents

= Skills

= Knowledge

® Interests

= Dreams/Hopes/Goals
= Creativity

= Culture

= Passion

= Connections




Slide: What is a Strengths Based Approach?

What is Strengths Based Approach?

Emerging from the field of social work, it is a set of ideas,
assumptions, and techniques:

= People are active participants in the helping
process (empowerment)

= All people have strengths, often untapped or
unrecognized

= Strengths foster motivation for growth

= Strengths are internal and environmental

Source: Saleebey, Dennis. 1992. The Strengths Perspective in Social Work Practice. Longman: White Plains, NY

The strength based approach has gained a lot of momentum in social services and other related fields.
However, there is no clearly developed theory of strength based intervention that I could find. Validated
by resiliency research the approach emerged in the social work field. It reflects a set of ideas, assumption
and techniques. Review key points on slide. One critical component is empowerment. Clients,
consumers or youth are becoming active participants; things are not done to them but with them. That
provides a strong motivation for growth and change. I think we all can relate to this. Just think about
skills, talents or passions you have. Wouldn’t it be easy to engage in something new, if you can build on
those? In contrast it would be very difficult if you could not bring in any of your special talents, right?

With this in mind, I would like to explore with you how we can use this approach in our work with young
people.
Step 2> Team activity (20 min)

Ask participants to pair up with a partner. Hand them a piece of paper and pen.

We will do a brief and “painless” role play. One person in each team will be a youth worker, the other
one will go back in time and play the role of the 15 or 16 year old they used to be. Take a minute to
decide who is who. Pause. All youth workers please raise your hands. All adolescents raise your hands.
Great!

Take 10 minutes to have a conversation. I challenge you, the youth workers, to find out specific strengths
of the adolescent in front of you who you are meeting for the first time. I challenge you, the adolescents,
to recall what you were like at that time and for right now shed all your adult behaviors and attitudes.

Process. Ask volunteers briefly to report out some of the strengths they identified.

Let’s talk a little bit more about how you found out those strengths. This is an important issue. In my
experience people often do not know what their strengths are, especially if you ask them for their
“strengths”. What kind of questions did you ask? What other strategies did you use?

Facilitate brief brainstorm. Distribute handout: 2.4.B Ways to Identify Strengths.




Facilitate a brief discussion on how participants can use this information in their work with
young people. Solicit action words such as

- motivate

- recognize

- affirm

- mirror

- boost/encourage

- counter negative/defeatist statements

Facilitation Tips

1. This activity is best used in combination with other activities in this section or with activities in
Section 4: Youth Development in Care Settings.
2. 'This activity can be used with other community groups as well if the language is tailored to the

group (e.g., parent group).




Positive Youth Outcomes
2.5 A Typical Day - 24 Hours in the Life of a 9" Grader *

Objectives: Participants will identify social supports for young people in the community
Participants will explore and reflect on community resources for young people

Material: ~ Newsprint, markers
Slides: Long-term Commitment
Out of School Data

Handouts: 2.5.A Out of School Data
2.5.B. In the Door and Coming Back for More! Barriers and Strategies for
Engaging Adolescents in After-School Activities
Time: 60 minutes

Audience: General

Lesson Plan
Step 1> Large Group Activity (10 min)

I want to start off with a brief visualization exercise. Sit back comfortably, close your eyes if you want.
Take a few deep breaths and go back in time. Remember when you were 9" grade? Remember what the
day looked like?

You woke up to the ringing of the alarm clock. Or did your parents wake you up? You got up right away
heading for the bathroom, or did you turn over and sleep another 10 minutes? You finally made it
downstairs and had breakfast. You had cereal, or maybe eggs and bacon? Or did you not have time for
breakfast, just grab your bag and ran out the door? Did you walk to school, or take the school bus? Did
you talk to anybody on the way to school? Or did think about the day ahead? How did you feel about
school? You were looking forward to one class in particular? You liked the teacher? What did you like
about this teacher? Did you have teachers you did not like? Why? Who else did you talk to in school? At
lunch time, were you able to leave the school? Or did you have to stay on school grounds? The food in
the cafeteria was always the same, burgers, french fries, sandwiches? Or did your cafeteria have a variety
of fresh foods? Did you enjoy the food? Or did you hate it? What did you do after school? Did you meet
friends to do homework at school? Did you attend a student club? Or did you play for a school team? Or
did you have music or dance lessons somewhere else? Did you go home after school, or did you hang out
with friends? Where did you go? A hang-out downtown? To a friend’s house? Or did you play sports? Or
were you member of a youth organization like 4H? Or did you go home - your mother was homer Maybe
you went home by yourself and you had chores to do before your parents came home? Maybe you
watched TV all afternoon? You had dinner with your parents. After dinner — did you do your homework?
Or did you see a friend to help you with your homework? How did you spend the rest of the evening?
Talking to your parents? Siblings? Watching TV? Visiting friends next door or talking to friends on the
phone? Maybe you read for a while or worked on a special project.

That was or could have been a day in your life as a 9" grader.




Step 2> Team Activity (30 min)
Let’s come back to ‘here and now’, team up with a neighbor and discuss a couple of questions.
Question 1: What sticks out in your memory? Take a few minutes to share with each other. (5 min)
Process observations.
Question 2: Throughout the day young people interact with many people. Who are they? (5 min)
Process observations. Write down groups on newsprint.

Question 3: How would the picture look differently for 12 graders? (5 min)

Process observations. Highlight and summarize that young people grow up surrounded by many
other social groups beyond family and school.

It is important that all social environments provide young people with opportunities and supports to
develop the positive outcomes - skills, values, confidence, expectations and connections.

Do you think a typical day would look differently now? What would be different?
Facilitate a brief discussion emphasizing that the social supports for young people now might
look a little different.

Step 3> Brief lecturette (10 min)

We just reviewed all the different social settings and relationships that supported us when we were young,.
Although they might have changed somewhat for the current generation of young people, the fact
remains that these supports are very important. Research tells us that young people need this to thrive.

Slide - Long-term Commitment

Long-Term Commitment

Young people need to be nurtured and supported

24 hours a day, 7 days a week
First 20 years of their lives
In accordance with their developmental needs

— Through a variety of supportive relationships and
programs

This is what young people need, but is this what they get in their communities? The reality looks very
different:




Slides - Out of School Data

i Youth in Self-Care

11% grades 1-5
34% grades 6-8
51% grades 9-12

African American youth and Hispanic youth
spend more time unsupervised

(35% of youth enrolled in after school programs)

.

1 in 5 youth (ages 8-18) are
not interested in the type of
programming offered.

.

Low income parents and
parents of racial and ethnic
minorities are less satisfied with
after school programs than
white and wealthier parents.

.

7 out of 10 youth say that
they have difficulty finding
after school opportunities in
their communities.

i Weekly

Times Use in Hours
2002-2003

Age 12-14  Age 15-17

Sleep

66.2 63.9

School

33.1 29.6

Television

15.4 15

Personal Care

8.1 8.7

Passive Leisure

10.1 10

Visiting/Socializing

4.7 7.4

Studying

4.7 5




Talking Points

e The first 4 slides provide recent data released by the National Institute on Out-of-School
Time. Wellesley College. 2005. Making the Case: A Fact Sheet on Children and Youth in
out-of-School Time (www.niost.org/publications/Factsheet 2005.pdf) The points to
make are a) that many young people do not take advantage of afterschool programs, b)
that there are not enough available, c) programs might not be attractive and engaging
enough.

e The last slide reflects time use data from the Panel Study of Income Dynamics, 2002-3,
reported in National Campaign to Prevent Teen Pregnancy. 2005. Freeze Frame: A
Snapshot of America’s Teens ( www.teenpregnancy.org/works/pdf/FreezeFrame.pdf).It
Is interesting to review how time is being spent; point out the amount of passive leisure
time in relation to study time, etc.

This is a challenge to all communities. Parents, young people, providers and community members need to
take a look at:

What are young people doing right now?
How and where do they spend their time?
What do they want to do?

What is available to them?

Facilitate a brief discussion. For more information, refer to report by the National Institute on
Out-Of-School Time. 2005. Making the Case: A Fact Sheet on Children and Youth in Out-Of-
School Time (see above).

Distribute handouts: 2.5.A. Out of School Data, 2.5.B. In the Door and Coming Back for More!
Barriers and Strategies for Engaging Adolescents in After-School Activities.

* The visualization exercise was inspired and adapted from a workshop presented by Adam
Fletchet, The Freechild Project.

Facilitation Tips
1. Practice the visualization exercise. Reword questions and statements to your comfort level.
2. Familiarize yourself with the out of school data by reviewing the cited reports beforehand.

3. An alternative ending for this activity would be to have participants form small groups (either
randomly or by affiliation) and reflect on the out of school resources and opportunities in their
community.

4. Activity can be combined with any activity discussing the 5 C’s (2.2 or 2.3). Or, the activity could
be combined with any activity on effective youth development programming (Section 5).



http://www.niost.org/publications/Factsheet_2005.pdf
http://www.teenpregnancy.org/works/pdf/FreezeFrame.pdf).It

Handout 2.1.A

Adolescent Development

‘ Adolescents are:

Il = Age: 10-19
B - 40.7 million




Adolescents: Increasingly Diverse
U.S. Population by Age and Race/Ethnicity, 2000
Adolescents Ages 10-19

A/PI-NH  Other AI/AN-NH
3.6% 2.4% 1.0%

Black-NH
14.5%

White-NH
62.9%

Hispanic
15.6%

Source: Fact Sheet on Demographics: Adolescents, National Adolescent Health Information Center,
http://nahic.ucsf.edu//downloads/Demographics pdf. Accessed: November 29, 2005

Challenge #1

Onset of puberty 10-12 11-13
Growth spurt 10-12 12-14
Early maturation 7

Eating Disorders:
approx.1% of girls (12-18) anorexic
1-3% bulimic

20% (estimated) engaged in less extreme unhealthy dieting

Nutrition:

%4 of adolescents do not eat recommended setvings
Overweight: ages 12-19 (1971 — 2002)

Boys  6.1%-16.7%
Girls  6.2% - 15.4%
Physical activity level drops dramatically( 9—12 grade)




Challenge #2

to argue for the sake of arguing

to be self- centered

to constantly find fault in adult’s position
to be overly dramatic

0O 0O 0O O

COgnlthC D CVCIOmeﬁt different arrow

19 years ability to think abstractly

ability to analyze situations
logically

ability to think realistically about
the future, goal setting

moral reasoning

Entertain hypothetical situations,
use of metaphors

Need guidance for rational
decision making

10 years

Brain Research Findings

The brain continues to develop during adolescence.
Areas under construction:

Prefrontal cortex — responsible for organizing,
setting priorities, strategizing, controlling
impulses

Brain functions that help plan and adapt to the
social environment

Brain functions that help put situations into

context; retrieve memories to connect with gut
reactions
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' Challenge #3

Social Emotional Development
= Who am I? Where do | belong?

- Identity development (gender, sexual, ethnic)
- Self-esteem
- Role of peer group

= How do | relate to others?

- Social Skills
- Emotional Intelligence

| Experimenting with Intimacy

Romantic Sexual
Relationship Experience
12-14 years - 24% 15-19 yrs 1995 - 2002
Boys 55.3% - 46%
15-17 years — 39% Gitls 51.7% - 46.8%

Sexual behavior is changing
15-19 yrs Oral Sex
Boys 55%

Gitls 54 %

’ Environmental Settings

School

Internet
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'Social Toxicity HooPHOBIA

Viog
Wee SEXUAL EXPLOITATION

Social factors that poison youth’
well being and healthy development

L o
- “Wimigyys  POVERTY

LACK OF BENEVOLENT ADULT AUTHORITY

‘ Risk Taking Behavior?

It is normal! -
Exploration of new
behaviors, decision
making skills, identity
development

But there is concern —
Adolescents overestimate
their capacities, rely on
their immature ability to
judge, or give in to peer
pressure

‘ Problem Behaviors

= Teen Pregnancy 1
= Violence |

= Delinquency l

= Substance Abuse
*  School drop out |

= Mental health l
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Positive Youth Outcomes

* Volunteerism
* Music & Performing Arts
* High School Graduation

* Enrollment in College

Main Sources:

National Campaign to Prevent Teen Pregnancy 2005.
Freeze Frame: A Snapshot of America’s Teens

www.teenpregnancy.org

American Psychological Association 2002. Developing
Adolescents.

www.apa.org/pi/pii/develop.pdf
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Stages of Adolescent
Development

Early Adolescence

(Approximately 10-14 years of age)

Middle Adolescence

(Approximately 15-16 years of age)

Late Adolescence

(Approximately 17-21 years of
age)

Movement Toward
Independence

Emerging identity shaped by in/external
influences; moodiness; improved speech to
express oneself; more likely to express
feelings by action than by words (may be
more true for males); close friendships gain
importance; less attention shown to parents,
with occasional rudeness; realization
parents not perfect; identification of own
faults; search new people to love in addition
to parents; tendency to return to childish
behavior during times of stress; peer group
influence on personal interests and clothing
styles.

Self-involvement, alternating between
unrealistically high expectations and

worries about failure; complaints that parents
interfere with independence; extremely
concerned with appearance and body; feelings
of strangeness about one’s self and body;
lowered opinion of and withdrawal from
parents; effort to make new friends; strong
emphasis on the new peer group; periods of
sadness as the psychological loss of parents
takes place; examination of inner experiences,
which may include writing a diary.

Firmer identity; ability to delay
gratification; ability to think through
ideas; ability to express ideas in words;
more developed sense of humor;
interests and emotions become more
stable; ability to make independent
decisions; ability to compromise; pride in
one’s work; self reliance; greater
concern for others.

Future Interests and
Cognitive Development

Increasing career interests; mostly
interested in present and near future;
greater ability to work.

Intellectual interests gain importance; some
sexual and aggressive energies directed into
creative and career interests; anxiety can
emerge related to school and academic
performance.

More defined work habits; higher level of
concern for the future; thoughts about
one’s role in life.

Ethics and Self-Direction

Rule and limit testing; experimentation with
cigarettes, marijuana, and alcohol; capacity
for abstract thought.

Development of ideals and selection of role
models; more consistent evidence of
conscience; greater goal setting capacity;
interest in moral reasoning.

Useful insight; focus on personal dignity
and self-esteem; ability to set goals and
follow through; acceptance of social
institutions and cultural traditions; self-
regulation of self esteem.

Sexuality

Girls mature faster than boys; shyness,
blushing, and modesty; more showing off;
greater interest in privacy; experimentation
with body (masturbation); worries about
being normal.

Concerns about sexual attractiveness;
frequently changing relationships; more clearly
defined sexual orientation, with internal conflict
often experienced by those who are not
heterosexual; tenderness and

fears shown toward opposite sex; feelings of
love and passion.

Concerned with serious relationships;
clear sexual identity; capacities for
tender and sensual love.

Physical Changes

Gains in height and weight; growth of pubic/
underarm hair; increased perspiration,
increased oil production of hair and skin.

Girls: breast development and menstruation.

Boys: growth of testicles and penis,
nocturnal emissions (wet dreams),
deepening of voice, facial hair.

Males show continued height and weight gains
while female growth slows down (females
grow only 1-2 inches after their first menstrual
period).

Most young women are fully developed;
young men continue to gain height,
weight, muscle mass, body hair.

This chart is adapted from: Spano, S. (May 2004) Stages of Adolescent Development. Research FACTs and Findings. ACT for Youth: Upstate
Center of Excellence, Cornell University. This article can be found at: http://www.actforyouth.net/documents/fACT%20Sheet05043.pdf

45



http://www.actforyouth.net/documents/fACT%20Sheet05043.pdf

Handout 2.1.C

Adolescent Brain Development
Sedra Spano, ACT for Youth Upstate Center of Excellence, 2002

Research now supports what parents have long suspected—that the teenager’s brain is different than
the adult brain. Recent research by scientists at the National Institute of Mental Health (NIMH) using
magnetic resonance imaging (MRI) has found that the teen brain is not a finished product, but is a
work in progress. Until recently most scientists believed that the major "wiring" of the brain was
completed by as early as three years of age and that the brain was fully mature by the age of 10 or 12.
New findings show that the greatest changes to the parts of the brain that are responsible for functions
such as self-control, judgment, emotions, and organization occur between puberty and adulthood. This
may help to explain certain teenage behavior that adults can find mystifying, such as poor decision-
making, recklessness, and emotional outbursts.

The brain is still developing during the teen years Dr. Jay Giedd of the NIMH has reported that brain
“maturation does not stop at age 10, but continues into the teen years and even into the 20’s. What is
most surprising is that you get a second wave of overproduction of gray matter, something that was
thought to happen only in the first 18 months of life (Begley, 2000).” Following the overproduction of
gray matter, the brain undergoes a process called “pruning” where connections among neurons in the
brain that are not used wither away, while those that are used stay—the *“use it or lose it” principle. It
is thought that this pruning process makes the brain more efficient by strengthening the connections
that are used most often, and eliminating the clutter of those that are not used at all.

What does this mean for teens? According to Dr. Giedd, this is exciting news for teens. “...unlike
infants whose brain activity is completely determined by their parents and environment, the teens may
actually be able to control how their own brains are wired and sculpted.” Kids who “exercise” their
brains by learning to order their thoughts, understand abstract concepts, and control their impulses are
laying the neural foundations that will serve them for the rest of their lives. "This argues for doing a
lot of things as a teenager,” says Dr. Giedd. "You are hard-wiring your brain in adolescence. Do you
want to hard-wire it for sports and playing music and doing mathematics—or for lying on the couch in
front of the television?"

Alcohol use and the developing teen brain Recent research suggests that alcohol use affects
adolescents and adults differently, which makes sense given what we now know about the changes
going on in the teen brain. While more research needs to be done in this area, Duke University
scientists say “the available research suggests that adolescents are more vulnerable than adults to the
affects of alcohol on learning and memory (White, 2001). Not only do they react differently to the
initial affects of alcohol, studies suggest that teens who repeatedly use alcohol can suffer long-term
effects. Preliminary studies using rats have shown that those with repeated alcohol exposure during
adolescence are more sensitive to alcoholinduced impairments later in life (White, 2001).

Research on humans by Brown, et al. (2000) has shown the first concrete evidence that heavy, on-
going alcohol use by adolescents can impair brain functioning. Brown’s research on 15 and 16 year
olds showed cognitive impairments in teen alcohol abusers, compared with non-abusing peers, even
weeks after they stop drinking. This suggests that abuse of alcohol by teens may have long-term
negative effects on the make up of their brains.




Teens and understanding emotions Teens also differ from adults in their ability to read and understand
emotions in the faces of others. Recent research shows that teens and adults actually use different
regions of the brain in responding to certain tasks. In a study conducted at Boston’s McLean Hospital,
psychologist Deborah Yurgelun-Todd and colleagues showed pictures of people wearing fearful
expressions to teenagers between the ages of 11 and 17 while the teens had their brains scanned using
functional magnetic resonance imaging (fMRI). She found that compared to adults the teens' frontal
lobes (the seat of goal-oriented rational thinking) are less active and their amygdala (a structure in the
temporal lobe that is involved in discriminating fear and other emotions) is more active. The teens
often misread facial expressions, with those under the age of 14 more often seeing sadness or anger or
confusion instead of fear. Older teenagers answered correctly more often and exhibited a progressive
shift of activity from the amygdala to the frontal lobes. The results suggest that "in teens, the
judgment, insight and reasoning power of the frontal cortex is not being brought to bear on the task as
it is in adults. Teens just process information differently from adults. (Yurgelun-Todd, 2002)"

Brain Regions and Functions

Frontal lobe — self-control, judgment, emotional regulation; restructured in
teen years.

Corpus callosum — intelligence, consciousness and self-awareness; reaches
into full maturity in 20’s.

Parietal lobes — integrate auditory, visual, and tactile signals; immature until
age 16

Temporal lobes — emotional maturity; still developing after age 16

Implications It is important to note that experts caution careful interpretation of this new information
about adolescent brain development, as it is still very early in the analysis and understanding of what
it all means. Yet it is also true that these findings add new dimensions to issues facing young people,
as well as their parents and teachers, and they pose a challenge to policy makers (NIH, 2000). If the
choices adolescents make about using drugs and alcohol and engaging in or avoiding challenging
learning tasks have long-term and irreversible consequences for the development of their brains, then
discouraging harmful choices and encouraging healthy ones is all the more urgent. This new research
may also provide a compelling explanation for why adolescents often fail to heed adults' warnings
about such choices; they may simply not be able to understand and accept arguments that seem logical
and decisive to adults. It is also possible that teens are misperceiving or misunderstanding the
emotions of adults, leading to miscommunication both in terms of what the teen thinks the adult is
feeling and in terms of the teen’s response.

Perhaps most importantly, teenagers are empowered with opportunities to develop their brains
through the activities in which they choose to participate.
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Handout 2.1.D

FACTSs Regarding Teen Demographics, Attitudes and Behaviors

General Demographics

According to the 2000 US Census, there were 40,747,962 10-19 year olds in the United States comprising
14.5% of the total US population.' (According to July 2004 Census projections, 14-17 year olds comprise
18.18% of New York State’s total population).

U.S. Population by Age and Race/Ethnicity, 2000* The  adolescent
population is more
racially/ethnically
All Ages Adolescents Ages 10-19 diverse than the
general population

A/PI-NH Other  Al/AN-NH A/PI-NH  Other Al/AN-NH iversi
37% 1.8% — 0.7% 3.6% - 2.4% ,— 1.0% and diversity

among adolescents
i1s increasing. (See

bl m chart at left). > In
Hispanic fact, the Hispanic
Epaﬁ adolescent
population, the

second most

populous

racial/ethnic group, is expected to increase by 50%. Although small in numbers, the Asian/Pacific
Islander Non-Hispanic (A/PI-NH) population will experience the most rapid growth (83%).’

More adolescents live in suburbs (53.8%) than in rural areas and central cities.’
In 2002, two thirds of adolescents ages 12-17 lived with both parents, a decrease from 73% in 1995. ’

* About three quarters of A/PI and White-NH youths ages 12-17 lived with both parents, as did 63.1%
of same-age Hispanics.

* By contrast, 38.4% of Black adolescents lived in two-parent families; of all racial/ethnic groups, they
were most likely to live with mothers only (46%) or neither parent (10.3%).

Mental and Physical Health

In 2003, over one-quarter (29 %) of all students in grades 9 through 12 reported feeling sad or hopeless
almost every day for an extended period (two or more weeks in a row) in the last year. * In contrast during
2004, 65% of high school students described themselves as happy everyday or almost everyday. °
Furthermore, the percent of high school students who reported they have thought seriously about
attempting suicide dropped substantially, from 29 % in 1991 to 17 % in 2003. Large drops were
experienced by both sexes. *

* Hispanic and N-H White students were more likely than N-H Black students to have given serious
thought to attempting suicide (18 and 17 %, respectively, versus 13 %)." In the 15-19-year-old




population, NH American Indians/Alaskan Natives have the highest suicide rate (more than twice all
other ethnic/racial groups).®

= Although females attempt suicide more often than males, males complete suicide at a rate over five
times that of females.

The Surgeon General’s Report on Mental Health estimates that nearly 21% of youth aged 9-17 have a
diagnosable mental or addictive disorder associated with at least minimum impairment, while 11%, or 4
million youth have a disorder that results in significant impairment. °

Nearly 1 in 6 adolescents ages 12 to 19 were overweight in the United States in 1999-2002, more than
triple the rate in 1976-1980.* Black NH girls and Mexican American boys were at particularly high risk of
being overweight (23 % and

27 %, respectively). !

In 2003, about 1 out of every 12 high school females vomited or took laxatives to lose or control their
weight. * Approximately 1% of adolescent gitls develop anorexia nervosa. ®

Violence

Although the percentage of youth who had been in at least one physical fight in the past year decreased
from 43 % in 1991 to 33 % in 2001, where it remained in 2003; 41 % of boys and 25 % of girls reported
physical fighting. *

The percentage of high school

Youth Indicators 2005 students carrying weapons was 17 %
National Center for Education Statistics in 2003. High school males are four

http://nces.ed.gov/pubs2005/2005050.pdf . likel f 1
Accessed: September 29, 2005 times as It Cy as temales to Carry a

weapon: 27 % versus 7 %.*
138.2
150 . . : .

96.6 In 2003, juveniles were involved in 1
1001 . in 12 arrests for murder, 1 in 9 arrests
47 @ Arrests per 1,000 for a drug abuse violation, and 1 in 4
501 youth ages 14-17 arrests for a weapons violation and
4.1 for robbery. In 2003, 29% of juvenile

0- arrests involved females.’

1950 1960 1994 2002

Adolescent/young adult males are 5
times more likely than females to be homicide victims. Homicide is the leading cause of death for
adolescent and young adult Black males. "

One out of every 11 high school students was a victim of dating violence in 2003.*

Sexual Activity, Pregnancy and STIs/STDs

Pregnancy rates among adolescent females have fallen steadily during the past decade, from 116.3 per
1,000 (ages 15 to 19) in 1990 to 84.5 per 1,000 in 2000, the lowest rate reported since 1976. * (See chart
below) '




Condom use at most recent sexual intercourse among sexually active high school students increased from

46 % in 1991 to 63 % in 2003.*

Among teens ages 15 to 19 who
have not had sexual intercourse,
almost 1 in 4 report having ever
engaged in oral sex with an
opposite sex partner (24 % of
males and 22 % of females in
2002), based on analyses of the
2002 National Survey of Family
Growth (NSFG).*

Adolescents (aged 12-17) are the
largest group of consumers of
internet pornography and it is
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estimated that nearly 6 in 10 (57%) of those aged 9-19 with internet access have come into contact with
online pornography. 45% of adolescents (aged 12- 17) say they have friends who regularly view

pornography on the internet. >

The number of newly diagnosed cases of AIDS among teens in the United States has risen to 458 in
2003, the highest number ever recorded. *In 2001, female adolescents accounted for more than half of all
HIV cases and among adolescents and young adults (ages 13-24). Black-NHs account for over half (56%0)
of all HIV cases and 44% of all AIDS cases ever reported for this age group. '

Substance Use/Abuse

Substance use has

declined or stabilized 80%

Trends in Past Thirty-Day Substance Use Among 12th Graders, 1975-2002

since the mid-1990s.
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adolescent drug of choice. In 2004, the proportions of 8th, 10th, and12th graders who admitted drinking
an alcoholic beverage in the 30-day period prior to the Monitoring the Future Survey were 19%, 35%, and

48%, respectively.




Binge drinking (5 or more drinks in a row in previous two weeks) has also decreased substantially since
the all time high in 1979 (1979: 40% of 12th graders). Furthermore, peer disapproval of this behavior (in
2004) was approximately 81%, 72% and 65%, respectively for 8, 10" and 12" grades. It is important to
note however, binge drinking rates in 2004 were: 12% for 8" graders, 22% for 10™ graders and 28% for
12" graders. '*

The percentage of high school students who reported riding in a car in the past month with someone
who had been drinking dropped from 37% in 1997 to 30% in 2003. Similarly, the percentage of students
who reported driving after

drinking has dropped from 17% Most Commonly Used lllicit Substances
in 1997 to 12% in 2003, * by Frequency of Use, Ages 12-17, 2002

19.7%

= m Lifetime
22% o Past Month

Marijuana is the most widely-  20%
used  illicit drug  among  18%
adolescents. In 2001, 8.0% of '
youth ages 12-17 reported using :::

marijuana within the past month. g
(See chart at right) > In 2003, 8%
nearly 1 in 10 twelfth grade —
students reported using illicit
drugs other than marijuana in the o
past month. *

Marijuana  Prescription-  Inhalamts  Hallucinogens  Ecstasy Cocaing
type Drugs

The use of MDMA/Ecstasy (methylenedioxy-methylamphetamin) has increased dramatically especially
among older adolescents and young adults in the past few years (1996 and 2002). "

Initiation of substance use most often occurs between grades 7 and 10. "

Education

More than 90 % of young people (16-19-year-olds) are either enrolled in school or employed, and 27 %
are both enrolled in school and employed. * Drop out rates of young people aged 16 to 24 in the civilian,
non-institutionalized population have gradually declined between 1972 and 2003, from 15 % to a new low
of 10 %."
Black and Hispanic youth are more likely than NH whites to drop out of high school. In 2003, 6% of
NH Whites (ages 16 to 2) were not enrolled in school and had not completed high school, whereas
12% of Blacks and 24% of Hispanics had dropped out. *"

* Estimates for 2003 reflect the new Office of Management and Budget race definitions, and include only
those who are identified with a single race. Hispanics may be of any race.

In 2000 and 2001, 87 % of young adults (18-24 years old) completed high school. Since 1971, high school
completion rates have tisen from 59% to 87 % among NH Blacks (25-29-year-olds)--narrowing the gap
with NH Whites from 23 percentage points in 1971 to 6 in 2001."

College enrollment rates of 18- to 24-year olds have increased from 26 % in 1980 to 38 % in 2003; the
enrollment rate for females has increased more rapidly than that for males. ' In 2002, the percentage of




young adults (25-29-year-olds) who attained a bachelot's degree or higher remained at an all-time high of

29 %."
Volunteerism and Civic Engagement

Adolescents who are involved in community service or who volunteer in political activities have been
found more likely to have a strong work ethic as adults and are more likely to volunteer and vote in the
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future. Youth who volunteer are less likely to
become pregnant or to use drugs. Volunteering
in adolescence is also related to overall positive
academic, psychological, and occupational
outcomes. *
=  According to Youth Helping America
2005 — 55% of youth volunteer, an
estimated 15.5 million youth ages 12-18
participate in volunteer activities- nearly
twice the adult volunteering rate
(29%)."
* Youth contribute more than 1.3 billion
hours of community service each year.
The typical youth contributes 29 hours
per year. 39% of teen volunteers are
“regular”  volunteers  (those  who
volunteer at least 12 weeks per year)
compared to 55% of adults. "’

* Youth are most likely to volunteer through a religious organization (34%), followed by school
based group (18%), and youth leadership organizations (12%)."

* 50 % of female and 47 % of male 18-25-year-olds feel they can make a "great deal" or "some"
difference in their communities, and 54 % of females and 49 % of males report that "voting is an

important thing to do." "

Extracurricular Activities

During the last decade, girls increasingly participated in school sports. For example, among 10th grade
girls, participation in school athletics increased from 52% in 1991 to 60% in 2001. P

In 2001, more than half (54%) of 8th graders, 41 % of 10th graders, and 42 % of 12th graders

participated in school music or performing arts programs.

15

Since the early 1990s, youth have increasingly reported that religion plays a very important part in their
lives. For example, 29 % of eighth graders said so in 1991; 34 % said so in 2000. Youth who attend
religious services are more likely to volunteer in their communities, participate in student government,

and play sports or exercise regularly.”




Family Relationships

Teens describe their relationship with
their parents as positive. (See chart at
right) >

Teens (aged 15-17) who strongly agree or agree with the following state-
ments describing their relationships with each of their parents, 1999

100%
More than three-quarters (78 %) of %
youth indicate that they turn to their
parents for advice and guidance in times
of need and not having enough time with
their parents is the top concern of young
people. Nearly 6 in 10 teens (59 %) say
that when it comes to healthy,
responsible relationships, their parents

are their role models. 15 O Thinks highly Wanez to be Erjoye spending e
of hirmfher like hir/her with himfher

91% of teens in 2003 report that they . Mather figare . Father figurs
have at least one family member in

Fwwos: Oripnal orakeas by Thild Tends of adekecend-repos data from
Whom 5they can confide and talk about e e e
things.
Endnotes:

lhttp: //www.census.gov/popest/national/asth/NC-EST2004/NC-EST2004-01.xls . Accessed:
September 7, 2005

thtp: /[ /www.census.gov/popest/states/asrh /tables /SC-EST2004-01Res.xls. Accessed: September 7,
2005

? Fact Sheet on Demographics: Adolescents, National Adolescent Health Information Center,

http://nahic.ucsf.edu/ (downloads(Demographlcs pdf. Accessed: November 29, 2005
*Child Trends Databank Website: http://www.childtrendsdatabank.org/index.cfm

Accessed: September 1, 2005

Freeze Frame: A Snapshot of America’s Teens.
www.teenpregnancy.ore/works/pdf/FreezeFrame.pdf Accessed: November 29, 2005

% Centers for Disease Control and Prevention, National Center for Chronic Disease Prevention and
Health Promotion, Division of Adolescent and School Health; Health Resoutces and Services
Administration, Maternal and Child Health Bureau, Office of Adolescent Health; National Adolescent
Health Information Center, University of California, San Francisco. Improving the Health of Adolescents &
Young Adults: A Guide for States and Communities. Atlanta, GA: 2004.

" http:/ /www.childstats.gov/americaschildren/index.asp. Accessed: September 7, 2005

® http://www.nmha.org/children/prevent/stats.cfm. Accessed: September 7, 2005
’ Howard N. Snyder (August 2005) Juvenile Arrests 2003: Juvenile Justice Bulletin: US Department of
Justice (OJ]DP) http://www.ncjrs.gov/pdffiles1/0jidp/209735.pdf Acessed December 1, 2005.

" Fact Sheet on Violence: Adolescents and Young Adults, National Adolescent Health Information

Center, http://nahic.ucsf.edu/index.php/data/ artlcle( br1efs fact sheets/ Accessed: September 1,
2005



http://www.census.gov/popest/national/asrh/NC-EST2004/NC-EST2004-01.xls
http://www.census.gov/popest/states/asrh/tables/SC-EST2004-01Res.xls
http://nahic.ucsf.edu//downloads/Demographics.pdf
http://www.childtrendsdatabank.org/index.cfm
http://www.teenpregnancy.org/works/pdf/FreezeFrame.pdf
http://www.childstats.gov/americaschildren/index.asp
http://www.nmha.org/children/prevent/stats.cfm
http://www.ncjrs.gov/pdffiles1/ojjdp/209735.pdf
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/

! Sheet on Reproductive Health: Adolescents and Young Adults, National Adolescent Health

Information Center, http://nahic.ucsf.edu/index.php/data/article/briefs fact sheets/ Accessed:
November 29, 2005

" Fact Sheet on Substance Abuse: Adolescents and Young Adults, National Adolescent Health

Information Center, http://nahic.ucsf.edu/index.php/data/article/briefs fact sheets/ Accessed:
November 29, 2005
" Johnston, L. D., O’Malley, P. M., Bachman, J. G., & Schulenberg, J. E. (2005). Monitoring the Future
national results on adolescent drug use: Overview of key findings, 2004. (NIH Publication No. 05-5720).
Bethesda, MD: National Institute on Drug Abuse.
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf

Accessed December 7, 2005.

' National Institute on Drug Abuse: Monitoring the Future National Results on Adolescent Drug Use:
Overview of

Key Findings 2004 http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
Accessed December 7, 2005.

PCelebrating America’s Youth: The Facts are Positive, US Dept. of Health and Human Services,
http://www.ncfy.com/celebrate.htm Accessed: September 1, 2005

' Youth Indicators 2005, National Center for Education Statistics,
http://nces.ed.gov/pubs2005/2005050.pdf Accessed: September 1, 2005

" Youth Helping America: The Role of Social Institutions in Teen Volunteering, Corporation for
National & Community Service, 2005 www.nationalservice.gov

55


http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://nahic.ucsf.edu/index.php/data/article/briefs_fact_sheets/
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.monitoringthefuture.org/pubs/monographs/overview2004.pdf
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://www.ncfy.com/celebrate.htm
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://nces.ed.gov/pubs2005/2005050.pdf
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/
http://www.nationalservice.gov/

Handout 2.2.A

Success Bingo

Imagine your child (or a young person you know) celebrating his or her 21% birthday. Which attributes would we like to see in
young people when they turn into young adults? Let’s find out what we all would like to see?

Instruction: Go around the room, introduce yourself and ask them what attributes or outcomes they would like to see. Find 9
attributes from 9 different people.
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Handout 2.2.B

Promoting Positive Youth Outcomes

Competence

Having ability and motivation...

Civic and social: To work collaboratively with others for the larger good, and to sustain caring friendships
and relationships with others.

e  Cultural: To respect and affirmatively respond to differences among groups and individuals of diverse
backgrounds, interests, and traditions.

e Physical health: To act in ways that best ensure current and future physical health for self and others.

¢ Emotional health: To respond affirmatively and to cope with positive and adverse situations, to reflect on
one’s emotions and surroundings, and to engage in leisure and fun.

e Intellectual: To learn in school and in other settings; to gain basic knowledge needed to graduate high
school; to use critical thinking, creative, problem-solving and expressive skills; and to conduct independent
study.

¢  Employability: To gain the functional and organizational skills necessary for employment, including an
understanding of careers and options and the steps necessary to reach goals.

Confidence

e Having a sense of mastery and future: being aware of one’s progress in life and having expectations of
continued progress in the future

e Having a sense of self-efficacy: being able to contribute and to perceive one’s contributions as meaningful

Character

e Having a sense of responsibility and autonomy: accountability for one’s conduct and obligations;
independence and control over one’s life

e Having a sense of spirituality and self-awareness

e Having an awareness of one’s own personality or individuality

Connection

e Membership and belonging: being a participating member of a community, being involved in at least one
lasting relationship with another person

e Having a sense of safety and structure: being provided adequate food, shelter, clothing, and security,
including protection from injury and loss

Contribution
e Being involved as active participant and decision maker in services, organizations and community

Adapted from Karen Pittman et al, 2000 and 2005




Handout 2.4.A

A Strength Based Approach

What are Strengths?

Talents

Skills

Knowledge

Interests
Dreams/Hopes/Goals
Creativity

Culture

Passion

= Connections

What 1s Strengths Based Approach?

Emerging from the field of social work, it is a set of ideas,
assumptions, and techniques:

® People are active participants in the helping
process (empowerment)

= All people have strengths, often untapped or
unrecognized

= Strengths foster motivation for growth

= Strengths are internal and environmental

Source: Saleebey, Dennis. 1992. The Strengths Perspective in Social Work Practice. Longman: White Plains, NY




Handout 2.4.B

Ways to Identify Strengths

Sample questions aimed to find out about interests, goals, dreams, strengths
(generated by participants of previous workshops)

e What do you like to do on a sunny day?

e What do you do or like to do in your free time?

e What is your favorite subject in school?

e What is your favorite....?

e What is the nicest thing you have ever done?

e What do you watch on TV? Movies? Music? — What does it mean to you?
e Who do you admire?

e When do you feel at your best?

e Tell me something you could teach someone else.

e What do you think you will be doing in a year? 5 years?

e What do you like best about yourself?

e How do you think your friends would describe you?

e Parents — What are you most proud of?

e Where would you like to go?

e If you could go on vacation, who would you bring?

e What do you like to do after school?

e What do you like to do to make yourself feel good about yourself?
e What do you want to do with your life?

e Which animal do you want to be? Why?

e Describe the type of person you want to see working here.
e Who do you look up to?

e Tell me three people you care about.

o Use conversation style — start a conversation on a topic such as movies, music — keep it a 1wo way
communication.

e Where do you want to go with school?




Handout 2.5.A
Out of School Data

i Youth in Self-Care

11% grades 1-5

34% grades 6-8

51% grades 9-12

African American youth and Hispanic youth

spend more time unsupervised

(35%o of youth enrolled in after school programs)

.

7 out of 10 youth say that
they have difficulty finding

after school opportunities in
their communities.

.

1 in 5 youth (ages 8-18) are
not interested in the type of

programming offered.




*

Low income parents and
parents of racial and ethnic
minorities are less satisfied with
after school programs than
white and wealthier parents.

i Weekly Times Use in Hours
2002-2003

Age 12-14  Age 15-17

Sleep 66.2 63.9
School 33.1 29.6
Television 15.4 15
Personal Care 8.1 8.7
Passive Leisure 10.1 10
Visiting/Socializing 47 7.4
Studying 47 5
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Handout 2.5.B

In the Door and Coming Back for More!
Barriers and Strategies for Engaging Adolescents in After- School Activities

Youth development programs are designed to ensure that young people experience healthy
development, success in school, and smooth transitions to adulthood. They include activities such as
social recreation, arts, sports, life skills, job training, after-school activities and academic enrichment.
However, ensuring that adolescents participate in these programs is a continual challenge, especially
as they age. Knowing that: 1) quality programs offer a dual focus of developing skills and
competencies while reducing risk related behaviors, 2) young people often choose to be involved in
unstructured activities during their discretionary time and 3) participation in structured activities
decline as youth age...how do you involve youth in after-school programs and keep them engaged?

The Prevention Researcher - April 2005 issue provides a wealth of information to how change
assumptions and modalities to entice and engage youth in your after-school programs. The real
barrier(s) to youth participation in after school programs is ineffective design and marketing - that is
.... after school programs need to answer the quintessential youth question: “What’s in it for me?
How do you get youth in the door and keep youth coming back for more? Answer the quintessential
question! Here are some strategies:

Help youth and families understand the value of participation using direct measurable
outcomes: Youth and their parents must receive clear messages regarding the connection between
regular participation and a brighter future. This connection should highlight direct measurable
outcomes. For example: “75% of participants in the ABC After-School Program reported that their
grades improved while participating in the program.” Or “85% of XYZ After-School Program
participants reported that they received invaluable assistance in helping them with the college
research and application process.”

Hire program staff who understand the importance of developing real connections with
participants, yet have solid program and behavior management skills: A program based on
caring, trust, and respect will go a long way! Make sure staff convey that youth are valued and are
expressively missed when they cannot attend the program. Ensure program staff are diverse and
reflect the youth being served, allowing youth to identify with adult role models. Further, engage staff
at all levels — not just in supervisory roles but engaging youth in activities.

Match program content and participant needs: The program must afford a safe experience not
available at home, school or in their community otherwise and must be relevant to youth — that is,
youth must have some internal reason or motivation for engagement (novelty, enjoyment, decrease
boredom, community service, skill development, etc.). Furthermore, the schedule must meet
participant needs and may need to be individual and flexible.

Offer engaging activities with breadth and depth: Youth have an underlying need to demonstrate
cognitive, social or physical competence. Programs must offer the right balance of challenge for youth
involved - activities that require youth to stretch their abilities, apply effort over time and learn new
things - increase competence and motivate youth to come back for more. Offering a variety of diverse
activities in an attractive and organized manner every day helps keep their interest and helps you
recruit a diverse array of participants.




Offer autonomy and control and give high school youth extra opportunities: Youth, like all
groups, have the need for control over their environment, freedom of choice and self-determined
behavior. Youth must feel personal power and “ownership” of the programs and outcomes. Make sure
to offer interesting service learning, paid employment, mentoring, career preparation activities to
older youth. Space is also important — youth want and need to hang out in comfortably furnished
spaces designed for youth.

Recruit friends to join together: Consider friendships as a potential recruiting and attendance
strategy. Teens need and rely on strong social networks, emotional support, friendship and
connectedness. Satisfying the need for nurturance and belonging engages and retains youth. Avoid
recruiting large groups of friends together, instead recruit in pairs or small groups. Larger group may
join and but also quit together. Consider targeting “at risk youth” using a “friend recruiting friend”
strategy.

Focusing on the above “motivators” will help bring teens to your door and keep them coming back for
more. Looking for other incentives? The following chart has been excerpted from Little, Priscilla
(2005) Engaging Adolescents in Out of School Time Programs: Learning What Works, a feature
article in the April 2005 issue of The Prevention Researcher.

Common Barriers to Out of School Time Program Participation and Incentives to Counteract Them?!

Barriers Incentives
Desire to relax and “hang out with =  Provide both space and time at the center for recreation, snacks, and talking with
friends after school friends.

= Offer field trips earned from attendance.
=  Situate the program in a community center for students who need a “change of
scenery” after school.

Desire or need to work =  Provide structured employment preparation, resume writing, and volunteer or paid

work experience for high school students.

Family responsibilities = Offer a 2/3/5 program enrollment schedule.*

= Remind families of homework assistance and opportunities for students to learn new
skills.
= Accept younger siblings of participants.

Boredom or disinterest in the = Conduct an assessment of both participant and non-participant activity interests.

program = Engage participants with a rich variety of experiences, activities, and opportunities to

develop new relationships with peers and adults.
= Allow students choice of activities on a daily basis.
= Staff the program with charismatic adults who want to engage young people.
= Offer older students leadership opportunities.

Lack of transportation/issue of = Target children and youth who live close by and can participate most easily.

safety

Organize a “buddy system” of walkers.
Pay responsible high school students to accompany groups of younger students home.

*A2/3/5 program allows students to enroll in the program 2, 3, 5 days per week- offering staff and students consistency and routine,

as well as some flexibility.




Sources:
Anderson — Butcher, D. (2005). Recruitment and retention in youth development programming

Ungerleider, S., Kimball C., Mason, C., & Buhl, L. (2005): Involving and engaging youth: How do you
involve youth in after-school programs and keep them engaged?

Little, P & Lauver, S. (2005). Engaging adolescents in out of school time programs: Learning what works.
Walker, K. & Arbreton, A. (2005). Improving participation in after-school programs.

All articles are published in The Prevention Researcher, 2005, April Issue, 12 (2)




Youth Involvement

3.1 Meaningful Roles for Young People*

Objective:  Participants will understand the concept of youth involvement and will identify a range of
opportunities for young people to become engaged

Material: Newsprint, sheets of colored paper, tape, markers, sticky wall or two sheets of newsprint
sprayed with temporary adhesive spray

Handouts: 3.1.A. Meaningful Roles for Young People,
3.1.B. Examples of Youth Involvement

3.1.C. Legal and Other Consideration for Youth on Non for Profit Boards in
New York State

Time: 40 minutes

Audience: General

Lesson Plan

Prepare in advance: Take two large newsprint sheets and tape them together making one large
sheet. Tape it on the wall. Draw a latge x/y graph on it. With a different marker divide the graph
Into three segments as shown:

A




Have sheets of colored paper and tape available.
Step 1> Team Activity (30 min)

One key principle of youth development is youth voice or youth involvement. Young people participate
in many ways in a range of youth programs. Most of the time adults design the activities and interactions
with the assumption that it will benefit the young person, and often it does. Youth involvement takes
participation a step further. It invites young people to bring forward their perceptions, perspectives, ideas
and talents. We adults are asked to listen to what they have to say about their own goals, and beyond that,
what they have to say about programs and activities and the agency as a whole. We are challenged to
change our thinking from young people as recipients to young people as resources and partners. Young
people can have many meaningful roles in organizations.

With that in mind, I would like you to think about the roles young people have played in your
organization. How have you involved young people in planning, decision making, evaluating? Go beyond
participating in programs. How have they influenced in any way what is happening in your organization?
Think about it for a minute, then team up with a neighbor and share your experiences (5 minutes).

Process. Who wants to give me an example? What role have young people played in your organization?
Take an example and write it down on a colored sheet of paper and post it at the appropriate
level on the sticky wall/graph. Use the handout 3.1.A for guidance. Ask for more examples.

When participants have no more ideas, label the three different layers: Bottom layer: Tasks/
Projects/Community Service; Middle Ilayer: Input and Consultation; Top Ilayer: Shared
Leadership

Let me explain this graph. It is a way to organize what types of roles young people can have in an
organization. Starting with the bottom layer, young people are involved in planning, facilitating,
mentoring, implementing projects or tasks. They make decision and have input but adults set the
boundaries and frame. There is some input on the organization but usually not much. There are lots of
opportunities and many young people can get involved. This is a good level to get young people
involved in. Projects are time limited and concrete; you see results fairly quickly.

At the next level, input and consultation, young people give their opinion, their perspective on issues.
They take a position. This can be on program and organizational level through focus groups, speak outs,
or on a more ongoing basis through youth advisory groups. On the community level, young people are
involved in media work — they run TV programs, newspaper columns or radio programs to express their
view and opinion on issues in the community.

On the third level we have young people involved in shared leadership positions — on boards as voting
members, hiring committees. Here they have more influence on the organization.

The graph suggests that it does not make sense to start with placing young people on boards if your
agency is trying to increase youth involvement. There are more opportunities for young people in the
bottom category. And more young people can get involved. In this category they are learning to plan,
make decisions, implement and evaluate but it is very action oriented and concrete. They might learn
skills here that enable them to move onto another level such as the second layer that highlights youth
opinions, positions, and perspective. It requires different skills.

The third layer, shared leadership, requires many skills and motivation. It is more abstract, not action
oriented, and results might be long-term. Fewer young people are likely to be interested and skilled
enough to move into these positions. The same is true for adults - fewer adults have the motivation and




skills to be in leadership positions. Looking at a range of opportunities makes it easier to really implement
youth participation. Too often we try to go right for the top and place young people on boards — without
spending the resources and time to prepare both young people and adults to make it work.

Ask participants if they have questions or comments. Facilitate brief discussion. What do
participants take away from this exercise?

Handouts: 3.1.B. Examples of Youth Involvement, 3.1.C Legal and Other Consideration for Youth
on Non for Profit Boards in New York State

* This exercise was inspired and adapted from a workshop presented by the Hampton Youth
Commission.

Facilitation Tips

1.

Practice working with the prepared newsprint or sticky wall. Take possible roles of young people and
organize them according to the three layers of involvement. Working with a large display or poster can
be confusing; several practice runs will be helpful

Some roles of young people might fit into several categories such as youth as philanthropists. This
could fit into all three layers depending on the decision power and range of responsibilities defined by
the project. That is fine. Categorization of each comment is not the most important aspect of this
exercise. The key issue is to broaden participants’ understanding of the roles and responsibilities young
peoples can have in an organization.

It is important to remind participants to think about influence on the organization or the community
initiative. It is not about programming. If young people have decision power in programs, then they
most likely will fall into the first category of projects and tasks. The other important issue is that they
have influence and input affecting other people. It is not just about personal choice.

Alternative visual representations can be used. An X/y graph or a pyramid can lead to the false
assumption that the top layer is better or more worthy than the bottom layer. Here is an alternative
graphic:

Input

Shared L. Projects

< [
< »

5. The activity can be combined with any other activity in this section. It can be used in combination

with a resiliency activity (Section 4) or an activity on positive outcomes (Section 2)




Youth Involvement

3.2 Youth Involvement: A Challenging Notion! *

Objective: Participants will explore and identify positive and negative adult reactions to youth
involvement

Material: ~ Newsprint, markers, tape
Handout: 3.2. Youth in Decision-Making
Time: 30 minutes

Audience: General

Lesson Plan

Youth engagement in decision making and policy setting in your organization! Let’s think about this for a
minute. Imagine that you have been very successful in engaging young people.

Step 1> Small group activity (25 min)

Just imagine that young people now share decision making power with adults — 50 % of the decision
power in your organization is in the hands of young people! What it would look like? How would it
change your organization? What is exciting? What is scary about that?

Ask participants to team up with a neighbor or form groups of threes and discuss this idea. How
would this impact their organization? Exciting? Scary? Give them 5-10 minutes.

Ask for a few volunteers to share how this would change their agency.

Then ask volunteers to comment on what is exciting. Write comments on prepared newsprint
(two columns — exciting/scaty).

When comments slow down, process what is scary about this idea. Write down comments in
scary column.

Review both columns. Ask for observations. Facilitate a brief discussion.

It is important to be aware of both the positive reasons for youth involvement as well as the potential
obstacles. Shep Zeldin at the University of Wisconsin has researched the benefits and impacts of youth
involvement on adults and organizations. Many of them you have mentioned here.

Distribute handout: 3.2 Youth in Decision-Making.

His findings are powerful arguments when you are trying to convince adults in your organization or other
organization to consider engaging young people in meaningful roles. It is equally important to be aware of
the scary side of youth involvement. You described many of the obstacles you will encounter when you
start promoting youth engagement. Looking at some of the negative emotional reactions you described,
all adults, all of us, have to address these issues on a daily basis. If we don’t deal with our feelings of fear
and resentment, or our assumptions what young people can do and cannot do, youth involvement will
not happen.




* This activity was inspired and adapted from a workshop presented by Youth on Board.

Facilitation Tips

1.

This can be a powerful exercise for adults to reflect on their feelings and assumptions about youth
involvement. It is best to combine it with other activities in this section to go into more depth
about the benefits and challenges of youth involvement and youth adult partnerships.

This activity can be done with youth and adults together. Have adults and youth separately discuss
the questions. Then have them report out together and newsprint the answers on two separate
newsprints, one for adults and one for youth. There will be many similarities which will be an eye-
opener for some participants. This would be a good introductory exercise for a youth adult
partnership training.

Review Shep Zeldin’s report: Youth in Decision-Making: A Study on the Impacts of Youth on
Adults and Organizations,
www.cpn.org/topics/youth/cyd/pdfs/Youth in_Decision_Making.pdf



http://www.cpn.org/topics/youth/cyd/pdfs/Youth_in_Decision_Making.pdf

Youth Involvement

3.3 Benefits of Youth Involvement

Objective: Participants will explore the benefits of youth involvement
Material: Prepared newsprint, markers, tape

Handout: 3. 2. Youth in Decision-Making

Time: 40 minutes
Audience: General
Lesson Plan

Prepare in advance: Hang sheets of newsprint in four different locations. Label one: Benefits for
young people, the second: Benefits for adults, the third: Benefits for the organization, and the last one:
Benefits for the community. Place several markers with each newsprint.

Young people can get engaged in organization in many different ways and in many meaningful roles. Ultimately
we want them to reach the point that they share leadership with adults. This requires time, commitment and
work. That raises the question: Why should we do this? We need to know if this will be beneficial for us, our
organization and our community, right?! Let’s take a look at the benefits of youth involvement.

Step 1> Small group activity (45 min)
I have four stations prepared for you. Point at each of the stations.
1) What are the benefits for young people to be involved in our organization?

2) What are the benefits for us, the adults, to have young people involved in our agency? What do we get out of
this?

3) What are the benefits for your organization or agency?
4) What are the benefits for the community?

I think we all have some ideas about that, and as a group we will come up with even more. You all will have a
chance to comment on all four.

Form 4 groups and assign each group to a station to get started.

Share your ideas and write them down. You have 5 minutes at each station. I will tell you when to move on.
Please keep in mind not repeat comments, just add ideas.

Rotate groups clockwise after 5 minutes (three times). Then ask groups to report out, starting with
the ‘benefits for young people’ group. Ask if there are clarification questions or additions.

Summarize the findings; highlight especially the benefits for adults, organizations and communities.
Distribute the handout: 3.2. Youth in Decision-Making. Stress the importance of having evidence of




the benefits of youth involvement; they will be usefil when they need to convince other adults to
engage young people.

Facilitation Tips

1. The activity can be shortened by eliminating benefits for young people. It is fairly evident what the
benefits for young people would be — gaining skills, experiences, exposure to new responsibilities, etc.
This could be stated right up front; then the exercise would focus mainly on the benefits for adults.

2. Best in combination with activities 3.1 Meaningful Roles for Young People and 3.4 Organizational
Roadblocks to Youth Involvement.

3. For more comprehensive information on the research on youth involvement, review the complete
report by Shep Zeldin et al. 2000. Youth in Decision-Making: A Study on the Impacts of Youth on

Adults and Organizations, www.cpn.org/topics/vouth/cyd/pdfs/Youth in Decision Making.pdf



http://www.cpn.org/topics/youth/cyd/pdfs/Youth_in_Decision_Making.pdf

Youth Involvement

3.4 Organizational Roadblocks to Youth Involvement

Objectives:  Participants will identify barriers to youth involvement in their workplace
Participants will identify possible solutions to organizational road blocks
Material: ~ Newsprint, paper, pens, markers, tape
Handout:  3.4. Increasing Youth Involvement

3.1.C Legal and Other Consideration for Youth on Non for Profit Boards in
New York State

Time: 30 - 40 minutes

Audience: General

Lesson Plan

While talking about youth involvement, creating meaningful roles for young people have in our organizations,
we can see the benefits for young people and for us. What happens when we decide to make this a reality? You
really want to bring young people to the table, give them responsibilities and decision making power. Do you
think your co-workers and administrators are willing to go along? What are some of the roadblocks that might
get in the way?

Step 1> Small group activity (30 min)

Let’s take a minute to think about your workplace and the barriers you foresee. Give an example — what issue
came to mind right away? Ask for a volunteer.

Ask participants to team up with a neighbor (does not have to be a colleague) and discuss barriers
and possible solutions. Ask them to highlight and write down the 3 most important ones. They have
10 minutes. Give all groups paper to write on.

Process. Ask for volunteers to name one barrier and possible solutions. Write comments down on
newsprint (use different color marker for issues and solutions). Ask if other people have different
solutions. Add them.

Process at least 4 issues (important issues are adultism, communication/language, logistical issues
such as transportation, legal restriction).

This discussion shows that we will face many challenges, some tough ones. On the positive side, we were able
to gather many creative ideas on how to solve some of those barriers. Youth involvement is a powerful concept
that holds much promise, but it will take commitment, effort and time to prepare young people and adults to
work together effectively.

Distribute handouts: 3.4 Increasing Youth Involvement and 3.1.C Legal and Other Consideration for
Youth on Non for Profit Boards in New York State.




Provide information on several helpfiil resources: Youth on Board, Hampton Youth Commission
Manual, Youth Infiision & Maximum Youth Involvement (see references)

Facilitation Tips

1. This activity is best presented in combination with activities 3.1 Meaningful Roles for Young
People and 3.3. Benefits of Youth Involvement.

2. Add a “Bump it up” component to the activity. Give groups newsprint and markers instead of
paper and pens. Ask them to write down the three most important barriers and possible solutions.
Then ask groups to hand on their newsprint to another group to bump it up, essentially to add
other possible solutions to the ones already identified. The groups can bump it up one more time.
This makes it more interactive and generates additional ideas. Then groups can hang up their
newsprint and present the findings.




Youth Involvement
3.5 Recruiting, Preparing and Retaining Young People for Active Youth
Involvement

Obijective:  Participants will develop strategies to recruit, prepare and retain young people
Material: ~ Prepared newsprint, markers, tape
Handouts:  3.5. A. Recruitment of Young People
3.5. B. Logistics
3.5. C. How Do We Prepare Young People?
3.5.D How Do We Retain Young People?
3.4. Increasing Youth Involvement
3.5. E. Recruiting and Retaining Young People

Time: 45 minutes

Audience: General

Lesson Plan
Prepare four large worksheets (newsprint size, sample below) for the following topics:
1) Recruitment of Young People

Torksheet #1

ERecruitment

Issue Straegies Comments

Motmvation

Disersity

Margmahized youth

Mixed age group

2) Logistics
3) How do we Prepare Young People?
4) How do we Retain Young People?

Step 1> Small group activity (45 min)

We want young people to be actively involved in shaping our programs and organizations. We want to give
them a voice. We want them at the table as partners to help us plan, implement and evaluate what we are doing.
We have the commitment to do this. Let’s talk about how we get them involved. How do we recruit young




people? How do we prepare them? We often assume that they want to be involved — is that really so? What are
some practical concerns that often get in the way? How and who do we outreach? How do we prepare them
and how do we keep them involved?

To save time, we prepared a large worksheet for each of these issues. We have four groups; each group will take
on one issue and think about concrete strategies, ideas and approaches to deal with this issue.

Give each group one worksheet. Explain the sheets. They have 15 minutes to write down their ideas.

Ask each group to present their work. Start with recruitment, then logistics, preparing and retaining
youth. Ask for clarification questions and additions. Highlight some key findings.

Distribute Handouts: 3.4 Increasing Youth Involvement, 3.5.E. Recruiting and Retaining Young
People.

Wrap up the session by a brief discussion of what participants need to move ahead with youth
involvement.

Facilitation Tips
1. Prepare large worksheets using handouts 3.5.A — 3.5.D. Use newsprint or large sheets of butcher paper.
2. Instruct participants to be very concrete and specific in their strategies.
3. Offer to type up the worksheets if participants are interested in all the ideas that were generated.
4. 'This would be a good follow up activity to activity 3.1 Meaningful Roles for Young People and 3.2.

Youth Involvement: A Challenging Notion!

5. 1If the group is small, participants can deliberate on the 4 areas using the handouts instead of the large
newsprint or butcher paper.




Youth Involvement

3.6 Preparing Adults for Youth Involvement

Objectives: Participants will understand the concept of adultism as a key obstacle to youth involvement
Participants will identify strategies to overcome adultism
Material: ~ Newsprint, markers
Slides:  Adultism
Adult Allies
Handout: 3.6. A. Adultism & Adult Allies
3.6 B. Youth Adult Partnerships. What Does it Take?
3.6. C. Youth Adult Partnerships: Making Meetings Work

Time: 50 minutes

Audience: General

Lesson Plan

What does it take to make youth involvement really work? How do we create effective youth adult
partnerships? Are we as adults really ready for this? How do we honestly view young people? These are all
very important questions. We need to think about those before we start involving young people.

Step 1> Brief lecturette (10 min)

Read the following statements one at a time.

® You are too young to understand.
® Not now, I do not have the time.
® Children should be seen and not heard.
® DPay attention when I am talking to youl!
Does this sound familiar to you? Think back to your adolescence, how did adults relate to you? What did
they say?
Ask participants to call out examples. How did that make you feel?
Process comments; highlight theme of disrespect and oppression.

We call the oppression of young people by adults adultism. Here is a definition.




O
Adultism

Young people are systematically mistreated and
disrespected by society, with adults as the agents of
oppression. The basis of young people’s oppression is
disrespect. Manifestations of the oppression include:

Slide - Adultism

Systematic invalidation

Denial of voice or respectful attention
Physical abuse

Lack of information or misinformation
Denial of power

Lack of rights

Source: Youth on Board, Get the Word oull 200
|

Talking Points:

Read definition... The term oppression might be a disturbing term to some since as adults we
usually have good intentions and want to protect young people. But when we look at how we
treat children and young people at times, it describes what we do. Use some of the comments
made earlier to illustrate the different manifestations of oppression listed on the slide.

Ask if there are any clarification questions. Lead into the next activity.

With this in mind, let’s think about instances in your life where you might have been adultist.

Step 2> Small group activity (15 min)

Team up with a neighbor. Think about a time that you did not give young people your full respect — at
work or at home. It can be a subtle way, like being “too busy” to pay attention. Share this incident with
your partner (10 min)

Ask participants to volunteer expressions of disrespect. Highlight that adultism can be very
subtle, even non-verbal; it can happen despite good intentions.

Step 3> Team activity (20 min)

If we want to involve young people, we have to address adultism and become allies

Slide - Adult Allies

Adult Allies

Allies are adults who advocate and
support young people. They assist
young people in their lives, support
them when they struggle, and let
them know how important they are
and that change is possible.

Source: Youth on Board, Get the Word out! 2001




Partner with your neighbor on the other side. Think about a time when you were an excellent ally to
young people and gave them your full respect. Be specific about the support you gave them. What did
you do? Share this experience with your partner (10 min).

Process. Identify strategies and write them on newsprint. Highlight active listening as a key
strategy.

Being an adult ally is a different role than a parent. Our ideas and assumptions about youth adult
relationships tend to reflect parent child relationships or teacher student relationships. That is what we
know best given our experiences as a child and as parent or teacher. This is something we should keep in
mind and reflect on periodically.

Skills and opportunities that might help us become adult allies (write them down on newsprint as you
present them)

- self-reflection
- active listening
- teambuilding, cooperative learning
- knowledge of adolescent development
- cultural sensitivity
Ask for comments and observations. Distribute handouts: 3.6.A and 3.6.B.

Helpful resources: Youth on Board, Hampton Youth Commission (references), Freechild Project
www.freechild.org

Ask if there are any questions. Facilitate a brief discussion about a) key points participants took
away from the presentation and b) how they could use some of the findings and insights in their
work.

I would like to end with a quote by John Holt: “If I had to make a general rule for living and working
with children, it might be this: be wary of saying or doing anything to a child that you would not do to
another adult, whose good opinion and affection you valued.” How Children Learn. 1967



http://www.freechild.org/

Facilitator Tips

1.

Some participants might be uncomfortable with the language used - defining adultism as oppression.
Using strong language can be an effective strategy to get participants fully engaged. In this case it
stresses the importance of the issue, but it also reflects reality. Legally adults have rights, children and
youth do not.(The USA is one of two countries in the world that does not endorse the UN
Convention of Children’s Rights). This legal inequality strongly influences (consciously or
unconsciously) how adults view and interact with youth; to what level adults respect young people.
When asked what young people want from adults, they most often will say — respect. It is extremely
important for adults to reflect on this issue, their perception and their behavior towards young

people.
Avoid a longer, theoretical discussion after introducing the definition of adultism. Allow for
clarification questions, then lead into the next activity.

To prepare for this section, it is helpful to review adultism material by Youth on Board (see
references). Also, John Bell’s article from 1995: Understanding Adultism, www.freechild.org/bell.htm

This activity works well in combination with activities 3.1. Meaningful Roles for Young People, and
3.2. Youth Involvement: A Challenging Notion!
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Youth Involvement
3.7 Youth Adult Partnerships *

Objectives: Participants will explore the benefits and challenges of youth adult partnerships
Participants will identify strategies to facilitate youth adult teamwork

Material:  newsprint, markers
Slide: Ladder of Youth Participation

Handout: 3.7 Ladder of Youth Participation
3.2 Youth in Decision-Making (optional)
3.5.E Increasing Youth Involvement
3.6.B. Youth Adult Partnerships. What does it take?
3.6.C. Youth Adult Partnership. Making Meetings Work!
Time: 75 minutes

Audience: General

Lesson Plan

Young people can have impact on programs and organizations in many different ways. They can plan and
implement projects; they can provide input and express their opinion; or they can sit on committees as
voting members. In either case young people and adults have to learn how to work together as a team.
Now think about what a youth adult partnership can look like?

Step 1> Large group brainstorm (15 min)

Let’s get started by thinking about the benefits. Why should we do this in the first place? What do we gain
from working together as youth and adult partners?

Ask participants to name benefits. Ask one participant to help write down comments on the
newsprint. (5 min)

Great, here are some very convincing reasons to form youth adult partnerships. Let’s keep those in mind.
They will keep us going when problems turn up.

Now let’s think about the obstacles, the issues that might get in the way.

Brainstorm for a couple of minutes. Ask another participant to help write comments on
newsprint. (5 min)

Briefly review both benefits and challenges. Post them on the wall.
Step 2> Small group role play (60 min)

Let’s take this a step further. I would like you to practice working together in youth adult partnerships. I
know some of you might not like to role play but bear with me.

Form small groups (use a brief energizer to do this). Do not exceed four groups.




FEach group needs at least one person to play a youth — ask for a volunteer for each group.

The young person in your group wants to make some changes in the community. S/he is approaching
you as members of the community for help. Defining the goal or action is up to you. Your task is to
develop a 3 minute skit. You have to work together and figure out how to avoid or overcome the
obstacles we identified before. You have 10-15 minutes to do it.

Talk to each group individually if they understand the instructions. Check in with groups
regularly.

Have the first group present. Recognize each group for doing a great job.

Process questions:

® Any general observations and comments?
e How did the group members feel about the skit and their roles?
e Any specific question for the group?

Highlight strategies that made the young person feel supported and empowered. Point out how
difficult it can be for adults to step back and accept young people’s direction.

Have the other groups present. If there are 4 groups, do another energizer after the second
presentations. Process in the same manner.

Working together as partners is not an easy task. We as adults have a tough time stepping back and being
an ally and supporter instead of the person in charge.

Step 3> Brief lecturette (5-10 min)

I would like to share with you a continuum of youth participation Roger Hart developed. It describes
some of the pitfalls we need to be aware of and steer away from.

Slide - Ladder of Youth Participation

Ladder of Youth Participation

Youth-initiated, shared decisions
with adults ]

Youth-initiated and directed

Adult-initiated, shared decisions
with youth

unediaued jo saaifag

Consulted and informed

Assigned but informed

Tokenism

Decoration

uopediaped-uop

Manipulation

AdEpied Tiom Har, R. (1952 Civtoten's Pardcidon #0m Tokemse b CHzErsNg
Floreyce: UNICEF [nnoce ol Rezearch Centre.




Talking Points:

The bottom three layers are essentially non-participatory.

Manipulation — Adults consciously use youth’ voices to send their own message. For example,
adults use a young person’s drawing in a publication with no input by the youth. Out of context,
1t can be used to present a totally different perspective than intended. Or, more like deception,
adults can use youth activities in a project (i.e., planting a flower bed) to claim that the whole
project was planned and done by youth (i.e. children’s garden).

Decoration — Young people participate in events or campaigns by wearing t-shirt advocating for
a cause or doing a musical performance without understanding what the advocacy or campaign
Is all about.

Tokenism — This is a difficult issue to address. In this case adults have the intentions of giving
young people a voice but they have not thought through how to do this effectively. Common
examples are to invite one, or maybe two young people on board of directors; usually they are
quite ineffective being outnumbered and overwhelmed by adult communication and culture.

The following levels are all levels of youth participation. Keep in mind that the ladder was
designed with the intention to help adult facilitators establish conditions for youth participation.

It is not a sequential continuum stating that young people have to go through one stage to get to
the next one.

Assigned but informed — In social mobilization efforts young people can be assigned a role or
responsibility and thus be actively involved as long as they understand the issue at hand and
volunteer to do something.

Consulted and informed — Young people provide input and perspective that iimpacts the
outcomes of the project; adults still design and do the overall management, i.e. city wide surveys
or community mapping projects.

Adult-initiated, shared decisions youth — Young people are involved from the beginning of the
project and have some influence on the design and implementation.

Child-initiated and directed — On the community level there are youth-initiated and directed
projects; often short term and centered on relief actions. If they want to sustain and broaden their
organizations, they often seek adult allies (next level) Example: Craig Kielburger started at age
12 a youth project to protest and educate on child Iabor issues in the third world He started with
a group of friends and reached out to local schools. Now at age 21, his otganization covers 35
countries and involves thousands of young people. The management team includes youth and
adults (see www.freethechildren.com )



http://www.freethechildren.com/

Child-initiated, shared decisions adults — Young people initiate a project and seek adult
involvement for guidance and resources (power).

Distribute handout: 3.7. Ladder of Youth Participation. Facilitate a brief discussion.

Since adults struggle with the notion of actively involving young people and viewing them as a resource, it
takes effort and time to prepare adults. Young people need preparation as well to work effectively
together with adults. There are several great resources on youth adult partnerships available that will make
this a successful learning experience.

Distribute handouts: 3.2.Youth in Decision-Making (optional); 2.5.E. Increasing Youth
Involvement; 3.6.B. and 3.6.C. Refer to youth adult partnership manuals (see references).

¥ This exercise was Inspired and adapted from a workshop presented by Adam Fletcher,
Freechild Project.

Facilitator Tips

1.
2.

Create a cleaner handout 3.7 from the power point slide.

This is a good activity for a smaller group since processing role plays takes time. However, it is a
very effective technique to in bring out the challenges adults face when working with youth as
partners.

Role plays require a certain comfort level for the participants and facilitators. If you do not like
role plays, do not use the technique.

Alternative to role play: After the initial brainstorm, introduce the ladder of youth participation.
Then distribute 4 brief, written scenatios of youth participation/ youth adult interaction. Assign
each scenario to a small group. Have them discuss the interaction, in particular adult behavior,
and assess level of youth participation. Each group can read out the scenario and then describe
their findings.

This activity can be combined with activity 3.1 Meaningful Roles for Young People
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MORE INFLUENCE ON ORGANIZATION

3.1A Handout

Meaningful Roles for Young People

YOUTH COMMISSION

LEADERSHIP POSITIONS

VOTING MEMBERS ON BOARDS
COMMITTEES (HIRING, GRANT WRITING)

YOUTH FORUM ADVOCACY

ADVISORY GROUP CONSULTANTS

FOCUS GROUPS/SURVEYS YOUTH IN
MEDIA

PEER EDUCATION MENTORINGYOUTH THEATER
YOUTH AS TRAINERS/FACILITATORS COMMUNITY

SERVICE PROJECTS

Shared
Leadership

Input and
Consultation

Tasks, Projects,
Service
Learning

MORE OPPORTUNITIES; MORE YOUNG PEOPLE CAN GET INVOLVED
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Handout 3.1.B

Examples of Youth Involvement

Youth involvement means that young people influence processes, decisions, and activities which affect
their lives and the lives of others in their community or organization. Youth involvement can take many
different forms. The following examples are based on the experiences of ACT for Youth community
partnerships. The ACT for Youth initiative has promoted positive youth development in New York State
since 2000 (for more details see www.actforyouth.net).

Young people involved in planning, implementing and evaluating projects in organizations or
community:

Youth plan and implement community beautification projects (playgrounds, community gardens,
plant trees)

Youth plan and organize a neighborhood clock party or community fest (intergenerational activities,
promoting neighborhood safety)

Young people develop and present education programs on youth development

Young people engage in mentoring of young youth (develop, recruit and implement mentoring
program

Young people provide input and consultation on issues that affect young people:

Young people develop and produce public relations material promoting youth development messages
(poster for buses, TV public announcement, newspaper articles

Young people speak out on issues affecting them in school and community to town boards, school
boards and state legislators (e.g. school attendance policies, design of new library wing)

Youth develop and implement assessments (surveys, photos, interviews) of organizations and
communities to raise awareness about their concerns (e.g.,, state of recreational facilities,
neighborhood safety, access to guns)

Youth provide input on program development (focus/advisory groups)

Young people share leadership with adults:

Young people are voting members on board of directors
Youth are involved in developing community grant proposals and deciding about allocations
Young people are involved in hiring decisions (hiring committee of youth serving organizations

Young people and adults co-chair community councils committed to promoting youth development
opportunities and supports in their community (resulting in community events, community
improvement projects, teen center)



http://www.actforyouth.net/

Handout 3.1.C

Legal and Other Consideration for Youth as Non-Profit
Board Members in New York State

There are legal and other considerations when including youth on non-profit Boards of Directors. New
York State is one of just a few states that have made it explicitly legal (given the legal parameters as stated
below) to include youth on non-profit boards. This “cheat sheet” provides the actual law, as well as other
issues to consider, including amending bylaws, fiduciary responsibilities of those under age 18, insurance
considerations, and conflict of interest concerns. Please keep in mind that this “cheat sheet” was created
by educators. Any legal matters should be discussed with your organization’s attorney before proceeding
with changes in structure and practices of your non-profit corporation. The following should not be
construed as legal advice.

The “Legalese”: For those who Need to Know:

New York State has legalized the right for those under the age of eighteen to sit on Boards of Directors
given certain circumstances. The following has been excerpted from the NY State Assembly Website
http://assembly.state.ny.us/leg/?cl=76&a=8 (accessed 10/6/2005). New York law is unique in that the
minimum age for directors varies depending upon the nature of the corporation. See below for details on
the statute.

ARTICLE 7
DIRECTORS AND OFFICERS

S 701. Board of directots.

(a) Except as otherwise provided in the certificate of incorporation, a corporation shall be managed by
its board of directors. Each director shall be at least eighteen years of age; provided, however, that a
member of the board of directors of any girl scout council chartered by Gitl Scouts of the United States
of America, Inc., or any Camp Fire Girls club member serving as a member of the board of directors on
the National Board and National Council of Camp Fire Gitls, Inc. or on the local board of the Camp Fire
Gitls, Inc. or any member of Aspira of America Inc. or Aspira of New York Inc. serving on the board of
directors, shall be at least sixteen years of age. Notwithstanding the above, a corporation organized for
educational purposes primarily for the benefit of individuals below eighteen years of age may
include one director below eighteen years of age who is at least sixteen years of age. Further, a
corporation organized for recreational or youth development and delinquency prevention
purposes primarily for the benefit of individuals below eighteen years of age may include one or
more directors, the number of which shall not exceed one-half of the total number of directors for
a quorum for the transaction of business, who are at least sixteen years of age but not over
eighteen years of age. The certificate of incorporation or the by-laws may prescribe other qualifications
for directors, provided, however, any corporation organized for recreation or youth development and
delinquency prevention purposes, when increasing the number of directors between the ages of sixteen
and eighteen years old to more than one, shall prescribe in its certificate of incorporation the number of
such directors not to exceed the limitations of this paragraph.

(b) If the certificate of incorporation vests the management of the corporation, in whole or in part, in
one or more persons other than the board, individually or collectively, such other person or persons shall



http://assembly.state.ny.us/leg/?cl=76&a=8

be subject to the same obligations and the same liabilities for managerial acts or omissions as are imposed
upon directors by this chapter.

However, those that incorporate a non-profit must be at least 18 years of age. See statute accessed from
http://assembly.state.ny.us/leg/?cl=76&a=5 on 10/6/2005 below:

S 401. Incorporators.

One or more natural persons at least eighteen years of age may act as incorporators of a corporation to
be formed under this chapter.

Amending Bylaws:

If you are including youth on your Board of Directors in NYS — it is recommended and sometimes
required to change your bylaws to reflect such practice. Section 701 on the previous page states that:

. any corporation organized for recreation or youth development and delinquency prevention
purposes, when increasing the number of directors between the ages of sixteen and eighteen
years old to more than one, shall prescribe in its certificate of incorporation the number of such
directors not to exceed the limitations of this paragraph (S701).

Therefore, if you are planning to include more than one youth board member, you must, according to
NYS law, prescribe this change (the number of youth directors) in your certificate of incorporation. If
your organization is planning to include only one youth board member, a review and amendment of your
bylaws may help ensure that young people are seen as vital members of your steering body, with decision-
making authority. Formalizing these practices creates visibility and adult/youth buy-in — for members,
board and staff. ’

Fiduciary Responsibility — “Say What?”

Technically speaking, although youth under age 18 may be full voting members of the board and cast
votes on financial matters — they are not, legally speaking, able to hold a fiduciary duty to the organization
— meaning they cannot be held legally responsible for looking out for organizational best interests or enter
into legally enforceable contracts.” Youth under the age of 18 cannot sign legally binding documents,
agreements, or contracts and they cannot be signatories on financial accounts. All youth board members
should be advised of these issues during orientation and periodically. Youth board members may need to
be reminded that their input is valued, although there are some legal constraints to their full
participation.’

Insurance Considerations:
If your organization carries “directors and officers insurance” to protect board members from financial

and legal liability, you may want to check with your agent to clarify if the policy specifies a minimum age
for board members, and/or allows for full coverage/protection of youth members.*



http://assembly.state.ny.us/leg/?cl=76&a=5

Conflicts of Interest:

“Conflict of interest arises whenever the personal or professional interests of a board member are potentially at odds with the
best interests of the nonprofit. Such conflicts are common: A board member performs professional services for an organization,
or proposes that a relative or friend be considered for a staff position. Such transactions are perfectly acceptable if they benefit
the organization and if the board made the decisions in an objective and informed manner. Even if they do not meet these
Standards, such transactions are usually not illegal. They are, however, vulnerable to legal challenges and public
misunderstanding.””

Conlflicts of interest invariably arise in every organization, and it is no surprise that conflicts will arise as
youth who were or are participants in your organization become board members. Personnel and financial
decisions must be made by the board that can affect personal and programmatic relationships. The best
way to handle these inevitable conflicts is to address this possibility head on with a short, but succinct,
conflict of interest statement to advise and dictate what all members (including youth) must and must not
do when such conflict arises. Each board member, regardless of age, should have such a statement on file.
BoardSource, an online clearinghouse for building effective non-profit boards suggests:’

*= Adopting a conflict-of-interest policy that prohibits or limits business transactions with board
members and requires board members to disclose potential conflicts.

» Disclosing conflicts when they occur so that board members who are voting on a decision are
aware that another member’s interests are being affected.

* Requiring board members to withdraw from decisions that present a potential conflict.

» Establishing procedures, such as competitive bids, that ensure that the organization is receiving
fair value in the transaction.

Again, legal considerations vary from state to state, so consult with your organization’s attorney before
setting policy.

Working with youth to help them understand potential conflicts of interest before they occur assists
youth in helping them understand their roles within the organization and provides them with
indispensable life skills.

Compiled by the ACT for Youth Upstate Center of Excellence, October 2005

1234 youth Leadership Institute (2002). Legal considerations about youth participation in your leadership group. In Young
active citizens curriculum: What do adults need to know? www.yli.org Youth Leadership Institute with assistance from the
Levi Strauss Foundation.

%56 What is conflict of interest? (2005). Board Source. http://www.boardsource.org/FullAnswer.asp?ID=89. Accessed
October 6, 2005



http://www.yli.org/
http://www.boardsource.org/FullAnswer.asp?ID=89

3.2 Handout
Youth in Decision-Making:

A Study on the Impacts of Youth on
Adults and Organizations

The authors (Zeldin, McDanial, Topitzes, Calvert, 2000) concluded that while it does not happen all the
time, when conditions are right, youth can have powerful and positive effects on adults and organizations.

Adults were positively impacted by youth involvement in four main ways:

1.

They experienced the competence of youth first hand and perceived them as critical
to organizational improvement

Working with youth enhanced their commitment and energy to the organization
Adults felt more effective and confident in working with and relating to youth

Adults gained a strong sense of connectedness with those on the board and in the
organization — they developed a sense of community.

Involving youth in decision-making benefited organizations and community as well. Organizational
leaders found that young people:

Helped clarify and bring focus to the organization’s mission, and

Led the organization to reach out to the community in more diverse ways, including
community advocacy, policy making, and service.

The adults and organization became more connected and responsive to youth in the
community.

Organizations are more appealing to potential funders.

Copies of the publication, Youth in Decision-Making: A Study on the Impacts of Youth on Adults and
Organizations are available on-line:

www.cpn.org/topics/yvouth/cvd/pdfs/Youth in Decision Making.pdf



http://www.cpn.org/topics/youth/cyd/pdfs/Youth_in_Decision_Making.pdf

Handout 3.4

Increasing Youth Involvement
Practical Considerations

Clarify purpose of youth involvement

Assess and build on young people’s interests; involve them from the beginning in the development of
goals and purpose for the group/initiative. Link goals to real community change and improvement —
youth involvement needs to matter.

Plan and do at the same time

Integrate planning and action. Avoid prolonged periods of planning and just talking. Young people in
particular need to do hands-on activities to maintain their interest.

Aim for creating youth adult partnerships

These partnerships will challenge the roles and power that characterize typical youth adult relationships.
Start out by selecting young people and adults who are motivated and interested in working together. Tty
to recruit fairly even numbers of youth and adults. Develop mechanisms to ensure ongoing recruitment
of young people.

Work to overcome preconceptions

Both, young people and adults need to address their biases and preconceptions about each other.
Practicing communication skills will be essential — communication needs to be open, positive and
respectful. Adults in particular have to be willing to listen and see youth for who they are.

Orientation and ongoing support

Young people and adults need to be prepared for their work together. Clarify expectations, roles,
responsibilities, and boundaries. It is critical to support young people on an ongoing basis. One effective
strategy is to assign a mentor/coach or designate one staff person as support person.

Make meetings interactive

Strategies such as small group discussions and brainstorming sessions ensure everyone has a voice.
Teambuilding activities strengthen personal relationships and commitment to the group/initiative. Finally,
do not forget to have fun!

Give young people meaningtul roles

Allow young people to take on leadership positions such as presenters, facilitators or chair/co-chairs of
committees. Support them by offering skill building opportunities as needed and recognize their
accomplishments. Increasing their involvement in governance and decision-making will foster their full
participation and will demonstrate to adults the power of youth involvement.

Respect young people’s needs

Remember that young people face different challenges and needs than adults. It is important to adapt to
school schedules, transportations needs and lack of resources (finances, computers, etc). Generally, it will
be helpful for adults to learn about adolescent development and developmental needs to sensitize them to
adolescent behaviors they might otherwise take “too personal”.




Encourage youth to network with their peers

Young people’s impact and effectiveness grow when they have the chance to discuss their work, learn
new skills, and support one another. This kind of networking is re-energizing and gives youth a broader
petspective on governance. Visiting and/or learning about successful youth adult partnerships can be
another effective strategy.

Opportunity for reflection

Offer young people and/or the partnership the opportunity to regularly reflect on their work.
Allocate resources and allow time

Institutionalize young people’s involvement

Amendments to local ordinances, statutes and/or organizational policies can give young people a
permanent role in local decision-making and leadership. These steps bolster young people’s confidence
that other young people will follow in their footsteps and that the adult commitment to youth
involvement is “real”.
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Issue

Handout 3.5.A

Recruitment of Young People

Strategies

Comments

Motivation — Why?

Diversity
(Race, age, gender)

Marginalized youth

Other
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Handout 3.5.B

Logistics
Issue Strategies Comments
Transportation
Legal/Liability
Time/Space

Other
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Handout 3.5.C

How Do We Prepare Young People?

Issue Strategies Comments

Responsibility/
Expectations

Training/Orientation

Leadership
Opportunities

Other
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Issue

Handout 3.5.D
How Do We Retain Young People?

Strategies

Comments

Recognition

Adultism

Organizational
Culture

Other
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Handout 35E

Recruiting and Retaining Young People

Develop a recruitment plan

Be clear why you want Young people tnvolved
Find out what young people are passionate about
Flnd out what they want to change tn thelr community

Who does the recrultment? Peer vecrultment Ls most eﬁfectl\/e

Support Strategies

Coaching,

Organizational culture that s supportive — values Youth and youth
Workers

Clear voles and Vespom,slblut’ues

ongoing feedback - performance appraisals/goal setting for Youth and
staff

Glve Young people a space n the agency they can make thelr own

Maintaining Involvement

rRecogunition reflecting that young people’s contributions are valued
- Agency badges
- Business cards
- Access to copy machines, phones and computers
- Mailboxes

Rewards such as public vecognition, trips, spectal dinners




Handout 3.6.A

» S
Adultism

Young people are systematically mistreated and
disrespected by society, with adults as the agents of
oppression. The basis of young people’s oppression is
disrespect. Manifestations of the oppression include:

Systematic invalidation

Denial of voice or respectful attention
Physical abuse

Lack of information or misinformation
Denial of power

Lack of rights

Sowrce: Youth on Board, Gef the Ward ouflt 2001
e —

Adult Allies

Allies are adults who advocate and
support young people. They assist
young people in their lives, support
them when they struggle, and let
them know how important they are
and that change is possible.

Source: Youth on Board, Get the Word out! 2001




Handout 3.6.B

Youth Adult Partnerships
What does it take?

Advice for Adults

Listen

Act serlous

Dewmonstrate respect and trust (equmtg delegate
responsibilities AND privileges)

Offer ongoing recognition (ongoing feedback)

View 5owch hoL’Lst’LcaLLg

Glve reasons (explanations for decisions)

Have fun!

Adapted from sarah Schubman, Youth infusion, www.outhinfusion.com




Handout 3.6.C

Youth Adult Partnerships
Making Meetings Work !

| Teambuilding Activities

Make brief teambuilding activities part of each meeting.
(Games/Energizers)

| Encourage all to participate. Build in the following interactive
strategies:

- Small group discussions

- Talking 1n pairs

- Brainstorming/problem solving
- Check-ins

- Go around at closing

M Appreciations

Take 5 minutes in the beginning of the meeting for recognition
and appreciation.

M Young people and adults take turns facilitating and/or co-
chairing the group or committee.

M Keep meetings focused and on time

Begin each meeting with clear agenda and time table:
brief overview of purpose, desired outcomes, topics to be
covered and action steps; end with brief summary and next steps.

Use new tools (example: sticky wall)




Handout 3.7

Ladder of Youth Participation

Ladder of Youth Participation

Youth-initiated, shared decisions
with adults y

< Youth-initiated and directed

% Adult-initiated, shared decisions
= with youth

% Consulted and informed

Assigned but informed

Tokenism

Decoration

uaediape 4-uop)

Manipulation

Adaped Tom Hart, B, (1953, Chioken's Parichmdon son Tokensm O CHizersin
Fiorecs: UNICEF Inhocz vl Rezeanch Certe.




Youth Development in Care Settings
4.1 Struggles and Strengths

Objectives:  Participants will understand the process of resiliency
Participants will learn key findings of resiliency research
Material: Pens
Slides: Resiliency Power Point
Handout: 4.1. A. Struggles and Strengths

4.1. B. Risk, Protection and Resilience
4.1. C. Resiliency PP

Time: 45 minutes

Audience: Service Providers, Schools

Lesson Plan

When we talk about adolescents, we often talk about high risk behaviors and problems they have caused.
Most of you are probably working with young people because they got into trouble and were referred to
you. Given your focus on behavior problems and problem prevention you might ask what positive youth
development can offer you. How can this approach be of use to you in your work?

Step 1> Group activity (20-30 min)
I would like to answer that question by asking you to do a brief activity with me.
Distribute Handout: 4.1.A. Struggles and Strengths, pens.

Think back to your adolescent years — 15, 16, 17, 18, 19. Think about some of the more difficult times,
challenges you might have faced, disappointments or losses. And think about what helped get through
those times. How did you handle the situation? What did you learn about yourself? Take a few minutes to
think back and write down 3 experiences on the worksheet. Write down experiences you are comfortable
sharing with somebody. (5 minutes)

Ask participants to stand up, take the handout with them, walk to a free corner of the room and
form two circles (inner and outer circle. Have participants of both circles line up and face each




other so that every person in the inner circle is facing a person in the outer circle. If there is an
uneven number of participants, designate one person to be an observer.
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When I say ‘GO’, introduce yourself to person you are facing and share with him/her one of the
hardships you faced and what you learned about yourself. Each partner will share one struggle and
lessons learned. Give participants 3-5 minutes.

Now when I say ‘go’, I would like the folks in the outer circle to take two steps to the right so that they
will move on to the second person on the right. Does everybody have a different partner? Introduce
yourselves and share a different experience and lessons learned with your new partner.

Repeat procedure one more time and have participants share their third situation.

Process. Ask if there are any general observations or comments regarding this exercise?

Then ask volunteers to share what helped them through the difficult times. What did they learn

about themselves? Strengths they discovered? Wrap up by summarizing different types of
strengths:

e skills (social, communication, problem solving)
e personal traits (sense of future, hope, sense of self; cares for others)

e connectedness (relationships, supportive structures or systems, models/heroes)

Step 2> Power point presentation: Resiliency Research (15 min)

As we have just learned we all have faced tough times, and most of the time we can figure our ways to
overcome and work through those set backs. We are resilient. Resiliency is a process or mechanism that is
innate to human development. Resiliency research has investigated in depth how children, youth and
adults overcome and succeed despite considerable adversity. Resiliency research has greatly influenced the
youth development field as well as service systems that work with youth at risk and in care. Let me share
with you a brief overview of resiliency research and key findings.

Present resiliency power point using the attached notes. Distribute handout: 4.1.C. Resiliency PP
slides.

Encourage participants to ask questions. Wrap up by facilitating a brief discussion on how
participants can use these findings in their work with young people.

Distribute handout: 4.1.B. Risk, Protection and Resilience.




Facilitator Tips
1. Practice the power point. See references for additional readings on resiliency.

2. If the group is fairly large (more than 20), shorten the first exercise by asking participants to
share 2 experiences instead of 3. If there is not enough space to have participants get up and
form two circles, you can ask participants to team up twice with different neighbors.

3. This activity can be combined with any of the activities in this section. Or with activity 2.4.
Building strengths.
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Youth Development in Care Settings

4.2 Fostering Resilience

Objectives:  Participants will identify personal resiliencies
Participants will explore strategies to nurture resiliencies

Participants will understand the dangers of labeling
Material: Newsprint or butcher paper, markers, tape
Slides: Consequences of Labeling
Personal Strengths
Nurturing resiliency
Handouts: 4.2.A. Personal Resiliency Builders
4.2. B Consequences of labeling
4.1. B Risk, Protection and Resilience
Time: 70 minutes

Audience:  Service providers, schools

Lesson Plan

Prepare three newsprints or butcher paper sheets: Draw outline of a stick person with a large
body on each sheet. Tape them apart from each other around the room.

Most of you have heard about resiliency, the capacity to overcome adversity, to bounce back from
difficult experiences. Research has shown that resilience is ordinary; people commonly demonstrate
resilience. We want to talk now about how you can use this process, this capacity intentionally in your
work with young people. How can it enhance your work with young people?




Step 1> Small group activity (30 min)

Ask participants to form 3 groups (8 members or less); assign each group one of the newsprints
posted around the room.

Think for a minute about the young people in your care. Think about the issues, problems, behaviors that
you observe. Have a brief discussion and write them down on the newsprint — outside of the body. Take
5-8 minutes to do that.

Now we have a list of behaviors and issues. These are usually the reasons why young people are in your
care. We are usually really good at identifying problems. But there is more about young people than
problems. They have another side to them. They have things they are good at, dream out, or feel
passionate about. What are their dreams, talents, hopes, interests, goals? Discuss them with your group
and write them down - inside the body. Take a few minutes to do that.

Have groups report out. Process. Highlight that we are trained to look at issues; it Is easy to
focus on behavior issues and neglect to find out the strengths and talents young people have;
highlight that young people have lots of strengths, resources we do not use. Also highlight that
young people often do not know their own strengths.

As you mentioned young people especially when they are labeled and in care often do not know that they
have strengths and what they are. Our role as supportive adults is to identify and name their strengths.
Resiliency research has provided us with some guidance and knowledge of personal strengths that help us
overcome and cope with difficult situations. Many of which you have mentioned in the discussion we had
just now. Research has found that resiliency is an innate, human capacity; it can be learned and nurtured,
and it has shown that protective factors (the buffers that mitigate risks and stressors) are more powerful
than specific risks.

Step 2> Small group activity (20 min)
Distribute handout: 4.2.A. Personal Resiliency Builders.

This handout is a listing of personal strengths based on the findings of resiliency research. Many of those
we have mentioned already. I would like you to reflect on the strengths you have. Usually we do not have
all of those resiliencies. Identify which ones have worked for you. Two or three of them. Think about it
for a couple of minutes. Then get together with 2 other folks and share your personal strengths and
examples of how they helped you cope.

Briefly process observation and comments.
Step 3> Brief lecturette (10 min)

One powerful reason for building on strengths is that it motivates us to grow and develop. It also helps
us to avoid or counters the pitfalls of labeling. Working with targeted youth this is an easy trap to fall into.

Why is that? Let’s step back for a second. We all label people all the time. It’s a gut reaction. We form a
tirst impression by taking clues from people’s behavior. The process is often subconscious. It’s hard for
people to stay open minded, right? It is even harder for people who work with targeted youth to be open
minded because they receive a lot of background information usually describing behavior problems,
before they even meet the young person.

I would like to share a few slides with you that will clarify this issue and help us stay alert. They are
adapted from the work of Larry Brendtro et al, Reclaiming Youth at Risk (see references)




Slides — Consequences of Labeling

-

Negative Labeling

~

g0

Demeaning Labels
Inferior
Incompetent

|

Repulsion/Apathy

|

Avoidance/Neglect

Blaming Labels
Disrespectful
Deviant

|

Distress/Anger

|

Punish/Coerce

)

Positive Labeling

~

o

g0

Esteeming Labels
Worthy
Competent

|

Attraction/Affection

|

Nurture/Empower

Emphasizing Labels
Rejected
Frustrated

|

Sympathy/Concern

|

Befriend/Encourage

)

Source: Brendtro, Larry et al. 2002. Reclaiming Youth at Risk. Revised Edition. National Education Service. Bloomington, IN

Our reasoning will guide our emotional
response (how we feel about it) and in turn
our behavioral response (what we will do)

Thought — Affect - Action

1 - Let’s see how this plays out in practice.
Example: Ben playing soccer fouled another
player roughly causing minor injuries. You
could think that he is a bad player, does not
know what he is doing, leading to feelings of
repulsion and avoidance behavior. Or, you see
him as an aggressive, disrespectful player
which leads to anger and punitive action.

2 - Taking a positive view, you could see him as
a competent player motivated by self-defense.
This would lead to feelings of attraction and
nurturing behavior. Or, you could see him as a
frustrated player which would elicit empathy
and encouragement.




Ask for clarification questions and comments. Does it make sense to you? I think that this makes a
very powerful argument why it is important to look for strengths in individuals and to nurture them.

Step 4> Wrap up (5 min)
To wrap up on a positive note, let’s take another look at personal resiliencies.

Slide - Personal Strengths

Personal Strengths: What Resilience Looks Like

Social Competence Problem Solving Autonomy Sense of Purpose
Responsiveness Planning Positive Identity Goal Direction
Communication Flexibility Internal Locus of Achievement Motivation
Empathy Resourcefulness Control Educational Aspirations
Caring Critical Thinking Initiative Special Interest
Compassion Insight Self-Efficacy Mastery Creativity
Altruism Adaptive Distancing Imagination
Forgiveness Resistance Optimism

Self-Awareness Hope
Mindfulness Faith
Humor Spirituality
Sense of Meaning

Review slide referring to strengths that have been mentioned already.
How do we use these strengths in our work?

Slide - Nurturing resiliency

Nurturing Resiliency

m  You believe that they have strengths (attitude)

m  You identify personal strengths (you look beyond the
problems)

m You teach them that they have strengths (name
them, show them how they are being used, suggest
how they can use them in the future)

m  You give it time — you persist




Review slide. Ask for questions and comments.

Distribute handouts: 4.2.B. Consequences of Labeling; 4.1.B. Risk, Protection and Resilience

Facilitator Tips
1. Prepare the newsprint with the stick figures beforehand.

2. Alternative exercise: Hand out blank sheets of paper and pencils. Ask participants to draw a large
T on the sheet dividing the sheet in two halves. Ask them to think of a young person they know
and who they are concerned about. They can write the name of the young person on top of the T.
The ask them to think about the issues they are concerned with, behavior problems etc. List them
on the left. Then ask them to think of the positive qualities, strengths, etc and list them on the
right. Ask volunteers to share some of the behavior issues as well as the strengths.

3. The activity can be shortened by either dropping Step 2 or Step 3, the discussion of personal
theories of behavior.

4. The resiliency power point can be added as a lead in or at the end to wrap up. This activity can be
combined with activity 4.1.

5. To prepare, review material.




Youth Development in Care Settings

4.3 Resiliency Strategies *

Objective:  Participants will learn to identify resiliencies and strategies to nurture resilience in their
work with youth people

Material: Slides: Emma and Kathy
Nurturing Resiliency
Resiliency Strategies
Handouts: 4.3. A Kathy and Emma
4.3. B Resiliency Strategies: Creating a Supportive Environment
4.2. A Personal Resiliency Builders
4.1. B Risk, Protection, and Resilience

Time: 45 minutes

Audience: Service providers, schools

Lesson Plan

Prepare in advance: Copy the handout 4.3.A Emma and Kathy (#of copies = half the number of
participants) and cut them in half along the dotted line.

Many of you work with young people who face adverse circumstances such as drug abuse, violence and
neglect in their families and neighborhoods. You work with young people who have been referred to you
for various issues.

Step 1> Small group activity (20 min)

I would like you to meet Emma and Kathy, two young women, both 14 years old. Team up with a
neighbor. I will hand out a brief description of one of them to each team. In your team read the
description and talk about your impressions. What is she like? Where do you see her going?

Distribute to Emma’s description to half the teams, Kathy’s to the other half. Give them 5-10
minutes to talk in their teams

Let’s start with your observations about Emma.

Put up slide — Emma’s description. Ask volunteers to report about their conversations.
Comments will highlight problems, negative perspective, negative assumptions based on
background information. Summarize concerns and issues raised.




Slide — Emma and Kathy
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Emma and Kathy :
EMMA KATHY

Pregnant Engaged in school and school activities

Lives with boyfriend’s family far away from town B student

Boyfriend is suspected of using and selling drugs Set goal to graduate from high school and attend

Depressed — withdrawn business school (first of family)

Struggling in school — grades dropped at least one Has positive view of the future

grade this academic year Feels very connected to mother and younger siblings;

Mother and stepfather not supportive of pregnancy mentor to younger siblings

and boyfriend; kicked her out of the house Good social skills — very outgoing and polite

History of sexual abuse by biological father Popular at school; has many friends

Family history ,Of poverty; no family member Perceptive; good at solving problems
graduated from high school

Good sense of humor

Then put up Kathy’s description. The other teams talked about the young woman Kathy.

Invite volunteers to share their impressions. Comments will highlight positive attributes and
behavior, little background information.

You might have guessed that we are talking about the same person. This exercise reminds us that young
people are referred to us with a list of concerns, valid concerns, but those concerns do not describe the
whole person. We need to keep our eyes open to identify young people’s strengths and empower them to
use their strengths to overcome adverse behaviors and issues. Resiliency research has given us tools to do
that.

Step 2> Brief lecturette and discussion (20- 25 min)

In longitudinal studies researchers have found that there are several key factors, internal and
environmental ones, that help people overcome adversity, bounce back from difficult life circumstances.
These factors we can call protective factors, they buffer the impact of negative circumstances and
experiences.

Researchers also found that resiliency is a dynamic, innate process. The factors that promote resiliency are
not static; they can be nurtured and developed. That is important for your work with young people who
might feel that they do not have any strengths. We can use this knowledge in two ways

a) in our work one-on-one with young people by identifying and
teaching them their personal strengths; (we talked about that already;
I also have a handout for you)




b) by creating a more supportive environment.

We already talked a little about how we can nurture resiliencies and strengths we see in the
young we work with. Nan Henderson who teaches resiliency all over the country summed it
up like this:

Slide — Nurturing Resiliency

Nurturing Resiliency

m  You believe that they have strengths (attitude)

m You identify personal strengths (you look beyond the
problems)

m You teach them that they have strengths (name
them, show them how they are being used, suggest
how they can use them in the future)

m  You give it time — you persist

Review slide. Ask for comments or questions.
But we also can create a more supportive environment to strengthen young people’s resiliencies.
Slide - Resiliency Strategies

Review slide by using the more detailed handout: 4.3.B Resiliency Strategies: Creating a
Supportive Environment.

(EX11]1]
aceee
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RESILIENCY STRATEGIES

Increase bonding or connectedness
Set clear and consistent boundaries
Teach life skills

Provide caring and support

Set and communicate high and realistic
expectations

Provide opportunities for meaningful
participation




Process comments observations. Facilitate a brief discussion on how participants would use
these strategies in their work place.

Distribute handouts: 4.2.A Personal Resiliency Builders, 4.3.B. Resiliency strategies, 4.1.B Risk,
Protection and Resilience

* The initial activity was inspired and adapted from a workshop presented by Chris Trout, The
Resiliency Training Project & Strengths in Focus.

Facilitator Tips

1.

2.

You can tailor the descriptions of Emma and Kathy to somebody you know. That might make
the presentation easier.

For school audiences refer to resources on school connectedness when discussion environmental
strategies (see references). One comprehensive resource is the online course on School
Connectedness and Meaningful Student Participation:
www.k12coordinator.org/onlinece/onlineevents/connect/index.htm

If more time is available, the final discussion of resiliency strategies can be done in groups (by
agencies or similar work settings). Small groups can be challenged to think about concrete action
steps they could take to make their work places and settings more supportive and nurturing of
young people.

If the audience requires more information on resiliency research, the power point can be a lead
into the activity or can be the wrap up. Or, create an additional handout listing resiliency
references (see references).



http://www.k12coordinator.org/onlinece/onlineevents/connect/index.htm

Handout 4.1.A

STRUGGLES AND STRENGTHS

Time of Struggle or difficulty:

Strength you became aware of or lesson learned:

Time of Struggle or difficulty:

Strength you became aware of or lesson learned:

Time of Struggle or difficulty:

Strength you became aware of or lesson learned:




Handout 4.1.B

Risk, Protection and Resilience
By Sedra Spano
ACT for Youth Upstate Center of Excellence

Why is it that some youth are able to survive difficult upbringings that place them at-risk and become
productive, responsible adults, while others cannot? Asking this question provides a new way of
understanding the well-established relationship between harsh environments and problems in
development. While children who grow up poor, in abusive families, or with serious disabilities are
more likely than children in happier circumstances to experience severe difficulties, some children
who face precisely the same challenges thrive. By asking what makes such children "resilient,” we
gain new insights into how to foster development.

The idea of "risk and protective factors" is central to this orientation. Risk factors are those things that
increase the probability of a negative outcome. They can be individual traits, such as a learning
disability or attention deficit disorder; or they can be environmental factors such as living in poverty or
a high-crime neighborhood. Protective factors-- being intelligent, a good student, having a
supportive, loving relationship with parents or another adult-- seem to help youth compensate for and
even overcome the risks they face. A resilient child, then, is one who uses or benefits from protective
factors in such a way as to overcome risks and be successful in an adverse situation (Richman and
Fraser, 2001).

What does this research mean for youth programs? They can be designed to reduce risks for youth
while also enhancing protective factors. Some researchers and practitioners feel that more emphasis
should be placed on protection, or "building assets," while others seek to balance reduced risk with
increased protection. Recent research on effective programs for reducing juvenile delinquency and
teen pregnancy focuses on the interplay between risk and protective factors. The Office of Juvenile
Justice and Delinquency Prevention in its report, OJIJDP Research: Making a Difference for
Juveniles states that “decades of research have shown that the best prevention efforts are those that
target risk and protective factors in five areas: individual, community, family, peer group, and school
(OJJDP, 1999).” In his research review, No Easy Answers: Research Findings on Programs to
Reduce Teen Pregnancy, Douglas Kirby reports that, “Adolescent sexual risk-taking behaviors, like
the behaviors of adults, are caused by a large number of risk and protective factors involving
individuals themselves, their partners, their friends, their families and their communities....this review
suggests that to have a more dramatic impact programs will need to effectively address a greater
number of risk and protective factors over a long period of time.”

Benard (1996) provides a practical summary of resilience research and discusses the foundation it
provides for programs that promote positive youth development and community involvement.
Consistent with other researchers (Blum, 1998; Garbarino, 1995; Kirby, 1997; Richman and Fraser,
2001), Benard identifies both individual and environmental characteristics that make for resilient
youth.




Individual Characteristics:

Social Competence — strong relationship skills, flexibility, cross-cultural competence,
empathy and caring for others, strong communication skills and a good sense of humor.

Problem Solving Skills — the ability to plan, insight, critical thinking, and resourcefulness
Autonomy — sense of identity, internal focus of control, self-awareness, resistance skills.

A sense of purpose and belief in a bright future — goal-directedness, motivation,
educational aspirations

Environmental Characteristics

Opportunities for Participation — meaningful involvement and responsibility, power to
make decisions, opportunities for reflection and dialogue

Caring Relationships — supportive caring relationship with an adult, whether in or
outside the family

High Expectations — belief in the youth’s ability to achieve, being respectful, recognizing
and building on youth’s strengths.

James Garbarino talks about youths’ vulnerability to what he refers to as the socially toxic
environment in which they are being raised. In his 1995 book, Raising Children in a Socially Toxic
Environment, Garbarino lays out many risks young people face - the elements of social toxicity -
such as violence, poverty, break up of family, availability of guns, and the threat of AIDS. What can
we do to counter such risks? Garbarino identifies seven themes, many overlapping those mentioned
on page 1.

Seven Themes of Successful Coping and Resilience:
(Garbarino, 1995)

1. Personal Anchors—children need stable, positive emotional relationships with at least one
parent or other adult

2. Cognitive competence—Being of at least average intelligence helps in coping behavior.
Smarter children are more resilient

3. Success—Children who have had successes in their lives believe in their own ability for
continued success

4. Active Coping—Children who actively seek to solve their problems or overcome challenges
are more resilient

5. Positive Temperament—those children who are more active and social (largely inborn traits)
tend to cope better and be more resilient

6. Social Climate—children do best in an open and supportive educational climate, both at home
and at school

7. Additional support—People in the child’s neighborhood and community also play a role in
fostering resilience.

Research on resiliency offers to all youth workers, parents, friends, and educators hope that they can
make a difference. It encourages us to go beyond simply trying to fix problems and to move toward
building capacity in our young people. Initially Community Development Partnerships may be most
able to influence what Benard calls Environmental Characteristics (above). They can develop ways




to involve more people in Caring Relationships with youth--using mentors, intergenerational
activities, part time or summer jobs, older kids working with younger kids, etc. Such relationships can
and should involve encouragement and High Expectations for young people. Finally, schools and
other community organizations and families can provide more Opportunities for Youth Participation in
decision-making, work and other meaningful activities.

Each young person needs to become attached, to belong, to matter, to make a difference in his/her
community. He or she will do so in either positive or negative ways, depending on the opportunities
available. In the end, caring relationships, high expectations, and youth participation can provide
social nourishment and training to help youth develop the internal components of resiliency - social
competence, problem solving skills, autonomy and a sense of purpose.
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Handout 4.1.C

RESILIENCY

eese
e
e

What is Resiliency?

Resiliency is the process of adapting
well in the face of adversity.

It means “bouncing back” from difficult
experiences.

seee
see
.o

Protective Factors

...moderate, buffer, insulate against and
thereby reduce the impact of risk, thus
decreasing the likelihood of negative behaviors.




Longitudinal study
698 infants bornin 1955

Kauai, Hawiaii

Children followsd up at ages

1,2,10,18, 32, & 40

Werner & Smith: ciassic Resiliency Study

to at least 4 familial risk
factors before age 2.

- Poverty

+ One third of sample exposed

- Perinatal health problems

- Cangenital handicaps
- Low parent education
- Familial alcoholism

- Miolence

- Instability/discord

- Mental liness

173 of cohort
mltiple risk factors

Birth Cubert = 638

Age: 328 40

S5 of hugh ek group
bounced back

Internal and Environmental

Factors

INDIVIDUAL TRAITS

ENVIRONMENTAL TRAITS

Social Competence
Problem Solving Skills
Autonomy

Sense of purpose, belief
in a bright future

= Caring Relationships

» High Expectations

« Opportunities for participation
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Lessons Learned from
Resiliency Studies

« Protective factors make a more profound
impact on the life course than specific risk
factors.

e Protective factors appear to transcend ethnic,
social, geographical and historical
boundaries.

s Resiliency is a dynamic, innate capacity that
can be learned and developed.




Handout 4.2.A

PERSONAL RESILIENCY BUILDERS
INDIVIDUAL PROTECTIVE FACTORS THAT FACILITATE RESILIENCY

Relationships -- Sociability/ability to be a friend/ability to form positive
relationships

Service -- Gives of self in service to others or a cause

Life Skills -- Uses life skills, including good decision-making, assertiveness,
and impulse control

Humor -- Has a good sense of humor

Inner Direction -- Bases choices/decisions on internal evaluation (internal
locus of control)

Perceptiveness -- Insightful understanding of people and situations

Independence -- "Adaptive" distancing from unhealthy people and
situations/autonomy

Positive View of Personal Future -- Expects a positive future (Optimism)

Flexibility -- Can adjust to change; can bend as necessary to positively cope
with situations

Love of Learning -- Capacity for & connection to learning
Self-motivation -- Internal initiative, inner motivation
Competence -- Is "good at something"/personal competence
Self-Worth -- Feelings of self-worth and self-confidence
Spirituality -- Personal faith in something greater
Perseverance -- Keeps on despite difficulty; doesn't give up
Creativity -- Expresses self through artistic endeavor

Adapted from the book, Resiliency in Schools: Making It Happen for Students and Educators by Nan Henderson and Mike Milstein,
published by Corwin Press, Thousand Oaks, CA (2003, revised ed.).
O.H.#3




Handout 4.2.B

-~

Negative Labeling

~

0

Demeaning Labels
Inferior
Incompetent

|

Repulsion/Apathy

|

Avoidance/Neglect

Blaming Labels
Disrespectful
Deviant

l

Distress/Anger

|

Punish/Coerce

Positive Labeling

~

g0

-

Esteeming Labels
Worthy
Competent

l

Attraction/Affection

|

Nurture/Empower

Emphasizing Labels
Rejected
Frustrated

|

Sympathy/Concern

|

Befriend/Encourage

/

Source: Brendtro, Larry et al. 2002. Reclaiming Youth at Risk. Revised Edition. National Education Service. Bloomington, IN




Handout 4.3.B

Resiliency Strategies: Creating a Supportive Environment

1. Increase bonding or connectedness

Strengthening connections between the individual and pro-social persons or activities —
e.g., in schools increase family involvement, create engaging afterschool activities

2. Set clear and consistent boundaries

Be consistent and fair in implementing policies and regulations; this might be most
effective in combination with youth participation.

3. Teach life skills

Teaching such as conflict resolution and cooperation will help young people navigate
environmental challenges.

4. Provide caring and support

Caring relationships are elements of promoting resiliency. Research increasingly points out
that supportive environments and climates are essential for learning.

5. Set and communicate high and realistic expectations

High and realistic expectations are excellent motivators; cooperative and interest-based
learning strategies such as service learning are effective.

6. Provide opportunities for meaningful participation

This strategy views young people as resources and involves them as active participants.
They take on responsibility by making decisions, planning, evaluating and implementing
projects.

Source: Henderson et al. 2000. Schoolwide Approaches for Fostering Resiliency. Resiliency in Action, Inc, San Diego
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Handout 4.3.A

EMMA ! KATHY

Pregnant 1 Engaged in school and school activities
1

Lives with boyfriend’s adoptive family far away from 1 B student

town :

Boyfriend is suspected of using and selling drugs 1 Set goal to graduate from high school and attend
: business school (first of family)

Depressed — withdrawn : Has positive view of the future

Struggling in school — grades dropped at least one I Feels very connected to mother and younger siblings;

rade this academic vear ' mentor to younger siblings
g Y I young g

Mother and stepfather not supportive of pregnancy | I Goof social skills — very outgoing and polite

and boyfriend; kicked her out of the house |

History of sexual abuse by biological father ' , Popular at school; has many friends

Family history of poverty; no extended family ' Perceptlve good at solving problems

members graduated from high school |

[
| Good sense of humor
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Effective Youth Development Programming

5.1 Best Practice Strategies in Youth Development Programs

Objectives:  Participants will learn about features of effective youth development programs
Participants will apply those features to their own programming efforts

Material: Newsprint, markers
Slide: Features of effective youth development settings
Handout: 5.1.A Features of Positive Youth Development Settings
5.1.B In the Door and Coming Back for More! Barriers and Strategies for
Engaging Adolescents in After-School Activities

Time: 45 minutes

Audience: Service providers, schools, after school care

Lesson Plan

Working with young people in program settings we often wonder if we are doing the right thing. What is
the best way to engage young people and connect with them? What are the most effective strategies to
teach skills and shape values and norms we want them to obtain? In recent years several studies have
reviewed the literature and research to identify best practice strategies and effective program features.
One of the most comprehensive studies was done by the National Research Council in 2002.

Step 1> Brief lecturette (5 min)

Slide — Features of Effective Youth Development Settings

Features of effective youth
development settings

= Physical and psychological safety
= Appropriate structure

= Supportive relationships

= Opportunities to belong

= Positive social norms

m  Support for efficacy and mattering
= Opportunities for skill building

= Integration of family, school and community
efforts




Distribute handout 5.1.A. Review slide briefly using the handout. Ask for comments or questions.

Step 2> Small group activity (40 min)

Although some of these features sound straightforward and common sense, others are more involved and
complex. I would like to take a little time to think about these features in more depth and to reflect on
how you implement them in your work place.

Divide participants in 4 smaller groups (in work teams if possible). Assign each group 2
categories (there are 8 total). Provide sheets of newsprint and markers.

In your group think about the two categories you are assigned. Flesh them out. Then think about what
your programs look like. How do they perform in these categories? What are you doing in respect to
these categories? How can you enhance what you are doing already?

Have a discussion in your group and put together a 3-5 minute presentation on your assigned categories.
You can do it in any format you like: role play, writing, drawing (15 minutes).

Process: ask each group to come to the front and present their results. After each presentation
Invite participants to ask clarification questions and share additional strategies if they have any.

Summarize that this list of categories might be a useful checklist for any youth serving
organization to reflect on their programming and to plan improvements.

Distribute handout 5.1. B

Offer references for the full report and executive summary
http://books.nap.edu/execsumm pdf/10022.pdf

Facilitator Tips

1. Review the executive summary of Community Programs to Promote Youth Development prior
to the presentation. The full report can be read on line (www.nap.edu).

2. Additional reading: Raley et al. 2005. Getting it right. Strategies for After-School Success.
Public/Private Venture, www.ppv.org/ppv/publications/assets/190 publication.pdf

3. This activity can be the lead in to other activities in this section, i.e. activity 5.2 Feeling Safe, 5.5
Engaging Young People Effectively, or 5.6. Experiential Education.

4. Alternative activity: Group participants by agency or similar work settings and ask groups to
reflect on all 8 categories and develop ideas and strategies to enhance their current practices.




Effective Youth Development Programming

5.2 Feeling Safe - Creating Safe Environments

Objective:  Participants will identify and reflect on factors that make an environment psychologically
safe

Material: Paper, pens, newsprint

Time: 30-40 minutes

Audience: Service providers, schools, after school care

Lesson Plan

When we talk about safe environment we often focus on physical safety, all the aspects that make the
facility a safe place, safe from fire, other hazards or accidents. Although physical safety is extremely
important, I want to discuss with you a different aspect of safety, emotional safety.

Step 1> Reflection Exercise (10 min)

I would like us to start off with a personal reflection. Close your eyes and spend a few minutes thinking
about your own experiences.

Imagine a time when you were with a group of people and you felt that you did not fit in.

- Where were your Who were you with? Were you familiar with customs or styles of the group?
What did you have in common?

- How did you feel about the situation?

- Where was your attention focused?

- How did you respond?

Now think of a time where you were with a group of people you felt comfortable with — totally relaxed
and at ease.

- Where were you? Who were you with? Where you familiar with their habits and styles? Did
you have things in common?

- How did you feel in that situation?

- Were was your attention focused?

- How did you respond?

Hand out papers and pens.
Before we start talking about experiences, you might want to write down some of the details about both

situations. Give participants a couple of minutes to do that.

Step 2> Group discussion ( 20 min)




Facilitate a group discussion along the following questions:

e What were some of the differences in your relationships with the two groups?

e How did you think differently? Act differently?

e In what ways did you feel safe or unsafe?

e What are the qualities of an emotionally safe environment?

e How could a young person’s feeling of being safe or unsafe influence their ability to learn?
e What can you do in your work setting to make it safer for young people?

Write down strategies and ideas on newsprint. Wrap up.

Facilitator Tips

1. Set the stage for the activity by starting out with an energizer or warm up activity. Participants
need to feel comfortable to engage in a reflection activity. Present questions in a calm, relaxed,
slow-paced approach.

2. Alternative activity for Step 2: After the reflection step, ask participants to form small groups and
discuss their observations according to the questions of step 2 (questions could be posted on
newsprint). Ask groups to identify some strategies that would make their work settings safer for
young people. Process those and write them on newsprint.

3. Activity can be combined with activity 5.3 Checking Stereotypes and Cultural Assumptions or
other activities on cultural diversity.

4. See references to review additional material on safe environments and cultural diversity.




Effective Youth Development Programming
5.3 Checking Stereotypes and Cultural Assumptions

Objectives: Participants will identify common stereotypes and assumptions adults have of young people.
Participants will identify ways to make program environments more inclusive and safe.
Material: ~ Sheets of newsprint, labels or photos, markers, tape

Slides: Manifestations
Interventions

Handout: 5.3. Addressing Stereotypes

Time: 60-70 minutes

Audience: Service providers, schools, after school care

Lesson Plan

In advance: Gather 4-5 pictures of young people that represent a sub group such as
skateboarders, goths/punks, athletes, princess, computer wiz, thug, LGBTQ, recent immigrant,
youth with disability.

Young people come from an increasingly diverse background. In addition they experiment with personal
expressions — from dress code to music to language and behavior. We as adults are sometimes challenged
by this and we might jump to conclusions about who they are and what they do. I would like us to
explore some of the stereotypes attached to young people.

Step 1> Small group activity (20-30 min)
Divide group into 4 to 5 smaller groups. Hand out youth pictures, a different one to each group.

Take a look at the young person on the picture; discuss and write down reactions and assumptions people
might have about this youth in regards to who they are and how they behave. Take 5 minutes to do that.
Then we will switch pictures.

Have each group look at a minimum of 3 pictures. Process all the pictures that have been
circulating. Ask each group to describe some of the assumptions they discussed. Positive and
negatives ones. Facilitate a brief discussion on the implications: How do stereotypes influence
the interaction between adults and young people? What are the repercussions of these
stereotypes?




Step 2> Small group activity (40 min)

We talked about many of the stereotypes young people are facing. Individually, we can be deliberate
about not giving in to assumptions, but we also need to be work on this in our work environments. Let
us think about our work places, the climate and environment, and talk about ways to enhance and create
safer environments for all young people — independent of race, ethnic group, gender, sexual orientation

and disability.

There are lots of ways to express - subtle and not so subtle - stereotypes and biases. I would like us to
look at several ways they can manifest themselves.

Distribute handout: 5.3 Addressing Stereotypes. Use the following slides to go over the handout.

4 S

Slide - Manifestations

Language bias
Stereotyping
Exclusion
Misinformation

\ /

Review slide using examples on handout or others.

So, first I want you to think about how stereotypes can manifest themselves in your program and
organizations. Then, think about things we can do to counter those? We can intervene on different
levels:

Slide - Interventions

i D

Program activities and
instruction

Organizational practices and
policies

Involving community and
family

- /

Review slide.
Ask participants if there are clarification questions.
Divide participants into 4 groups. Give each group one sheet of newsprint and markers.




I would like each group to take on one area and develop strategies to address that particular issue. Think
about things you can do on a program and organizational level and by involving community groups or
families.

Once each group has outlined several strategies, they will BUMP IT UP (hand it on) to the next group.
The new group will think of ways to enhance one of the strategies listed. Then we will BUMP I'T UP one
more time. This way we all will benefit from everybody’s experience and creative thinking.

Assign each group a topic. Ask them to write their topic on top of the newsprint. Give them 10
minutes to develop action steps and ideas. Then ask groups to bump it up to the group next to
them. Give them 5-7 minutes to enhance one strategy. Then bump it up one more time (5
minutes).

Each time when it is time to switch, call BUMP IT UP.

Process. Ask each group to present their strategies. Invite clarification questions and additional
comments. Refer to afterschool and cultural diversity education manuals for additional training
and information material (see references).

Optional: If there is interest to have strategies typed up, ask for a volunteer who will type and
disseminate the information.

Facilitator Tips

1. For step 1 of the activity, pictures of young people from magazines or internet reflecting a
subgroup work well. It is best to reflect several racial groups.

2. Participants might feel uncomfortable doing the first step; stress that they write down society’s
stereotypes; that they are not asked to make personal statements. The goal of this activity is to
acknowledge that those stereotypes do exist and influence how adults interact with young people,
and that they need to be intentionally dealt with.

3. Itis best in combination with activity 5.2 Feeling Safe.

To prepare for the activity, review material on safe environments in Community Network for
Youth Development: Youth Development Guide (www.cnyd.org) and cultural diversity education
manuals (see references).




Effective Youth Development Programming

5.4 Intentional and Engaging Youth Activities

Objective:  Participants will identify and reflect on best practice strategies in youth programming

Material: Handout: 5.4.A Reflecting on Youth Programming
5.4.B Best Practice Strategies in Youth Development Programming
5.1.B In the Door and Coming Back for More!

Time: 50 minutes

Audience: Service providers, schools, after school care

Lesson Plan

Many of you work with young people in programs that have been around for a while. Some of you might
have been involved in the planning and development of program activities. How often do you think
about if the program is still effective, or if it is still reaching the young people that it was developed for?
Or, how engaging are the activities we are offering young people?

Step 1> Brief small group discussion (10 min)

To engage and interest young people we have to be intentional and knowledgeable. Let’s start by
reflecting briefly about our program purpose. Do you know what the program goals and objectives are?
What are the desired outcomes? Think about that for a minute. Talk to your neighbor. Share your
program goals and outcomes.

Process briefly.

Being intentional about program goals and desired outcomes is one dimension of program planning.
Other aspects to consider are the atmosphere/climate and the selection of activities.

Step 2 > Small group activity (30 min)

Urie Bronfenbrenner, father of the ecological perspective of human development, states that
development is generally promoted by activities that are regular, enduring and challenging in the sense
that they increase in complexity such as playing piano or soccer or chess. Often they involve relationships
with others, adults, peers or younger children. Those are most beneficial if they are enduring, regular and
reciprocal.

Distribute handout: 5.4.A Reflecting on Youth Programming. Form small groups.

This handout provides you with a list of questions you might want to ask about your youth programs.
Look at this as an opportunity to reflect on your programs; this is not a ‘pass or fail” evaluation. Take a
couple of minutes to answer the questions, then discuss the findings with your group. Which areas are
you doing well in? Which areas would you like to improve on? What surprised you?

Ask participants to volunteer their findings and observations. What did they do well? What areas
need improvement? Were there any surprises?




Step 3 > Brief lecturette (10 min)

A study done by Jodie Roth and Jeanne Brokks-Gunn at Columbia University in 2003 reviewed best
practice programs and looked at what some of the effective elements were. They looked at the program
atmosphere, the overall way the program was delievered:

Review slide using information from handout: 54.B Best Practice Strategies in Youth
Development Settings

Slide — Program Atmosphere

e
Program atmosphere is

m Supportive
m Empowering
m Expecting

m Rewarding
= Enduring

And they looked at what type activities were being offered. Review slide.

Slide — Type of activity

Program activities involve

Building skills

Authentic activities

Broaden horizon

Activities that strengthen
supports in family, school and
community

Distribute handout 5.4.B. Ask for comments and questions. Brief discussion: How can you use
this information in your workplace? What do you take home from this exercise?

Additional handout on after school programs: Handout 5.1.B In the Door and Coming Back for
More!

For those interested in a more formal evaluation of their youth program, refer to the Youth and
Adult Leader for Program Excellence Manual (YALPE).




Facilitator Tips

1.

The activity can be a lead in activity to talk more about different learning styles (activity 5.5) or
experiential learning (5.0).

This activity could also be combined with activities from other sections:

- Section 2: Positive Youth Outcomes — e.g., activity 2.3. Positive Youth Outcomes to make the
connection between desired youth outcomes and programming;

- Section 3: Youth Involvement — e.g., activity 3.1. Meaningful Roles for Young People to link
youth involvement with program evaluation and development.

Additional readings: a) Public/Private Venture report: Getting it right. Strategies for After-School
Success, www.ppv.org/ppv/publications/assets/190 publication.pdf, b)National Collaboration
for  Youth  report:  Making a  Difference in  the lives of  Youth,
www.nassembly.org/nvdic/programming/newideas/MakingaDifferenceinthelivesofYouth.htm




Effective Youth Development Programming

5.5 Engaging Young People Effectively

Objectives:  Participants will learn about different learning styles
Participants will learn to use different learning styles to engage young people

Material: 7 prepared signs, tape, pens
Handout: 5.5 Gardner’s Multiple Intelligences

Time: 20 minutes

Audience: Service providers, schools, after school care

Lessons Plan

In advance: Prepare 7 signs (each listing a different learning style)

Recent research reports have given us information about elements of effective youth development
settings or programs. Engaging young people in activities is of critical importance. Young people need to
be interested, motivated, engaged to learn. How do we engage them in the activities we offer? This raises
the issue of how do they learn. As Howard Gardner who has done a lot of research on intelligence has
shown, we do not all learn the same way.

Step 1 > Large group activity (20 min)
Distribute handout: 5.5. Gardner’s Multiple Intelligences

Take a minute to review the learning styles described on the handout. Rank them in the order that
describes how you learn best (#1= most like me; #7 = least like me)...if there is more than one #1, pick
one.

While participants work on the handout, post the prepared signs on walls around the room.

When everybody is done, ask participants to go to the posting that best describes their learning
style. Then ask participants to go to the station that least reflects their learning style.

Facilitate a discussion around the diversity of learning. What are the implications? What does
this mean for their work with young people; how can it strengthen their engagement of young
people?

Facilitator Tips:

1. Use this activity in combination with an activity on best practices such as 5.1. or 5.4.

2. Itis helpful to reflect on your own learning style beforehand to use it as an example if needed.
3. This activity can be a lead in to activity 5.6. Experiential learning.
4

If not familiar with Gardner’s multiple intelligence model, review some of the references
beforehand.




Effective Youth Development Programming

5.6 Experiential Education and Service Learning

Objectives:  Participants will learn about experiential learning model and its connection to service
learning.
Participants will understand that service learning is a best practice strategy in youth
programming

Material: Newsprint, markers, paper, pens
Slides: David Kolb’s Experiential Learning Cycle
Simplified Learning Cycle
Handouts: 5.6. A Experiential Learning and Service Learning
5.6. B What is Service-Learning?
5.7 Youth Civic Engagement

Time: 45 minutes

Audience: Service providers, schools, after school care

Lesson Plan

When we talk about effective features of youth programs, research findings have highlighted the
importance experiential learning, the need for authentic and engaging activities.

Step 1 > Brief lecturette (15 min)
Experiential learning has been investigated by many researchers starting with Kurt Lewin in 1930’s. One

of the key proponents of experiential learning is David Kolb.

Slide - Kolb’s experiential learning cycle

David Kolb’s Experiential Learning Cycle:

/. Concrete Experience \
Active Experimentation Reflective Observation
\ Abstract
Conceptualization




One of the key assumptions in experiential learning is that learning involves making sense of information
received, extracting meaning and relating information to everyday life.
1 - It starts with an experience — a social encounter, a presentation, an activity

2 — Critical reflection — observations, explanations, and comparisons to previous
similar experiences to determine what is unique and similar, feelings

3 — Abstract conceptualization — figuring out meaning, significance, underlying
reasons, generalizations, forming connections to the larger context

4 — Active experimentation — experimenting with new actions, influencing or
changing situations; developing a plan for future action

This cycle leads to another experience and then starts over.

Slide — Simplified learning cycle

/\

Now What? What?
(planning/action) (reflecting)

\ So What?
(interpreting)

Distribute handout: 5.6.A

The experiential learning cycle pretty much describes how we make sense of the world; how we integrate
new information into our already existing knowledge. Service learning is a close adaptation of the
experiential learning cycle. Young people are active participants, they reflect on their experiences, they can
take on leadership roles and make decisions, and they can learn and practice new skills. And research has
shown that service learning is a key characteristic of many successful youth programs.

Step 2 > Small group activity (30 min)

Form small groups. In your group, brainstorm ideas for service learning projects. Share any past
experiences you might have with service learning. Identify benefits and challenges. (10-15 minutes).

Have each group report out. Write benefits and challenges on newsprint. Ask group if they have
any experience overcoming any of the given challenges. Summarize. Distribute handout: 5.6.B
What is Service-Learning? and 5.7 Youth Civic Engagement.

Facilitator Tips:

1. Prior to presentation, review material on Kolb’s experiential learning  cycle

http://www.infed.org/biblio/b-explrn.htm Practice presentation of cycle.

2. Review material on service learning (see references) including National Service Learning Clearing
house, www.servicelearning.org

3. Use activity in combination with activity 5.5 and either 5.1 or 5.4 to link it with best practice
strategies that are research based.




Effective Youth Development Programming
5.7 Engaging Older and Marginalized Young People

Objective: Participants will learn about civic activism as a strategy to engage marginalized youth
Material:  paper, pens

Slides:  Youth civic engagement

Handout: 5.7. Youth Civic Engagement
Time: 30-40 minutes

Audience: Service providers, schools, after school care

Lesson Plan

As you all know from your own experience, it is usually harder to involve older teens or marginalized
youth into activities or programs after school. I want to start out by talking a little about engagement.

Step 1> Large group brainstorm (10 min)

What does it mean to be engaged? What does it feel like? Think for a minute about the last you felt really
engaged. At work or at home. Something really captured your attention and you got into it. Take a piece
of paper and a pen and briefly write down: What did it feel like to be engaged? How would you describe
it? Write down 4 or 5 descriptors. Give participants a couple of minutes to do that.

Now think about the conditions you need to be engaged. What has to be in place? What does the
environment look like? Write down 4 or 5 conditions that you need to be engaged. Take a couple of
minutes to think about that.

Ask participants to share feelings first, then conditions. Highlight passion, intensity, positive
challenge, competence, components of a supportive environment.

If we want to engage adolescents, especially older and marginalized youth, we need to find out what their
passions are. What do they really care about? What are they really angry about? This often ties into how
they feel about themselves, how they feel being treated by adults and the community in general. For many
young people this means that they are experiencing discrimination — because of sexual identity, gender,
class or race. Given that reality, it makes sense that young people would be attracted to any action or
project that addresses those issues. Recently a couple of studies have highlighted that civic engagement
and advocacy are powerful strategies to engage young people, especially young people who not typically
get involved in youth programming.

I want to share the highlights with you because I think that they will give us valuable insights and
directions on how to engage young people.




Slides — Youth Civic Engagement

The Innovation Center conducted a three year study with 12 community based advocacy organizations
across the country to look at how young people benefit from civic engagement. They were also interested
to see if there were other lessons to be learned for youth organizations and programs.

Youth Civic Engagement in
Advocacy Organizations

= Young people engage in identity
search in their own culture and

background
= They address challenges faced by their

own families and communities

= They expand their voice, competencies
and responsibilities

Advocacy otganizations contribute to

young people’s development

= Quality relationships with adults

= Leadership and decision making
opportunities

= Positive identity development — cultural
education

New models for working with youth

= Using a participatory leadership model —
focus on social change

= Empowerment model

= Learning through immersion and history
= Political and critical education

= Popular youth culture as a medum

= Real community involvement




Review slides using the handout: 5.7 Youth Civic Engagement, and report summary for more
information (www.theinnovationcenter.org/lessons in leadership exec.pdf)

Facilitate a brief discussion on the findings and its implications for youth work. Refer to
resources on youth activism (see references)

Facilitator Tips

1. Review report summary beforehand. Practice slide presentation; be prepared to elaborate on
points made on the slide.

2. This activity can be combined with other activities in this section, e.g., it can follow activity 5.1.
Best Practice Strategies in Youth Development Programs, or activity 5.4. Intentional and
Engaging Youth Activities.




Effective Youth Development Programming

5.8 Integrating Youth Development into Organizational Practice

Objectives:  Participants will reflect on their organizational practices through a youth development lens
Participants will identify strategies to integrate youth development principles in their
organizations

Material: Newsprint, markers

Handout: 5.8.A Brief Organizational Assessment
5.8.B Organizational Assessment
5.8.C Assignments
5.8.D Strategies to Integrate Youth Development Concepts in Your

Organization
Time: 60 minutes
Audience:  Service providers, after school care

Lesson Plan

If we want concepts and principles of positive youth development to guide our work, we need to
integrate them into our organizational practice. As you all know if we want to do things differently in our
programs and in the way we work with young people, we need to be supported by our agency or
organization. Otherwise we might feel like we are hitting our heads against the wall, right? I would like us
to look at how this support can look like.

Step 1 > Small group activity (25 min)

When we think about some of the key principles of positive youth development, we think about (write
them on newsprint):

Building positive youth outcomes — building on strengths

Youth involvement

Connecting with families and community
Are those principles reflected in our organization? Let’s think about this for a few minutes. I have a brief,
5 question assessment form here which will help us reflect on this.

Divide participants into 4 groups. Distribute handout: 5.8.A Brief organizational assessment.

*  Young people are viewed as having strengths and assets, not just problems.

*  Young people have meaningful roles in our organization.

*  Our written materials reflect youth development principles.

= All staff have opportunities to increase their knowledge of youth development.
*  Our work environment is youth friendly.

Take a minute to answer the questions — as honestly as possible — then share your results with the folks in
your group. Take 10 minutes to do that. This is not meant as a pass/fail evaluation of your agency. This is
meant as a reflection tool to start thinking about organizational practices.




Ask volunteers to share. Thinking about your workplace and youth development: Were there any
surprises? What do you feel really good about? What do you have concerns about? What areas do you
think need improvement?

Process above questions one at a time. Highlight themes.
Step 2 > Small group activity (30 min)

I would like you to have a brief conversation about how you could integrate these principles you’re your
organizations. What strategies could you use to educate other people in your agency such as support staff,
supervisors or board members about youth development? What can you do to create a mechanism for
youth involvement and youth voice? What can you do to enhance your work climate and physical
environment? Enhance the written materials you put out such as public relations material?

Each group will take on one topic and discuss strategies and ideas. Share things you are doing already and
things you could try. Have a brief conversation and identify three promising strategies you want to share
with us at the end (15 min).

Assign each group one topic; hand out assignment cards (handout: 5.8.C Assignments): In-
service training and education; youth involvement; agency climate and physical environment;
written materials. Give each group newsprint and markers.

Process. Ask groups to present their most promising strategies. Distribute handouts: 5. 8.B
Organizational assessment and 5.8.D Strategies to Integrate Youth Development Concepts in
Your Organization.

Refer participants who are interested in training on organizational development to AYD training:
Strengthening Organization through Youth Development (www.nyayd.org).

Facilitator Tips

1. This activity works well in combination with activity 1.2 Positive Youth Development. After
describing and discussing the key concepts of youth development, participants would then
explore how to apply these principles in their organizations.

2. The activity can also be combined with activity 5.1 or 5.4. In this context, the focus would be on
establishing supportive structures and policies for effective youth development programming,.

3. The activity can be used for school audiences as well. It would require modification of the
assessment forms to the specifics of school environments.




Handout 5.1.A

Features of Positive Youth Development Settings

Descriptors

Opposite Poles

Physical and
Psychological
Safety

Safe and health-promoting facilities; and
practices that increase safe peer group
interaction and decrease unsafe or
confrontational peer interactions.

Physical and health dangers; fear; feeling
of insecurity; sexual and physical
harassment; and verbal abuse.

Appropriate Limit setting; clear and consistent rules and | Chaotic; disorganized; laissez-faire; rigid;
Structure expectations; firm-enough control; continuity | over controlled; and autocratic.

and predictability; clear boundaries; and age

appropriate monitoring.
Supportive Warmth; closeness; connectedness; good | Cold; distant, over controlling; ambiguous

Relationships

communication; caring; support; guidance; secure
attachment; and responsiveness.

support; untrustworthy; focused on winning;
inattentive; unresponsive; and rejecting.

Opportunities to
Belong

Opportunities for meaningful inclusion, regardless
of one’s gender, ethnicity, sexual orientation, or
disabilities; social inclusion, social engagement,
and integration; opportunities for sociocultural
identity information; and support for cultural and
bicultural competence.

Exclusion, marginalization; and inter-group
conflict

Positive Social Rules of behavior; expectations; injunctions; ways | Normlessness; anomie; laissez-faire
Norms of doing things; values and morals; and | practices; antisocial and amoral norms;
obligations for service. norms that encourage violence; reckless
behavior; consumerism; poor  health

practices; and conformity.
Support for Youth-based; empowerment practices that | Unchallenging; over controlling;
Efficacy and support autonomy; making a real difference in | disempowering, and disabling. Practices that
Mattering one’s community; and being taken seriously. | undermine motivation and desire to learn,

Practice that includes enabling, responsibility
granting, and meaningful challenge. Practices that
focus on improvement rather that on relative
current performance levels.

such as excessive focus on current relative
performance level rather than on
improvement.

Opportunities for
Skill Building

Opportunities to learn physical, intellectual,
psychological, emotional, and social skills;
exposure to intentional learning experiences;

opportunities to learn cultural literacies, media
literacy, communication skills, and good habits of
mind; preparation for adult employment; and
opportunities to develop social and cultural
capital.

Practices that promote bad physical habits
and habits of mind; and practices that
undermine school and learning.

Integration of
Family, School,
and Community
Efforts

Concordance; coordination; and synergy among
family, school, and community.

Discordance; lack of communication; and

conflict.

National Research Council and Institute of Medicine (2002). Community Programs to Promote Youth Development. Committee on
Community-Level Programs for Youth. Jacquelynne Eccles and Jennifer A. Gootman, eds. Board on Children, Youth and Families, Division
of Behavioral and Social Sciences and Education. Washington, DC: National Academy Press.




Handout 5.1.B

In the Door and Coming Back for More!

Batriers and Strategies for Engaging Adolescents in After- School Activities

Youth development programs are designed to ensure that young people experience healthy development,
success in school, and smooth transitions to adulthood. They include activities such as social recreation, arts,
sports, life skills, job training, after-school activities and academic enrichment. However, ensuring that
adolescents participate in these programs is a continual challenge, especially as they age. Knowing that: 1)
quality programs offer a dual focus of developing skills and competencies while reducing risk related
behaviors, 2) young people often choose to be involved in unstructured activities during their discretionary
time and 3) participation in structured activities decline as youth age...how do you involve youth in after-
school programs and keep them engaged?

The Prevention Researcher - April 2005 issue provides a wealth of information to how change assumptions and
modalities to entice and engage youth in your after-school programs. The real barrier(s) to youth participation
in after school programs is ineffective design and marketing - that is .... after school programs need to answer
the quintessential youth question: “What’s in it for me? How do you get youth in the door and keep youth
coming back for more? Answer the quintessential question! Here are some strategies:

Help youth and families understand the value of participation using direct measurable outcomes: Youth
and their parents must receive clear messages regarding the connection between regular participation and a
brighter future. This connection should highlight direct measurable outcomes. For example: “75% of
participants in the ABC After-School Program reported that their grades improved while participating in the
program.” Or “85% of XYZ After-School Program participants reported that they received invaluable
assistance in helping them with the college research and application process.”

Hire program staff who understand the importance of developing real connections with participants, yet
have solid program and behavior management skills: A program based on caring, trust, and respect will go
a long way! Make sure staff convey that youth are valued and are expressively missed when they cannot attend
the program. Ensure program staff are diverse and reflect the youth being served, allowing youth to identify
with adult role models. Further, engage staff at all levels — not just in supervisory roles but engaging youth in
activities.

Match program content and participant needs: The program must afford a safe experience not available at
home, school or in their community otherwise and must be relevant to youth — that is, youth must have some
internal reason or motivation for engagement (novelty, enjoyment, decrease boredom, community service, skill
development, etc.). Furthermore, the schedule must meet participant needs and may need to be individual and
flexible.

Offer engaging activities with breadth and depth: Youth have an underlying need to demonstrate cognitive,
social or physical competence. Programs must offer the right balance of challenge for youth involved -
activities that require youth to stretch their abilities, apply effort over time and learn new things - increase
competence and motivate youth to come back for more. Offering a variety of diverse activities in an attractive
and organized manner every day helps keep their interest and helps you recruit a diverse array of participants.

Offer autonomy and control and give high school youth extra opportunities: Youth, like all groups, have
the need for control over their environment, freedom of choice and self-determined behavior. Youth must feel
personal power and “ownership” of the programs and outcomes. Make sure to offer interesting service




learning, paid employment, mentoring, career preparation activities to older youth. Space is also important —
youth want and need to hang out in comfortably furnished spaces designed for youth.

Recruit friends to join together: Consider friendships as a potential recruiting and attendance strategy. Teens
need and rely on strong social networks, emotional support, friendship and connectedness. Satisfying the need
for nurturance and belonging engages and retains youth. Avoid recruiting large groups of friends together,
instead recruit in pairs or small groups. Larger group may join and but also quit together. Consider targeting “at
risk youth” using a “friend recruiting friend” strategy.

Focusing on the above “motivators” will help bring teens to your door and keep them coming back for more.
Looking for other incentives? The following chart has been excerpted from Little, Priscilla (2005) Engaging
Adolescents in Out of School Time Programs: Learning What Works, a feature article in the April 2005 issue of
The Prevention Researcher.

Common Barriers to Out of School Time Program Participation and Incentives to Counteract Them!

Barriers Incentives
Desire to relax and “hang out with =  Provide both space and time at the center for recreation, snacks, and talking with
friends after school friends.

= Offer field trips earned from attendance.
=  Situate the program in a community center for students who need a “change of
scenery” after school.

Desire or need to work =  Provide structured employment preparation, resume writing, and volunteer or paid
work experience for high school students.

Family responsibilities = Offer a 2/3/5 program enrollment schedule.*
= Remind families of homework assistance and opportunities for students to learn new
skills.

= Accept younger siblings of participants.

Boredom or disinterest in the = Conduct an assessment of both participant and non-participant activity interests.

program = Engage participants with a rich variety of experiences, activities, and opportunities to
develop new relationships with peers and adults.

= Allow students choice of activities on a daily basis.

= Staff the program with charismatic adults who want to engage young people.

= Offer older students leadership opportunities.

Lack of transportation/issue of = Target children and youth who live close by and can participate most easily.
safety = Organize a “buddy system” of walkers.
= Pay responsible high school students to accompany groups of younger students home.

*A2/3/5 program allows students to enroll in the program 2, 3, 5 days per week- offering staff and students consistency and routine,
as well as some flexibility.

Sources:

Anderson — Butcher, D. (2005). Recruitment and retention in youth development programming

Ungetleider, S., Kimball C., Mason, C., & Buhl, L. (2005): Involving and engaging youth: How do you involve youth in after-school
programs and keep them engaged?

Little, P & Lauver, S. (2005). Engaging adolescents in out of school time programs: Learning what works.
Walker, K. & Arbreton, A. (2005). Improving participation in after-school programs.
All articles are published in The Prevention Researcher, 2005, April Issue, 12 (2)
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Handout 5.3

ADDRESSING STEREOTYPES

Language Bias:

Dehumanizing, derogatory
labels/names; sexist
language (mankind)

Stereotyping:

Members of a group are
portrayed in one role,
with one characteristic

Exclusion:

Lack of representation of
a group

Misinformation:

Faulty information is given
on a group, event, or
activity.

Program
Activities
and Instruction

Organizational
Practices and
Policies

Involving
Community
and Family

Adapted from J. Gibbs, Matrix for Achieving Equity in Classrooms, reprinted in CNYD Youth Development Guide 2001,
www.cnyd.org/trainingtools/CNYD YD Guide.pdf
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Handout 5.4.A

Reflecting on Youth Programming... (Source: YALPE — PAAT: Program & Activity Assessment Tool)

Strongly Strongly

Disagree Agree
The activities are based on an interactive “hands on” approach to learning — young people are learning by doing 1 2 3 4 5
Young people get to explore a variety of life situations, view points, and cultures. 1 2 3 4 5
The activities and level of instruction are appropriate to young people’s developmental age. 1 2 3 4 5
Young people can express themselves through music, drama, creative writing, or public speaking. 1 2 3 4 5
Young people are able to express their ideas, concerns, and opinions. 1 2 3 4 5
Young people are encouraged to “give back to the larger community” through volunteering and service 1 2 3 4 5
Young people have the opportunity to develop and practice job-related skills. 1 2 3 4 5
Young people and adults work together to plan activities. 1 2 3 4 5
Youth are encouraged to play an active leadership role. 1 2 3 4 5
The group uses symbols (T-shirts, caps, slogans, etc.) to build a sense of group identity. 1 2 3 4 5
There is trust among staff, volunteers, and young people. 1 2 3 4 5
Adults refrain from ordering or threatening young people. 1 2 3 4 5
Staff members get to know young people, learning their names and interacting with them. 1 2 3 4 5
There are clear rules dealing with bullying and other forms of physical and verbal abuse. 1 2 3 4 5
Adults model appropriate ways of dealing with anger, frustration, and conflict. 1 2 3 4 5
There are consistent messages about how to participate and success in the program. 1 2 3 4 5
Youth are expected to set goals, action plans, and benchmarks for their own success. 1 2 3 4 5
Program rules and disciplinary consequences are enforced in a fair way. 1 2 3 4 5
Youth help to set the rules and consequences for not following them. 1 2 3 4 5
Staff actively links young people to new opportunities in the program, when the young people are ready. 1 2 3 4 5
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Handout 5.4.B
Best Practice Strategies in Youth Development Settings

Program Goals

are intentional and reflect positive developmental outcomes such as competency,
confidence, character, connection and contribution (e.g. Karen Pittman's 5C'’s,
www.forumfyi.org/files/ppe.pdf).

Program Atmosphere is

Supportive - developing supportive relationship with adults and peer; emotional and
physical safe environment

Empowering - engage young people in useful roles, practice self-determination, develop
and clarify goals for the future

Expecting - communicate expectations for positive behavior, clear behavior rules and
consequences, fostering pro-social norms, encouraging youth to practice healthy behaviors

Rewarding - providing opportunities for recognition — in program or in public
Enduring (last at least 9 months) - provide services that are stable and relatively long lasting
Program Activities Involve

Building skills - focus of activity less important; what matters are opportunities to participate
and practice

Authentic Activities - real and challenging activities; learning opportunities that are
interactive, reflective and engage multiple learning styles; experiential learning opportunities

Broaden horizon - expanding young people’s horizon via fieldtrips, cultural activities,
community service, employment activities, recreation and mentoring

Activities that strengthen supports available in family, school, community — activities
that engage parents, teacher training, modifying school climate or structure, changing
community norms or attitude

Adapted: Roth, Jodie L., Brooks-Gunn, Jeanne (2003) Youth Development Programs: Risk, Prevention and
Policy. Journal of Adolescent Health 2003; 32: 170-182

147



Handout 5.5

Gardner’s Multiple Intelligences
Verbal-linguistic learners
e Have highly developed auditory (listening) skills
Enjoy reading and writing
Like to play word games

Have a good memory for names, dates and places
e Are good at getting their point across
Logical-mathematical learners

e Like to explore patterns and relationships

Enjoy doing activities in sequential order

Are likely to enjoy mathematics and to experiment with things they don’t understand
e Find it challenging to solve problems and use logical reasoning
Visual-spatial learner

e Tend to feel at home with visual arts, maps, charts and diagrams
e  Often think in images and pictures
e  Can visualize clear images of things
e Often can complete jigsaw puzzles easily
Musical-rhythmic learners

e Are sensitive to the sounds in their environment
e  Enjoy music and may prefer listening to music when they study or read
e  Appreciate pitch and rhythm
e DProbably like singing to themselves
Bodily-kinesthetic learners

e Process knowledge through bodily sensations

e Use the body in skilled ways

e Have good balance and coordination

e Are good with their hands

e Are able to manipulate objects with finesse

e Need opportunities to move and act things out

e Tend to respond best in classrooms that provide physical activities and hands-on learning
Intrapersonal learners

Prefer their own inner world
Like to be alone
Are aware of their own strengths, weaknesses, and feelings

Tend to think creatively and independently

Like to reflect on ideas
e Often possess independence, self-confidence, determination, and high motivation
e Often prefer working independently rather than in groups
e May respond with strong opinions when controversial topics are discussed
Interpersonal learners
¢ Enjoy being around people
e Have many friends and engage in social activities
Learn best by relating, sharing, and participating in cooperative group environments




Handout 5.6. A
Experiential Education & the Experiential Learning Cycle

The tie between youth development and experiential education:

Youth become actively involved
Youth have the ability to take leadership roles and make decisions
Youth have the opportunity to practice and apply newly learned skills/knowledge

Basic premises of experiential education in a youth development environment
Youth are partners in the learning process; rather than being lectured at, they become
engaged participants.
The role of the adult is to guide the process and create a learning environment, and to draw

David Kolb’s Experiential Learning Cycle:

Concrete
Experience

Active

Reflecti
Experimentation eflective

Observation

Abstract J

Conceptualization




The components of the experiential learning cycle can be described as
follows:

Component Description Examples

Experience Perform/do the activity - Event

- Role play/skits

- Community service activity

- Small group activity

- Participate on a board/committee

Reporting & Communicate results, - oral discussions, written reflections,

Reflecting observations, reactions, and artistic/musical expression
feelings

(What?)

Interpreting Youth connect experience to - facilitated discussion identifying the meaning,
real-world examples significance, purpose and importance of what

(So what?) was learned.

Applying Practice or plan to use what was | - practice new skills, new behavior (role play).
learned in a similar or different - Make an action plan

(Now what?) situation. (future orientation) - Youth verbalize how will they use what they

have learned in future situations.

The experiential learning cycle is a useful tool for youth development as it can help in the design of
engaging activities for youth. An easier or more practical way to think of this model is to use the
following cycle:

EXPERIENCE

NOW WHAT? WHAT?

Planning Applying

Reporting & Reflection

SO WHAT?

Interpreting




Handout 5.6.B
What is Service-Learning?

Service-learning is a teaching method that combines meaningful service to the community with curriculum-
based learning and reflection. Service-learning takes place in K-12 schools, in higher education classrooms,
and in community-based organizations. Service-learning is primarily a locally-driven activity, and consists of
students helping to determine and meet real, defined community needs.

Benefits: Research findings show that service-learning benefits students Service-learning:
in the following ways: a teaching and
learning
* Boosts students’ academic achievement and reverses student approach that
disengagement from school by giving students responsibility for ;
; . X . S o ) integrates
their own learning and increases their motivation to participate in - .
school activities. community service
with
e Provides a real-lifg context for learning and gives stude_nts a academic study to
sense of the practical importance of what they are learning in

enrich learning,

teach civic
e Fosters a lifetime commitment to civic participation. Promotes the responsibility, and

school.

public purposes of education by preparing students for citizenship
through involvement in citizen action. Builds on the growing
willingness of students to become involved in service to their
communities while adding an academic component to such
service.

strengthen
communities.

e Improves social skills and prepares students to enter the workforce. Contributes to young people’s
personal and career development by reducing violence and sexual activity and increases their sense of
responsibility and workplace skills

By teaching young people that they can and should play a positive role in their community, service-learning
encourages life-long civic participation. Service-learning gives students a sense of competency; they see
themselves as active contributors rather than passive recipients of adult support.

In addition, service-learning also helps address real community needs, builds stronger connections between
schools and communities, and improves the overall school climate.

Essential Elements of Quality Service-Learning

Practitioners, supported by the Corporation for National and Community Service Office for Service-
Learning, developed the list of "essential elements" excerpted below:

= Service projects have clear educational goals that require the application of concepts, content, and
skills from the academic disciplines and involve students in constructing their own knowledge.

=  Projects engage students in challenging cognitive and developmental tasks.

= Teachers use assessment to enhance student learning and to document and evaluate how well
they have met standards.

=  Service tasks have clear goals, meet genuine community needs, and have significant consequences.

= Teachers use formative and summative evaluation in a systematic evaluation.

=  Students have a voice in selecting, designing, implementing, and evaluating their service

project.

Diversity is valued and demonstrated by participants, practice, and outcomes.

Service projects foster communication, interaction, and partnerships with the community.

Students are prepared for all aspects of their work.

Students reflect before, during, and after service. Reflection encourages critical thinking and is a

central force in the design and fulfillment of curricular objectives.

=  Multiple methods acknowledge, celebrate, and validate students’ service work.

Source: National Service-Learning Cooperative (April 1999). Essential Elements of Service-Learning. National
Youth Leadership Council, St. Paul, Minnesota




Preparation — Action —» _ Reflection —» Celebration

Examples of K-12 Service-Learning Activities

White River High School, Buckley, Washington

Service-learning helped students in Buckley, Washington, bring the Chinook King Salmon back from near
extinction. Through a program called "Long Live the King!", students conducted DNA fingerprinting using gel
electropheresis equipment and employed Calculator-Based Laboratory Systems for stream monitoring to help
preserve the endangered fish. Related class activities included writing and producing a biannual newsletter
informing the community about the health and history of local waters, presenting research results to the
Buckley City Council, and working as salmon experts with youngsters at the Mountain Meadows Elementary
School. While helping save the King, students in the General Science classes found new meaning in school -
feeling that they did something significant. And they did. In the White River, less than a 15-minute walk from the
school, the Chinook was near extinction 10 years ago. The White River Salmon Hatchery now records almost
1,000 Kings returning every year.

Academy for Science and Foreign Language, Huntsville, Alabama

Through service-learning, students from Huntsville, Alabama, rewrote African-American history. Students first
researched 17th Century African-American history and culture, and documented and commemorated African-
American contributions to Huntsville. In doing so, students strengthened their communication skills through
interviews and preparing biographical sketches; used math and science skills to orient, identify vegetation,
determine and analyze environmental changes; wrote their own stories; and developed computer-generated
lesson plans and multimedia kits to accompany the stories. What started out as a school-based project to
document the contributions of 19th century African-Americans, expanded into a community-wide effort that
resulted in greater understanding, and appreciation and respect for cultural differences and contributions.

Voter Empowerment Workshop, Chicago, lllinois

Through the "Voter Empowerment Workshops" project, fifth grade students worked in teams of ten with a
teacher-mentor to plan workshops on various political, social and economic topics related to elections. The
workshops were presented to adults, which included parents, guardians, community members, etc., by the
students during a special evening event. Specific workshop themes varied but included: "We the People: The
Importance of Communicating with Government Officials,” "The Right to Vote: A Play about South Africa,"
"Bilingual Workshop: Where are your taxes going?" and "Surf the Vote: Using the Internet to Find Out About
Candidates." The project stimulated participation in the democratic process and brought adults into the school
through a meaningful forum.

Phenix City Schools, Phenix City, Alabama

Through service-learning, students in Phenix City Schools helped to raise awareness among members of the
community around important health issues. Their efforts were made possible through a partnership between
the Healthcare Science and Technology (HST) Department and the western district medical/dental
associations, whereby preventative health skills, including hand washing and oral hygiene, were provided to all
kindergarten, first grade and special education students in the Phenix City School System. The students
developed and prepared all materials used in their teaching programs, and provided educational programs on
diabetes (Type | and Type Il). In addition, they offered blood sugar screenings to the community. Fund-raising
for the Diabetes Association provided students another opportunity to help with the research of this deadly
disease. This project enabled students to develop leadership abilities while using skills and knowledge from
their own classroom experiences.

Adapted from: 1) http://www.learningindeed.org/tools/glance.html, Service Learning at a Glance, 2)
http://www.learningindeed.org/tools/quotes.html, Quotes About Service Learning, and 3)
http://learningindeed.org/slcommission/report_part1.pdf, Learning in Deed: the Power of Service Learning for
American Schools. Accessed September 8, 2005
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Handout 5.7

“Today’s youth organizers are predominately high school age, people of color, urban, and low-
income. They are primarily female, and many are immigrants, queer and transgender.”

Mattie Weiss. 2003. Youth Rising. Applied Research Center. www.arc.org

Youth Civic Engagement: Findings of the Youth Leadership for
Development Initiative

Youth Civic Engagement in Advocacy Organizations

The study identified three main reasons for older, marginalized youth to engage in civic
activism:

Young people identified with the peers and adults in the organizations. They shared the
same culture and background.

They addressed issues that their own their own families and communities face.

They participated in a meaningful way and had opportunities for leadership increasing their
competence level.

Advocacy organizations Contributed to Young People’s Development
In comparison to traditional youth organizations:

Young people felt more connected with adults in advocacy organizations (69% of youth
stated that they had high quality relationships with adults)

Advocacy organizations that involved young in organizing work did better in regards to
providing leadership and decision making opportunities;

Advocacy agencies that provided young people with a safe space and education on the
culture and history of the identity group (defined by race, ethnicity, sexual orientation, or
immigrant status) did better in providing engaging and challenging activities.

New Models for Working with Youth
e Group processes and decisions are most important; leadership is participatory
e Educate on social issues by starting with young people’s personal experiences
e Experiential learning (e.g., intensive role play) to understand history and social issues
e Political and critical education
e Popular youth culture as a medium (rap, hip hop, slam poetry)

e Real community involvement (presentations to city governments, community leaders)

Source: Innovation Center. 2003. Lessons in Leadership. How Young People Change Their Communities and
Themselves. www.theinnovationscenter.org/lessons _in_leadership exec.pdf




Civic Activism Organizations

12 civic activism organizations were involved in the Youth Leadership for Development
Initiative. Five of those are briefly described below:

Asian Immigrant Women Advocates (AIWA), founded in 1983
www.aiwa.org Location: Oakland, California

Mission/Goals: To foster the empowerment of low-income Asian immigrant women as a
means for their active participation in the decision-making process that improves their
working and living conditions.

Coalition for Asian Pacific American Youth (CAPAY), founded in 1994
WWW.capayus.org Location: Boston, Massachussetts

Mission/Goals: Aim to establish and maintain a forum for free dialogue and for positive
change in our communities. Our initiatives are diverse and include avenues to abolish
stereotypes, to educate ourselves and others about Asian Pacific Americans, to celebrate
our heritage, and to improve race relations.

Mi Casa, founded in 1976

www.micasadenver.org Location: Denver, Colorado

Mission/Goals: To advance self-sufficiency for primarily low-income Latinas and youth.

National Youth Advisory Council (NYAC), founded in 1993
www.nyacyouth.org Location: National

Mission/Goals: A social justice organization that advocates for and with young people who
are lesbians, gay, bisexual, transgender or questioning (LGBTQ)

Youth Ministries For Peace and Justice (YMPJ), founded in 1994
Location: South Bronx, New York

Mission/Goals: Faith-based youth organization working toward peace and justice in the
Bronx through youth development and community organizing
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Handout 5.8.A

Young people are viewed as having strengths and assets, not just problems

Fully agree Agree Somewhat Disagree Fully disagree
Young people have meaningful roles in our organization
Fully agree Agree Somewhat Disagree Fully disagree

Staff — From administrative to frontline staff — is provided opportunities to increase their knowledge of youth development.

Fully agree Agree Somewhat Disagree Fully disagree
Intake and assessment documents reflect young people’s strengths and interests
Fully agree Agree Somewhat Disagree Fully disagree
Our work environment is welcoming to young people and their families (location, phone system, meeting spaces)
Fully agree Agree Somewhat Disagree Fully disagree
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Handout 5.8.B

Assessing your organization’s readiness for youth development

Young people and families are viewed as having strengths and assets, not
just problems.

Young people are viewed as resources and actively engaged in planning,
implementing and evaluating programming.

Your organization’s mission reflects youth development principles.

Staff, board, young people and their families are familiar with your mission.

Publications describe the agency’s youth development philosophy.

Administrative staff is committed to youth development and is seeking
proactively funding to support youth development programs.

The Board of Directors is knowledgeable of youth development.

Young people participate as active, voting members on the board.

There is designated staff to support youth participation (to ensure recruiting,
preparing and sustaining young people to be actively involved in the

agency).

Staff is selected for their experience and qualifications in working with
young people/ families and ability to establish caring relationships.

Yes
O

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes
O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

No
O




Staff is provided with training opportunities on youth development
concepts and strategies

There are mechanisms in place to ensure ongoing communication
between staff, board and young people/families.

Young people and their families have access to all staff, from
administrative to frontline staff, to give input on organizational
structure and programming.

Programs offer development/enrichment opportunities such as skill
building and service learning activities.

Programs create an environment of belonging; young people have the
opportunity to develop a relationship with a caring adult connected to
the organization

Programs are culturally sensitive; they recognize cultural strengths and
differences to meet diverse populations.

The organization encourages partnerships and collaborations with other

agencies and organizations in order to provide more opportunities and
supportts for young people.

The organization invites community groups and organizations to
participate in program events.

The documentation system is outcome based.
Intake and assessment forms reflect young people’s strengths and
interests.

The organization’s physical environment is welcoming to young people
and their families (reception area, phone system, ambience).

The organization has clear behavior expectations and mechanisms to
deal with conflict.

The organization conducts regular safety inspections

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O

Somewhat

O
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Handout 5.8.C

ASSIGNMENTS

Assignment A

How can you inform and educate other people in
your agency about youth development: support
staff, supervisors, administrators, board members,
volunteers?

Assignment B

How can you increase youth involvement in your
agency? What can you do to get young people
involved in more meaningful ways?

Assignment C

What can you do to make the physical and social
climate of the agency more supportive and
welcoming to young people and families?

Assignment D

What can you do to reflect youth development
concepts such as youth as resources or using a
strengths based approach in your agency’s written
material? In your policies or public relations
material?
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Handout 5.8.D

Strategies to Integrate Youth Development Concepts
in Your Organization

Organizational self-assessment

Youth involvement

Create meaningful roles for young people on program and agency level

Develop an orientation and training plan for young people

Establish incentives and awards for youth participation

Reimburse young people—stipends, part-time employment

Mechanism for young people to express their opinion and give input (newsletter, focus groups, etc)
Designate staff person to serve as a support person for young people

Extend privileges to engaged youth: badges, business cards, phone and computer access

Increasing knowledge of youth development

In-service training on youth development for staff (administrative through support), board, volunteers

Involve young people as trainers or facilitators in trainings/events

Involve youth and community in program evaluation

Youth adult retreat

Encourage professional development

Create opportunities to bring staff, board, young people and community members together: open house, community events, joint
projects with other agencies

e Utilize agency newsletter too educate about youth development

Youth development in written materials

Strength based intake or assessment tools

Public relations material educates about youth development

Involve young people in creating outreach materials

Mission reflects commitment to youth development

Graphics are reflective of community

Use agency newsletter and community reports to promote youth development
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Personnel practices

Hire staff with working experience in youth development

Hire from the community the agency is serving

Involve young people in hiring and orientation process

Include youth development concepts in orientation process

Orientation includes visits of other youth development programs

Develop a structure and process for supervision highlighting a strength based, youth development approach
Supervision process encourages personal growth (goal setting)

Mechanism for incentives and promotional opportunities for staff committed to youth development
Personnel policies reflect these practices

Community Linkages

The board has community representation (community agencies, community leaders, representatives of other community sectors,
parents, consumers)

The organization has an open door policy; it provides easy access to administration and staff

The organizations recruits and hires from within the community, representing its cultural and ethnic groups

The organization creates regular events to educate the community about its services as well as obtain feedback from community groups
The organization participates in community coalitions and has close working relationships with other community organization (staff
joins boards, advisory committees or coalitions)

The organization provides community education on positive youth development

Physical environment and climate

Location is accessible to community agency is serving

Operating hours are extended—after school hours

Exterior/interior spaces are welcoming and youth friendly— involve young people in improvement projects
Meeting spaces are comfortable and safe

Reception area is welcoming

Language used is inclusive and positive

Consumers and staff have opportunities to communicate with administration and board

Expectations and rules are clear and known to all; they are consistently enforced

Develop conflict resolution process

160



Community Involvement and Collaboration

6.1 It Takes a Community . ..
Objectives:  Participants will understand the importance of community involvement

Participants will share their experience with community mobilization efforts
Material: 8-10 foam balls
Slide: Community Groups and organizations
Handout: 6.1. A Community Groups and Organizations
6.1. B Community Mobilization Models
Time: 35 minutes

Audience: General

Lesson Plan

One of the key principles of positive youth development is community involvement. Young people do
not grow up in a vacuum; they are surrounded by a range of social environments that influence them:
family, school, neighborhood groups, youth groups etc. To demonstrate the importance of community
involvement I would like to start with a brief exercise.

Step 1 > Large group exercise (20 min)

I need a volunteer who appreciates the opportunity to go back in time and be 14 again. Ask volunteer to
come forward; ask for his or her name. Now I need a second volunteer who will be the parent. Ask
volunteer to come forward and introduce him or her.

To the large group: What challenges do young people face today?

FEach time a participant states a challenge or risk (drugs, crime, drop out, family violence etc),
hand the participant a foam ball. Repeat this 8 — 10 times depending on the size of the group.
Ask the participants with the balls to come forward and surround the teen and the parent.

To the parent: Here are all the challenges your child is facing. You are charged with protecting (name).
Are you ready? When I count to three, the challenges will throw the balls at (name). Ready?

Count to three. Process the event. Ask teen how s/he felt. Collect balls and hand them back to




participants/challenges.

To the teen: Who can we call on to help? Who else in the community is on your side? Ask teen to
name adult supporters and friends such as grandparent, teacher, coach, boy scout leader, pastor
etc. Identify 6-7 adults. Ask who in the group has this role in their community. Ask them to come
forward.

You are all supporters and protectors of (name). You are now charged with protecting (name) from the
challenges s/he is facing. Take a minute to talk with each other how you will do this. Ready? To
challenges: Are you ready?

Count to three. Have them proceed. This time most of the balls should have been deflected.
Process event. Ask for observations of participants and audience. Ask teen how s/he felt. Ask
participants to sit down again.

This was a brief visual demonstration of the importance of community. It shows us that young people are
facing multiple problems and issues every day. They need more help and protection than one person can
offer. It also shows us that young people are connected to many different groups. We need to draw on
those groups, explore the connections they have, and not rely on only one or two - most commonly
patents and/or school.

Step 2 > Large group discussion (15 min)

Slide - Community Groups and Organizations
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As the slide shows, communities have a range of organizations, socials groups and structures. How do we
engage them in efforts to create community-wide alliances or initiatives to make communities more
supportive and nurturing of young people? Currently there are three nationally recognized community
mobilization models: Search Institute’s Healthy Communities-Healthy Youth initiative, Communities
That Care, and America’s Promise.

Ask participants if they are familiar with any of them and if they use any of them or a
combination of models in their community. Ask them to share community examples.




We do not have the time to explore all three in detail but I can leave you with a handout that lists the key
points and strategies of all models including web references for more information.

Distribute handouts: 6.1. A and 6.1.B.

Facilitator Tips

1. This is a fun activity; it works well with a large group of participants. It can be used as a warm up
activity e.g., in combination with 1.2 Positive Youth Development.

2. The activity can be a lead in to other activities in this section such as 6.2 Knowing Your
Community and 6.3 Asset Based Community Building

3. The activity requires at least 15 participants.




Community Involvement and Collaboration

6.2 Knowing Your Community
Objective:  Participants will increase their knowledge of community sectors and their characteristics

Participants will explore their knowledge and connections to different community sectors
in their own community

Material: Newsprint, markers, tape
Handout: 6.2 Community Sectors

Time: 40 minutes

Audience: General

Lesson Plan

Prepare: 4 sheets of newsprint (Each has a label: public, private, non-for-profit, or informal),
posted in different parts of the room. Up front: one additional sheet of newsprint with the
content of the handout.

When we talk about community in regards to young people, we often refer to human services or youth
serving organizations. We might include the family and schools, but we might not think beyond those
boundaries. In this exercise we will explore systematically a range of community sectors and our
connections with them. In addition we will start thinking about how we can outreach groups we have not
connected with.

Step 1 > Small group activity (20 min)
Distribute handout: 6.2 Community Sectors. Divide group into 4 working groups.

The handout describes 4 community sectors. The public sector is made up by all the institutions and
organizations supported by the public such as schools, government, libraries etc. The private sector
includes for profit organizations and businesses. The non-for-profit sector includes social services
agencies and organizations that usually employ staff and are governed by a board of directors. It also
includes religious organizations. Finally the informal sector involves all the groups that organize around a
common interest — usually they do not have paid staff or financial structure.

Each work group will take on one sector, discuss it and flesh it out. Write down organizations — be
prepared to report out on this. You have 5-7 minutes.

Assign each group to one sector. Provide them with markers.

Have each group present their findings. Ask If there are clarification questions. Any additions?
Add them to the newsprint. Ask if there were any surprises. Summarize highlights — it can be
expected that the informal and private sector will be less developed.




Step 2 > Large group discussion (20 min)

Now that we have a pretty good sense of what the community sectors look like, I would like you to look
at the handout. There is a diamond shape shaded in; this reflects the area of the community sector you
have close ties with. I want you to think about a) the organizations you are working with for each
community sector and write them into the shaded space; and b) What does the relationship look like?
What kinds of contributions are those organizations making to you; or you to them? Work on this
individually for 5 minutes. Do this for all community sectors.

Ask volunteers to give you examples for each sector starting with the public, then private, non-
for-profit and the informal. Ask what contributions they make. Using the prepared newsprint,
write down organizations in the diamond, contributions on the outside (ask 1 or 2 volunteers to
do the writing).

Process observations, findings, and gaps.

To wrap up, we have learned that there are community sectors we often overlook and do not engage —
such as the private sector and the informal sector. We are better at engaging the public and non-for-profit
sector. Why is that? We tend to have common goals; we have a history of working together; we have
formed relationships. When we look at the private sector and the informal sector we are not so clear
about our common goals and language, relationships and contributions.

Refer to ABCD approach for  guidance with the informal  sector
(www.northwestern.edu/ipr/abcd.html)

Additional handouts (optional)

Enhancing Service through Effective School/Community Collaboration:
www.actforyouth.net/documents/prACTice june05.pdf

Involving Parents as Partners in Youth Development:
www.actforyouth.net/documents/prACTice Aug04.pdf

Facilitator Tips

1. When discussing the 4 sectors, there will be questions about the correct classification of some
organizations. One example would be the voluntary fire department: Although staff is not paid,
the organization is governed and financed by the public. In most cases the classification is pretty
straight forward. Some organizations might fall into two categories. Avoid long debates of
individual cases; the main focus of this activity is to identify that there several sectors and that one
ot two are under represented.

2. Alternative activities: If the group is fairly small (10 or less), post newsprints with a sector label
around the room, give all participants markers and let them go from newsprint to newsprint to
write down their ideas. Or, flesh out the sectors by brainstorming with the whole group, then let
participants work individually on the handouts.

3. Combine activity with 6.1. if the focus is on increasing awareness of community resources. Or,
use it as a lead in to 6.3 Asset Based Community Building (to talk about the informal sector) or
6.4 Involving Businesses (to talk about the private sector)
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6.3 Asset Based Community Building*

Objective:  Participants will understand basic concepts and strategies of community building
Material. Pens, markers, newsprint
Slides: ~ Community needs

Community Assets

Handout: 6.3.A Community needs & Community Assets

Time: 30-50 minutes

Audience: General

6.3.B Individual Assets

Lesson Plan

Young people grow up in communities. We want to build communities that are more supportive and
nurturing of young people. This means we have to reach out to all segments of community and go
beyond youth programs and services. How do we do this? How do we connect with people and

organizations that we typically do not work with?

Step 1 > Brief lecturette (5 min)

Let me introduce you to the asset based or strengths based community building approach, a model
developed by Kretzmann & McKnight in Chicago. It makes a profound shift from mapping community
needs to mapping community assets — the same shift we are making in positive youth development by

moving from problems or deficits to assets or strengths.

Neighborhood Needs Map

Community Assets Map

Unemployment

Truancy

Broken Families

Slum Housing

Gangs

Child Abuse

Crime

Graffiti

Welfare Recipients

Illiteracy

‘ Local Institutions Schools

Parks

Lead Poisoning

Dropouts

Source: Building Communities from the Inside Out - by John Kretzmann and John McKnight|

Hospitals Community Colleges

Citizens’ Institutions

Churches Block Clubs

Gifts of Individuals | Artists

Income

Libraries

Labeled

Youth Elderly People

Cultural Groups

Source: Building Communities from the Inside Out - by John Kretzmann and John McKnight




Briefly describe slides. Distribute handout: 6.3.A
Talking points

1. This looks familiar, right? Community needs assessment is what we usually do.
We identify problems and gaps in service to plan for additional services.

2. Imagine a glass of water half full. Instead of looking at the glass half empty, we
are looking at it half full. We are looking at the resources and assets we have in
the community with the idea in mind to build on those to improve conditions in
the community. We have resources and assets in individuals, informal
organizations and In Institutions. The task is to identily or map assets and
connect them.

Ask if there are any questions about the concept.
Step 2 > Large group activity (30-40 min)

How does this work in reality? I would like to demonstrate how this approach can work. Let’s start with
mapping our assets here in this room.

Distribute handout: 6.3.B Individual assets. Briefly describe the four categories.

Take a few minutes think about your personal assets. What are you good at? It is amazing how difficult
this can be because we are so tuned in to problems and deficits. This is an opportunity to think about
strengths, your own strengths. Write down under each heading what you are good at, manually and
cognitively; what you feel passionate about, and who or which groups you are connected with. Write
down 4-5 things in each category.

Give participants 8- 10 minutes. Ask each participant to name one item under the first heading.
Avoid repeats. Write it on prepared newsprint (divide newsprint into 4 sections and label each
section with one of the asset categories). Process the other categories the same way. This will
take time depending on the number of participants but it will clarify and demonstrate the wealth
of assets in any group.

Look at all the talents, skills, passions and connections we have in this room alone. These are all resources
and strengths we can build on. This is what the asset based community building approach is all about.
The strategy is very simple and straight forward. To improve conditions in a community, you identify and
map community assets and then start building connections and linkages. Very often that is done by
simply asking.

Here is an example: An elementary school in a low income neighborhood was interested in a camcorder
for school projects. There was no money in the budget for this. A parent, member of a civic association,
asked the association for help. The neighborhood group organized a series of Saturday pancake breakfasts
and purchased the camcorder.

Ask If participants have questions and comments. Facilitate a brief discussion of how
participants can use this approach in their work settings.

Refer to Kretzmann & McKnight manual that includes strategies and community examples (see
references) and their web site: www.northwestern.edu/ipr.abcd.html




* The activity was inspired and adapted from a workshop presented by Robert Francis, RYASAP,
Bridgeport, CT & ABCD Faculty.

Facilitator Tips
1. Review ABCD material beforehand (see references).

2. Practice by doing the exercise yourself. The activity is very powerful. Most people are not used to
being asked what they are good at. They might be reluctant initially but they will astonished by the
outcomes.

3. 'The size of the group determines the length of the activity.

4. The activity works well with activity 6.2 Knowing Your Community to strengthen connections to
underused community resources.

5. This activity can also be used in combination with activity 2.4. Building on Strengths. Doing that
the focus will shift from community building to identifying and strengthening individual
strengths. Or, in combination with activities in Section 4: Youth Development in Care Settings.
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6.4 Involving Businesses

Objective:  Participants will explore roles businesses can play in positive youth development
Participants will learn practical tips on how to involve businesses in promoting youth
development

Material: Newsprint, markers, tape
Slides: Involving Businesses. Potential Roles

Presentation to Businesses. Practical Tips
Business Contributions (Large businesses)

Business Contributions (Small businesses)

Handouts: 6.4.A Involving Businesses. Potential Roles
0.4.B Presentations to Businesses. Practical Tips
0.4.C Preparing Fasy-To-Read Materials

6.4.D Business Contributions to Youth Development Projects/Initiatives

6.4.E Business Contributions to YD Projects/Initiatives: Local Business

Time: 50-60 minutes

Audience: Service providers, after school care

Lesson Plan

When we talk about involving businesses in youth development initiatives or organizations, there are two
things that come to mind right away. What do we usually think about? Money! Business contributions
usually evolve around money. But there are other contributions businesses could make. The other thing
that comes to mind is that we do not feel comfortable talking to businesses. We feel that we don’t speak
the same language. Ask participants what their experiences have been.

Step >1 Large group brainstorm (15 min)

Businesses can play a range of different roles in a youth development initiative.

Slide — Involving Businesses. Potential Roles

Involving Businesses
Potential Roles

Convener
Leader
Spokesperson
Program Manager

Supporter




Review the slide using information on the handout 6.4.A Involving Businesses. Potential Roles
Distribute handout: 6.4.A

With this in mind, think about how you have reached out to businesses. Most of you have some
experience recruiting support from businesses. What have you asked from them? Take a few minutes and
talk to your neighbors (groups of 3).

Ask volunteers to give a couple of examples. Write them on newsprint in two categories:
financial and in-kind (divide newsprint in to 2 columns). If the group only mentions a few
examples of in-kind contributions, suggest a few more such as offering business space for
educational purposes, apprenticeship opportunities for young people, volunteer opportunities for
staff. Highlight the range of contributions.

Step 2 > Brief lecturette (15 minutes)

Now we know what we want to ask from businesses; we even might have a list to choose from. That is a
very important step. It is critical to be clear about what you. You do not want to approach businesses
without a clear agenda. Before we actually reach out, we need to think about how we are goping to
present our requests.

Slides — Presentations to Businesses. Practical Tips

Presentation to Businesses Presentation to Businesses
Practical Tips Practical Tips

Points to cover: The Delivery Needs to Be:

This is what we are about.

- Brief
This is what we want from you. .
This is what is in it f Simple
is is what is in it for you. To the point

Include easy-to-read material

Presentation to Businesses
Practical Tips

Make the business case
Recognition and Visibility

Create vital community
— Competent Workforce
— Attractive to young families
— Economic Development




Go over the points one by one. Stress that this a very different approach than human services —
brief, simple, to the point; businesses will not read long reports and wordy but vague brochures.
Ask participants if they have comments or questions. Distribute handouts: 6.4.B and 6.4.C
Preparing Easy-To-Read Material.

Let’s put this into practice. We have a list of possible roles and contribution that we need to put into a
brief, precise format. Here are a couple of suggestions:

Slides - Business Contributions (large businesses)
Business Contributions (small, local businesses)

Business Contributions to Youth Development
Projects/Initiatives

Large - National Businesses

m] Financial Contribution O Convener
[m} Create Youth Foundation [m} Coalition Spokesperson
a Stipends/scholarships a Advertising Youth Development

a Co-Sponsor Community Event | O Encourage

Mentoring/Volunteering

O Adopt-A-School/Program O Workplace Initiative
(ex: parent education)
a Capital Improvement Funds a Youth Employment
(ex: new building)
O a Space for Program/Event
m] m]
m} m}

Business Contributions to
Youth Development Projects/Initiatives

Small - Local Businesses

MONETARY

IN KIND

RECOGNITION

Financial Contribution

Non-Monetary Support
(i.e. Services, T-Shirts, Food)

Visibility in Media (One Time
Listing: Newspaper, Radio, TV)

Youth Awards

Job shadowing/Apprentices

Regular Newsletter Articles

Stipends/Scholarships

Mentoring/Volunteering

Advertise Sponsors in
Brochures and Other
Publications

Sponsorship of
Events/Programs/Clubs

Volunteer for Board/Committee

Advertise Sponsors During
Events (Local, Statewide)

Equipment/Supplies

Use Workplace to Promote
Youth Development

Sponsor Awards

Support a Youth Program

Create Youth Program (i.e.
Teen-Bowling Night)

Advertise Sponsors on Web
Site (i.e. Links)

I o R o

I o o o
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Talking Points:

Tailor the contributions you are seeking to the size of the businesses; larger, national chain
stores can afford different support than a local small company. Select a few things you are
looking for, do not present a huge Iist. Be clear in wording so businesses understand what you
are asking for. It is more attractive to add ways to recognize businesses right away. List
recognitions and awards you can deliver especially when it entails media participation.

Distribute handout: 6.4.D Business Contributions to Youth Development Projects/Initiatives
Step 3 > Small group discussion (20 min)
There are a couple of issues to consider when we plan our outreach.

- How do we select businesses?
- Who does the contact?

In regards to business selection, we might want to consider local and regional versus national businesses.
A locally owned store is differently invested in the community than a national chain. Depending on the
contribution you are seeking, you might want to consider that. This was reflected in the handouts. Also, if
you want to involve businesses on an ongoing basis, you might want to create your own data base. There
are different sources available for this information: Chamber of Commerce, Labor Department, Business
Associations. Ask participants if they have additional ideas. Or you can generate your own data base
by exploring neighborhood or city businesses by mapping them yourself. Simply do a walking tour and
list the businesses you see. Then add information such as owner, contact information. If participants are
Interested in doing it very systematically, refer them to Kretzmann & McKnight’'s ABCD
approach (see references)

A very important strategic question is who will contact the business. The project or program coordinator
might not be the best choice. Given the material we discussed today, how would you approach businesses
in your community? Let’s assume you want to approach a locally owned business. Think about it for a
minute and talk to your neighbor about. What steps would you take? Who would be the first contact?
Take a few minutes to discuss it.

Ask volunteers to report out. Write ideas down on newsprint. Facilitate a brief discussion about
who might be a good spokesperson (member of the board who knows business owner, executive
director, another business person who supports the program). Discuss process - first step, follow
up steps. One possible strategy could be to do a presentation at a business association meeting
or community social club or event before approaching businesses individually.

Facilitator Tips

1. Review material and practice slides beforehand. Although the presentation does not require a
lot of business knowledge, you might be more comfortable by doing a few practice
presentations.

2. 'This activity works well in combination with activity 6.2.




Community Involvement and Collaboration

6.5 Understanding Collaboration

Objective:  Participants will learn about the collaboration continuum.
Participants will explore effective collaboration strategies.
Materials: Newsprint, markers, tape
Slides: Collaboration Continuum

Handouts: 6.5.A Ugli Orange Case

6.5.B Collaboration Continuum (visual)
6.5.C Collaboration Definition & Continuum
6.5.D Collaboration Strategies That Work

Time: 40 minutes

Audience: General

Lesson plan

Working within a partnership or working with different community sectors requires collaboration. What
does collaboration mean though? If I ask all of you to define collaboration, I am fairly certain that the
definitions will vary. One definition in the dictionary is “working with the enemy”. Isn’t that the truth?! It
often feels that way; because collaboration is not an easy process. It takes time and effort. If we are
honest, we probably would say that we are only doing it because we can’t get there (our goal) by
ourselves. Let’s try it out.

Step 1 > Team activity (15 min)
Ask participants to team up with a neighbor. Use handout: 6.5.A Ugli Orange Case. One person

1s Dr. Roland, the other is Dr. Smith. Each doctor gets a different handout.

First read your handout — you cannot share the paper with your partner. Once you both have read your
paper, start talking to each other.

After 5-7 minutes most teams should have come to a solution. Process the solution and their
observations. Possible answers - Effective strategies: willing to listen, looking for common
threat, clarified goals and needs. Barriers: assumptions, not listening, competition, lack of trust

This activity demonstrates the important role of communication in collaboration. Language we use is
another important issue. I believe that clarifying what we mean by collaboration will help us in the
process.

Step 2 > Brief lecturette (15 min)

I would like to introduce to you to a collaboration framework, the collaboration continuum. Let me walk
you through this; then we can discuss it.




Slides - Collaboration Continuum

Collaboration Continuum

Sharing
Information

b J
) ]

Metworking Coordinating Cooperating Collaborating Integrating
e

Review interactive slide using information from handout: 6.5.C Collaboration Definition and
Continuum.

This model helps understand some of the conflicts that arise when we try to work together 1e., if I talk
about cooperation and sharing of resources but my partners think at the networking level, we will have a
conflict because they are not prepared to share resources. The clarification of terms will help clarify
expectations. One level is not better than another level; networking is a good level if it serves us in
reaching our common goal. This model also demonstrates that mandates to collaborate do not work if
the level of trust is not there, or the turf issues have not been addressed. To get to a higher level of
collaboration, we need to build on where we are — most often networking. It takes work and time to
develop higher, more complex levels of collaboration. This holds up for inter-agency collaboration as well
as intra-agency collaboration.

Process questions and observations. Distribute handouts: 6.5.B, 6.5.C and 6.5.D

Facilitator Tips

1. Practice interactive slide using information from handout: 6.5.C. If possible, add examples for
each level of collaboration from your experience.

2. This activity works well on its own to reflect on inter-agency collaboration and its challenges.

3. Activity can be combined with activity 6.2 Knowing Your Community.
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Handout 6.1.A

Community Groups and Organizations

Senior Citizens

“Wog s jpueyg
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Handout 6.1.B

Models of Community Mobilization

Currently there are three popular community mobilizations models that focus on young people. As
community mobilization efforts they pursue three objectives:

® to develop broad, community wide coalitions with the goal to improve youth
outcomes;

® toincrease public awareness around healthy and positive youth development;

® toincrease community capacity to implement effective strategies.

Search Institute’s Healthy Communities — Healthy Youth Initiative

The theoretical framework of this initiative is the 40 developmental assets young people need to thrive
and develop to their full potential. The focus is on positive development, not on prevention and risk
reduction. Grounded in the current research on adolescent development, assets are the experiences,
skills, opportunities, and values young people need to be healthy and productive. Assets are external,
opportunities and supports provided by community, school, family and peer group as well as internal,
values, commitment, competencies and identity. Using a student self-reflection survey, the Search
Institute has found that typically in most communities barely 50% of high school students have 20 assets
or more. This determines the intervention strategy - communities have to do more to help young people
build more assets.

Search Institute promotes a social marketing approach to community mobilization. The asset framework
provides a positive vision communities can rally around to build the foundation young people need. The
student survey serves as a catalyst to reach out to, engage and commit all community sectors to building
assets.

For more information: www.search-institute.org

Communities That Care (CTC)

The theoretical framework for this mobilization model is the science of prevention that simultaneously
promotes positive development and prevention of negative behavior. Based on prevention and resilience
research the framework identifies 20 risk factors that are linked to 5 problem behaviors (teen pregnancy,
school drop out, delinquency, substance abuse, violence) as well as protective factors (broad categories
are healthy beliefs and clear standards, bonding, and individual characteristics such as intelligence).
Originally developed by Drs. Hawkins and Catalano of the University of Washington, CTC is a
prevention planning system that guides community partnerships step by step through a strategic planning
process from identifying risk and protective factors to identifying resources, priorities, measurable goals
and to finally developing a community action plan that implements best practice strategies/programs.

CTC uses a student perception survey along with archival data to assess risk and protective factors. The
CTC process is very research and data driven.

For more information: www.channing-bete.com/positiveyouth/pages/CTC/CTC.html
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America’s Promise — The Alliance for Youth

Conceived at a political summit, the 1997 Presidents’ Summit for America’s Future, this community
mobilization model is theoretically anchored in positive youth development and resiliency research. It is a
national call to action that aims to mobilize local social and economic capital to provide children and
adolescents with fundamental resources (five promises)

- ongoing relationships with caring adults

- safe places with structured activities during non-school hours

- healthy start and future (e.g., access to healthcare, good nutrition)
- marketable skills through effective education

- opportunities to give back through community service

America’s Promise focuses its efforts on raising public awareness and commitment, obtaining
endorsement from national organizations (private, public and non-for-profit) to develop large scale youth
initiatives centered on the five promises, and finally creating local alliances (neighborhoods, towns,
counties) to fulfill the 5 promises.

For more information: www.americaspromise.org
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Handout 6.2

Community Sectors
Public Private

Informal Non-for-Profit

Here is a description of each sector:
Public Sector:  Institutions and organizations supported by the public (schools, government, libraries, etc)
Private Sector:  For profit organizations and businesses

Non-for-profit
Sector: Human and social service agencies, religious organizations

Informal
Sector:  Groups that are organiged around a common interest, not affiliated with organizations or government (Sport teams, card
clubs, neighborbood groups, etc)

Adapted from the Resource Map, Innovation Center 2001. Building Community. www.theinnovationcenter.org
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Handout 6.3.A

Neighborhood Needs Map

Unemplcmment Troaancy
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Lead Polsoning Drropouts

179




Community Assets Map

Parks

e

Businesses Laeal Institutions Schools
Citizens' Azzoclations \
Churchesy Block Clabs
Incoms Gifts of Individial Artists
Libgacies
/_,.ﬁ” _""""‘--..._h
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Hespimls Community Colleges
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6.3.B Handout

Individual Assets

Manual Skills
i
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o

Knowledge
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Connections
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Handout 6.4.A
Involving Businesses
Potential Roles

Convener

Inviting other businesses to participate and sponsor the goals of
the initiative

Leader

Becoming a champion in promoting Youth Development

Spokesperson

Using his/her prominent position to become a public
spokesperson (public forums, press conferences, etc.)

Program Manager

Developing and administrating a youth development
project/program

Supporter

Providing financial and in-kind support to the initiative
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Handout 6.4.B

Presentations to Businesses
Practical Tips

Points to cover:
- This is what we are about.
- This 1s what we want from you.

- This is what 1s in 1t for you.

The delivery needs to be:

Brief

Simple

To the point

Include easy-to-read material

Make the business case:
- Recognition and Visibility
- Vital community
> Competent Workforce
> Attractive to young families

> Economic Development
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Handout 6.4.C

Preparing Easy-To-Read Materials

Write easy-to-read materials

e Use active voice
e Put your messages in the subheadings

e Vary sentence length, but keep most sentences fairly short (8-10
words)

e Summarize frequently and repeat your main points to enhance
comprehension

Clear graphics

e Emphasize important points without detracting from their
readability.

e Use large, easily readable type.

e Use an inviting format (don’t run text across the page, use white
spaces, uneven right margin)

e Don’t let the graphics dilute the message (use good contrast,
avoid reverse lettering or vertical alignment)

e Show pictures only of what you want readers to do (avoid
negatives, use visuals to enhance your points).

Resource: Technical Assistance Bulletin: You can Prepare Easy-To-Read Materials. The National Clearinghouse for
Aleohol and Drug Information. 1994. htip:/ | www.health.org/ govpubs/ MS499/
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Handout 6.4.D
Business Contributions to Youth Development

Projects/Initiatives

Large - National Businesses

Financial Contribution

Convener

Create Youth Foundation

Coalition Spokesperson

Stipends/scholarships

Advertising Youth
Development

Co-Sponsor Community
Event

Encourage
Mentoring/Volunteering

Adopt-A-School/Program

Workplace Initiative
(ex: parent education)

Capital Improvement
Funds (ex: new building)

Youth Employment

Space for Program/Event
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Handout 6.4.E

Business Contributions to

Youth Development Projects/Initiatives
Small - Local Businesses

MONETARY IN KIND RECOGNITION

Non-Monetary Support
(i.e. Services, T-Shirts, Food)

E Youth Awards

Job shadowing/Apprentices

D Sponsorship of
Events/Programs/Clubs

I:l Support a Youth Program

Mentoring/Volunteering

Volunteer for Board/Committee

Use Workplace to Promote Youth
Development

Create Youth Program (i.e. Teen-
Bowling Night)

O OO O O O O O] O
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Handout 6.5 A.

UGLI ORANGE CASE
ROLE FOR DR. ROLAND

You are Dr. P.W. Roland. You work as a research biologist for a pharmaceutical firm. The firm is under
contract with the US Government to do research on methods to combat enemy uses of biological
warfare.

Recently several World War II experimental nerve gas bombs were moved from the US to a small island
jus off the US coast in the Pacific. In the process of transporting them, two of the bombs developed a
leak. The leak is presently controlled, but government scientists believe that the gas will permeate the
bomb chambers within two weeks. They know of no method of preventing the gas from getting into the
atomsphere and spreading to other islands, and very likely to Los Angeles as well. If this occurs, it is likely
that several thousands of people will incur serious brain damage, or die.

You’ve developed a synthetic vapor which will neutralize the nerve gas if it is injectd into the bomb
chamber before the gas leaks out. The vapor is made with a chemical taken from the rind of the Ugli
Orange, a very rare fruit. Unfortunately, only 4000 of these oranges were produced this season.

You’ve been informed, on good evidence, that a Mr. R.H. Cardoza, a fruit exporter in South America, is
in possession of 3000 Ugli oranges. The chemicals from the rinds of this number of oranges would be
sufficient to neutralize the gas if the serum is developed and injected efficiently. You have been informed
that the rinds of these oranges are in good condition.

You have also been informed that Dr. J.W. Jones is urgently seeking purchase of Ugli oranges and is
aware of Mr. Cardoza’s possession of the 3000 available. Dr. Jones works for a firm with which yours is
highly competitive. There is a great deal of industrial espionage in the pharmaceutical industry. Over the
years, your firm and Dr. Jones’ firm have sued each other for violations of industrial espionage laws and
infringement of patent rights several times. Litigation on two suits is still in process.

The federal government has asked your firm for assistance. You’ve been authorized by your firm to
approach Mr. Cardoza to purchase the 3000 Ugli oranges. You have been told he will sell them to the
highest bidder. Your firm has authorized you to bid as high as $250,000 to obtain the rind of the oranges.

Before approaching Mr. Cardoza you have decided to talk to Dr. Jones to influence the doctor not to
prevent you from purchasing the oranges.




ROLE FOR DR. ROLAND

You are Dr. John W. Jones, a biological research scientist employed by a pharmaceutical firm. You have
recently developed a synthetic chemical useful for curing and preventing Rudosen. Rudosen is a disease
contracted by pregnant women. If not caught in the first four weeks of pregnancy, the disease causes
serious brain, eye, and ear damage to the unborn child. Recently there has been an outbreak of Rudosen
in your state and several thousand women have contracted the disease. You have found, with volunteer
victims, that your recently developed synthetic serum cures Rudosen in its early stages. Unfortunately, the
serum is made from the juice of the Ugli orange, which is a very rare fruit. Only a small quantity
(approximately 4000) of these oranges were produced last season. No additional Ugli oranges will be
available until next season, which will be too late to cure the present Rudosen victims.

You’ve demonstrated that your synthetic serum is in no way harmful to pregnant women. Consequently,
there are no side effects. The Food and Drug Administration has approved of the production and
distribution of the serum as a cure for Rudosen. Unfortunately, the present outbreak was unexpected and
your firm had not planned on having the compounded serum available for six months. Your firm holds
the patent on the synthetic serum and it is expected to be a highly profitable product when it is generally
available to the public.

You have recently been informed that Dr. P.W. Roland is also urgently secking Ugli oranges and is also
aware of Mr. Cardoza’s possession of the 3000 available. Dr. Roland is employed by a competitor
pharmaceutical firm. The doctor has been working on biological warfare research for the past several
years. There is a great deal of industrial espionage in the pharmaceutical industry. Over the past several
years, Dr. Roland’s firm and your firm have sued each other for infringement of patent rights and
espionage law violations several times.

You have been authorized to approach Mr. Cardoza to purchase the 3000 Ugli oranges. You have been
told that he will sell them to the highest bidder. Your firm has authorized you to bid as high as $250,000
to obtain the juice of the 3000 available oranges.
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Handout 6.5.B

Collaboration Continuum

Merging
Structure

Sharing
Information

Networking Coordinating Cooperating Collaborating Integrating

T1L=

e
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Handout 6.5.C

Collaboration: A Definition

Collaboration shall be defined as a process to reach goals that cannot be achieved by one single agent. It
includes the following components:

® Jointly developing and agreeing on a set of common goals and directions;
® Sharing responsibility for obtaining those goals;

® Working together to achieve those goals, using the expertise and resources of each
collaborator.

Collaboration stresses sharing risks and responsibilities towards a jointly defined goal such as preventing
a stressed out caretaker engaging in child abuse. It increases the likelihood that the goal can be met.
However, three powerful, common barriers that might impede collaborative efforts or working together
of agencies are time, trust and turf.

Time: Collaborative efforts take time to develop. Short-term, collaboration will take more time and
effort than providing services independently; however, long-term it will save time.

Turf: Turf issues surface when an imbalance, perceived or real, of benefits to the collaboration partners
occurs. For example, one agency might see that another agency reaps more benefits from the
collaborative effort; or, one agency takes on less responsibility, or has more decision making
power. Partners do not see each other as equally involved in benefiting of the collaboration.

Trust: Lack of trust becomes a barrier in collaborative efforts. Trust can be influenced by prior or
current troubled working relationships, or by lack of understanding on how agencies or
disciplines operate, or by personal factors such as personality or temperament of an agency
representative.

Collaboration Continuum

To the degree that agencies are able to overcome the three main barriers: time, turf and trust, they will
engage in collaborations of different complexity and commitment. The ability to overcome barriers will
be reflected in the progressive continuum of collaborative strategies:

Networking —— Coordinating —— Cooperating —— Collaborating —— Integrating

Networking: Exchanging information for mutual benefit. This is easy to do; it requires low initial
level of trust, limited time availability and no sharing of turf.

Coordinating:  Exchanging information and altering program activities for mutual benefit and to
achieve a common purpose. Requires more organizational involvement than
networking, higher level of trust and some access to one’s turf.

Cooperating: Exchanging information, altering activities and sharing resources for mutual benefit
and to achieve a common purpose. Increased organizational commitment, may
involve written agreements, shared resources can involve human, financial and
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technical contributions. Requires a substantial amount of time, high level of trust and
significant sharing of turf.

Collaborating:  Exchanging information, altering activities, sharing resources and enhancing each
other’s capacity for mutual benefit and to achieve a common goal. The qualitative
difference to cooperating is that organizations and individuals are willing to learn from
each other to become better at what they do. Collaborating means that organizations
share risks, responsibilities and rewards. It requires a substantial time commitment,
very high level of trust, and sharing turf.

Integrating: Completely merging two organizations in regards to client operations as well as
administrative structure.

It is important to understand that each of these strategies can be appropriate for
particular circumstances. It can be sufficient for some service providers to network
and consequently provide youth and families with correct and updated information on
available services. In other circumstances, agencies might work on developing more
complex linkages to be able to meet youth and family needs more effectively. These
definitions will help agencies make appropriate choices about the working
relationships they want to develop or strive towards in their communities.

Collaborative efforts are only successful in facilitating change if they are supported
from the top down and the bottom up. Administrative support is needed to allow
front line staff to make decisions about agency resources shared in a collaborative
effort. Both, front line and administrative staff must be open and willing to go beyond
“business as usual.”

Sources:

Bruner, Chatrles, 1991. Thinking Collaboratively: Ten Questions and Answers to Help Policy Makers Improve
Children’s Services. Washington, DC. Education and Human Services Consortium.

Himmelman, Arthur T. 1995. On the Theory and Practice of Transformational Collaboration. Draft. The
Himmelman Consulting Group. Minneapolis, MN

McClintock, Charles. 1998. Cross-Agency Collaboration: Research Findings and Practitioner Experience. Policy
Perspectives. New York State College of Human Ecology. Cornell University.




Handout 6.5.D

Collaboration Strategies That Work

Key Requirements

® Collaboration only works if its foundation is clear. What is the purpose of the collaboration? What are
the goals? What are the expectations, roles and responsibilities?

® (Collaboration takes time. It helps to have time management skills. It greatly helps to distinguish
between short-term investments and long-term gains.

® Collaboration takes personal commitment and confidence. Many people do not believe that
collaboration works. It takes a positive attitude and commitment to overcome this hurdle.

® Personal contact is essential to collaboration. Partners need to make a personal connection; they need
to feel comfortable with each other; they need to trust each other.

® (lear and open communication is critical. This requires that all participants understand each other’s
language. Each service system (i.e., health, social services or justice) has its own technical language
and acronyms. Lack of clarity can lead to serious misunderstandings and conflict.

® [Front line staff can only collaborate successfully if supported by supervisory and administrative staff.

® (Collaboration requires maintenance. Just like a car, any collaborative effort needs regular tune-ups,
adjustments and re-fueling to run well.

® Collaboration Strategies That Work
Samples Strategies

Staff to staff meeting

Front line and supervisory staff of two agencies arrange a meeting to share information about their services and
the clientele they serve. This will improve their understanding of each other’s service. It also allows them to
correct misconceptions they might have had. Staff to staff meetings can be enhanced by written information
material such as organizational charts, agency phone directories and brochures. Working with large agencies it is
helpful to develop a lead contact.

Identify roles and responsibilities

The coalition or collaborating partners need to clarify roles, expectations and responsibilities. If participants do
not have consensus about the expected outcomes/gains and responsibilities, the collaboration will not work.




Share leadership

Collaborative efforts are often chaired by strong leaders. Initially, this may lead to short-term successes,
however, in the long run it may alienate some members. To maintain the buy-in from all members it may be
helpful to alternate leadership and provide other members with the opportunity to fill this role. Some
participants will gain new experiences and new skills.

Conflict resolution mechanism

It is natural and expected that agencies and/or partners that come from different backgrounds will encounter
conflicts while working together. It is extremely helpful to develop a process to handle conflict from the
beginning. Conflict needs to be seen as productive and energizing, conflict resolution as creative problem
solving,

Identify and celebrate positive outcomes/success

Given that collaboration takes time, effort, personal commitment, it is essential to celebrate achievements and
positive outcomes to demonstrate the benefits of working together. Celebrating short-term successes and
milestones will maintain participants’ motivation to stay involved. Celebrations can range from graduation
parties, award ceremonies, news releases to notes of appreciation to participating partners.

Mutual and joint training

Inviting partners to trainings or organizing joint trainings are two effective strategies to improve collaboration
by sharing resources and knowledge, while at the same time increasing personal contact among partners and
thus increasing the trust level between partners.

Establish communication procedures

Clear communication is of great importance to any collaborative effort. Initially, it will take time to clarify
technical jargon, acronyms and core terms that everybody uses with slightly or very different meanings. Partners
should never assume that everybody uses and interprets common terms the same way. To speed up the
communication and coordination between partner agencies, it is helpful to develop one set of tools to share
information such as release, intake and referral forms.

Social meetings/outings

Personal contacts and relationships are driving forces in successful collaborations. Partners that can relate to
each other are much more likely to trust each other and work together effectively. Occasional social gatherings
or outings will make partners more comfortable with each other and re-energize and motivate them to stay
involved.

Source: Cornell Collaboration and Community Building Curriculum, Final Report 2000
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Handout: Positive Youth Development Web Sites (in back)
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Henderson, Nan. Resiliency in Action Web Site: www.resiliency.com

Circle of Courage:

Brendtro, Larry K. et al. Revised 2002. Reclaiming Youth at Risk. National Education Service.
Bloomington, 1L

Reclaiming Youth Network Web Site: www.reclaiming.com
Additional Resources

Fund of the City of New York. 1998 (2™ edition). A Guided Tour of Youth Development.
www.feny.org/portal.php/syd/pubs (click on icon).




Section 2 — Positive Youth Outcomes
2.1 Adolescent Development

American Psychological Association. 2002. Developing Adolescents. Www.apa.org/ pi/ pii/ develop.pdf

Spano, Sedra. 2004. Stages of Adolescent Development. ACT for Youth Research Facts &> Findings.
www.actforyouth.net/documents/fACT%20Sheet05043.pdf

National Campaign to Prevent Teen Pregnancy. 2005. Freeze Frame: A Snapshot of America’s Teens.
www.teenpregnancy.org/works/pdf/FreezeFrame.pdf

National Adolescent Health Information Center. 2005. A Health Profile of Adolescent and Young Adult
Males: 2005 Brief. http://nahic.ucsf.edu/downloads/BoysBrief.pdf
Child Trends. 2003. American Teens. Child Trends. Washington, DC.

Research briefs and “What Works™ tables can be downloaded from the web site: www.childtrends.org

Garbarino, James. 1995. Raising Children in a Socially Toxic Environment. Jossey-Bass Publishers. San
Francisco, CA

2.2 Positive Outcomes

Pittman, Karen et al. 2000. Unfinished Business: Further Reflections on a Decade of Promoting Youth
Development. www.forumfyi.org/files /unfinishedbusiness.pdf

Pittman, Karen et al. 2005. Preventing Problems, Promoting Development, Encouraging Engagement.
www.forumfyi.org/files/PPE.pdf

Pittman, Karen. 2002. What Youth Need: Services, Supports and Opportunities. Ingredients for Youth.
www.forumfyi.org/Files/WhatYthNeed.pdf

2.4 Building on Strengths
Saleebey, Dennis. 1992. The Strengths Perspective in Social Work Practice. Longman. NY
2.5. A Typical Day

National Institute on Out-of School Time. 2005. Making the Case: A Fact Sheet on Children and Youth
in Out-of-School Time. www.niost.org/publications/Factsheet 2005.pdf

National Campaign to Prevent Teen Pregnancy. 2005. Freeze Frame: A Snapshot of America’s Teens.
www.teenpregnancy.org/works/pdf/FreezeFrame.pdf

Additional resources

Adolescent (Sexual) Health:
National Adolescent Health Information Center (NAHIC): http://nahic.ucsf.edu
National Campaign to Prevent Teen Pregnancy — www.teenpregnancy.org

Advocates for Youth — www.advocatesforvouth.org



http://www.actforyouth.net/documents/Sept_facts.pdf
http://www.search-institute.org/
http://www.channing-bete.com/positiveyouth/pages/CTC/CTC.html
http://www.reclaiming.com/

Adolescent Brain Development:

Weinberger, Daniel R. et al. 2005. The Adolescent Brain: A Work in Progress.
www.teenpregnancy.org/resources/reading/pdf/BRAIN.pdf

PBS Frontline Special. 2002: Inside the Teenage Brain.
www.pbs.otrg/wgbh/pages/frontline/shows/teenbrain

Adolescent Development:

Frankel, Loren. 2002. Identity Formation in Adolescence. ACT for Youth Research Facts & Findings.
www.actforyouth.net/documents/gender identity.pdf

Frankel, Loren. 2003. Adolescent Self-Esteem. ACT for Youth Research Facts & Findings.
www.actforyouth.net/documents/june self esteem.pdf



http://www.actforyouth.net/documents/fACT%20Sheet05043.pdf
http://nahic.ucsf.edu/downloads/BoysBrief.pdf

Section 3 — Youth Involvement

3.1 Meaningful Roles for Young People

Hampton Youth Commission, www.hampton.va.us/foryouth

3.2. Youth Involvement: A Challenging Notion
Zeldin, Shep et al. 2000. Youth in Decision-Making: A Study on the Impacts of Youth on Adults and

Organizations. www.cpn.org/topics/youth/cyd/pdfs/Youth inDecision Making.pdf

3.6 Preparing Adults for Youth Involvement

Sazama, J. & Young, K.S. 2001. Get the Word Out! Youth on Board. Somerville, MA

Holt, John. (revised edition) 1983. How Children Learn. Da Capo Press. Perseus Book Group.
Cambridge, MA

3.7 Youth Adult Partnerships

Kielburger, Craig with Kevin Major. 1999. Free the Children. Harper Perennial. See also the Free the
Children Web Site: www.freethechildren.com

Hart, Roger A. 1997 (reprint 2002). Children’s Participation. Unicef. Earthscan Publications. UK

Sarah Schulman. Youth Infusion: www.youthinfusion.com

Additional Resources and Web Sites

Young Wisdom Project of the Movement Strategy Center.2004. Making Space. Making Change. Profiles
of Youth-Led and Youth-Driven Organizations. www.movementstrategy.org

Matarese, Marlene et al. 2005. Youth Involvement in Systems of Care: A Guide to Empowerment.
www.tapartnership.org/youth/docs/Youth Involvement.pdf

The Activism 2000 Project — www.youthactivism.com

The Freechild Project: A cleatinghouse for youth activism — http://freechild.org

Soundout.org: Promoting meaningful student involvement in school change — www.soundout.org

Project 540: A new approach to civic education — www.project540.org

Online Course on School Connectedness and Meaningful Student Participation:
www.k12coordinator.org/onlinece/onlineevents/connect/index.htm

Dotterweich, Jutta. 2004. Strengthening Youth Involvement. ACT for Youth Practice Matters.
www.actforyouth.net/documents/prACTice%20Matters012.pdf

Zeldin, Shep et al. 2006. Youth as Evaluators: What’s an adult to do? ACT for Youth Practice Matters.
www.actforyouth.net/documents/Jan06.pdf



http://www.pbs.org/wgbh/pages/frontline/shows/teenbrain
http://www.pbs.org/wgbh/pages/frontline/shows/teenbrain
http://www.pbs.org/wgbh/pages/frontline/shows/teenbrain
http://www.actforyouth.net/documents/gender_identity.pdf

Training Manuals

Young, Karen S. & Sazama, Jenny. 1999 (reprint 2001). 14 Points. Successfully Involving Youth in
Decision Making. Youth on Board. Somerville, MA www.youthonboard.org

Hampton Youth Commission. 2001 (updated 2002). Shaping the Future: Working Together, Changing
Communities. Hampton Coalition for Youth, VA www.hampton.va.us/foryouth

The Innovation Center for Community and Youth Development, National Network for Youth, Youth
Leadership Institute. 2003. Youth-Adult Partnerships: A Training Manual. The Innovation Center, Chevy
Chase, MD www.theinnovationcenter.org

Driskell, David. 2002. Creating Better Cities with Children and Youth. A Manual for Participation.
Unesco Publishing. Earthscan Publications. UK

Do Something. 1999. How-To Guide and Summary of Research on recruiting, involving and developing
young leaders in community organizations. Do Something, Inc. NYC, NY. www.dosomething.org

Lesko, Wendy Schaetzel. 2003. Maximum Youth Involvement. Youth Activism Project. Kensington, MD
www.youthactivism.com

Community Partnership with Youth, Inc. 1994. Youth in Governance. A Board/Committee Member
Curriculum. Community Partnership with Youth, Inc. Fort Wayne, IN

Youth Power Project of El Arco Iris Youth and Community Arts Center. 2000. The Youth Power Guide.
How to Make Your Community Better. Published by UMass Extension, University of Massachusetts.
Ambherst, MA

KIDS Consortium (2™ edition)2005. KIDS as Planners. A Guide to Strengthening Students, Schools and
Communities through Service-Learning. KIDS Consortium, Lewiston, ME. www.kidsconsortium.org

The Innovation Center for Youth and Community Development & National 4-H Council. 2001. Building
Community. A Tool Kit for Youth & Adults in Charting Assets and Creating Change. The Innovation
Center. Chevy Chase, MD www.theinnovationcenter.org

The Innovation Center for Youth and Community Development. 2004. Learning and Leading. A Tool
Kit for Youth Development and Civic Activism. The Innovation Center, Takoma Park, MD

www.theinnovationcenter.org
Bass, Melissa. 2003. Public Adventures. An active citizenship curriculum for youth. National 4-H
Cooperative Curriculum System. www.n4hccs.org

Kielburger, Marc & Kielburger, Craig. 2002. Take Action! A Guide to Active Citizenship. John
Wiley&Sons, Inc. Hoboken, NJ

Marx, Maxwell et al (eds). 2005. Youth Participation Guide: Assessment, Planning, and Implementation.
YouthNet/Family  Health International in  collaboration with  Advocates for  Youth.
http://www.fhi.otg/en/Youth/YouthNet/rhtrainmat uide.htm

Checkoway, Barry & Richards-Schuster, Katie. 2005. Participatory Evaluation with Young People.
Program for Youth and Community. School of Social Work. University of Michigan.
www.yvouthandcommunity.org The workbook and the facilitation guide can be downloaded from the
web site.



http://www.hampton.va.us/foryouth
http://www.movementstrategy.org/
http://www.tapartnership.org/youth/docs/Youth_Involvement.pdf
http://freechild.org/
http://www.project540.org/
http://www.actforyouth.net/documents/prACTice%20Matters012.pdf

Camino, Linda et al. 2004. Youth and Adult Leaders for Program Excellence: A Practical Guide for
Program Assessment and Action Planning. Community Youth Action. University of Wisconsin at
Madison & Cornell University, ACT for Youth Upstate Center of Excellence www.actforyouth.net

The Innovation Center for Community & Youth Development. 2005. Reflect and Improve. A Tool Kit
for Engaging Youth and Adult as Partners in Program Evaluation. The Innovation Center, Takoma Park,
MD www.theinnovationcenter.org

Sydlo, S.J. et al. 2000. Participatory Action Research. Curriculum for Empowering Youth. National Teen
Action Research Center. Institute for Community Research.

www.incommunityresearch.org/research /yari.htm



http://www.youthonboard.org/
http://www.hampton.va.us/foryouth

Section 4 — Youth Development in Care Settings

4.1 Struggles and Strengths
Werner, Emmy E. & Smith, Ruth S. 1982. Vulnerable but invincible. A Longitudinal Study of Resilient
Children and Youth. McGraw-Hill, NY

Werner, Emmy E. & Smith, Ruth S. 1992. Overcoming the Odss — High Risk Children from Birth to
Adulthood. Cornell University Press, Ithaca, NY

Benard, Bonnie. 2004. Resiliency. What we have learned. West Ed. San Francisco, CA
Wolin, Steven J. & Wolin, Sybil. 1993. The Resilient Self. Villard, NY

Higgins, Gina O”Connell. 1994. Resilient Adults. Overcoming a Cruel Past. Jossey-Bass, San Francisco
CA

b

4.2. Fostering Resiliency

Brendtro, Larry et al. (revised edition) 2002. Reclaiming Youth at Risk. National Education Service,
Bloomington, IN

Benard, Bonnie. 2004. Resiliency. What we have learned. West Ed. San Francisco, CA

Henderson, Nan. The Resiliency Training Program. A Training of Trainers.
Resiliency in Action. San Diego, CA. www.resiliency.com

4.3 Resiliency Strategies

Henderson, Nan et al. 2000.Schoolwide Approaches for Fostering Resiliency. Resiliency in Action, Inc.
San Diego, CA. www.resiliency.com

Education Development Center, Inc. Online Course: School Connectedness and Meaningful Student
Participation, National Training and Technical Assistance Center for Drug Prevention and School Safety
Program Coordinators,

www.k12coordinator.org/onlinece/onlineevents/connect/index.htm

Additional Resources

Henderson, Nan et al (eds). 1999. Resiliency in Action. Practical Ideas for Overcoming Risks and
Building Strengths in Youth, Families& Communities. Resiliency in Action, Inc. www.resiliency.com

Desetta, Al & Wolin, Sybil (eds). 2000. The Struggle to be Strong. True Stories by Teens About
Overcoming Tough Times. Free Spirit Publishing. Minneapolis, MN

Wolin, Sybil et al. 2000.A Leader’s Guide to The Struggle to be Strong. How to Foster Resiliency in
Teens. Free Spirit Publishing. Minneapolis, MN

Project Resilience — www.projectresilience.com




The Freedom Writers with Erin Gruwell (1999) 2001. The Freedom Writers Diary. How a Teacher and

150 Teens Used Writing to Change Themselves and the World Around Them. Broadway Books, Random
House, NY

Esquith, Rafe.(2003) 2004. There are no Shortcuts. Anchor Books, Random House, NY.

“How an inner city teacher — winner of the American Teacher Award — inspires his students and
challenges us to rethink the way we educate our children”

Brooks, Robert & Goldstein, Sam. 2001. Raising Resilient Children. Contemporary Books, Chicago, IL.
See also: www.raisingresilientkids.com

Strengths in Focus — www.strengthsinfocus.com

Reclaiming Youth Network (Circle of Courage) — www.reclaiming.com




Section 5 — Effective Youth Development Programming

5.1 Best Practice Strategies in Youth Development Programs

Eccles, Jaquelynne and Gootman, Jennifer Appleton (eds) 2002. Community Programs to Promote
Youth Development. National Research Council & Institute of Medicine, National Academy Press
Washington, DC. http://www.nap.edu/books/0309072751 /html/

Executive summary: http://books.nap.edu/execsumm pdf/10022.pdf

Raley et al. 2005. Getting it Right. Strategies for After-School Success. Public/Private Venture,
www.ppv.otg/ppv/publications/assets /190 publication.pdf

b

The Prevention Researcher (Journal). 2005. After-School Programs. April Issue, 12 (2). Integrated Research
Services, Inc. www.TPRonline.otrg

5.2. Feeling Safe — Creating Safe Environments

Community Network for Youth Development. 2001. Youth Development Guide. Engaging young
people in after-school programming. Community Network for Youth Development, San Francisco, CA

www.cnyd.org

Education Development Center, Inc. Online Course: School Connectedness and Meaningful Student
Participation, National Training and Technical Assistance Center for Drug Prevention and School Safety
Program Coordinators,

www.k12coordinator.org/onlinece/onlineevents/connect/index.htm

5.3. Checking Stereotypes and Cultural Assumptions

Community Network for Youth Development. 2001. Youth Development Guide. Engaging young
people in after-school programming. Community Network for Youth Development, San Francisco, CA

www.cnyd.org

National Education Association. (2™ edition) 2005. Culture. Abilities. Resilience. Effort. Strategies for
Closing the Achievement Gaps. www.nea.org/teachexpetience/careguide.html

5.4. Intentional and Engaging Youth Activities

Roth, Jodie L. & Brooks-Gunn, Jeanne. 2003. Youth Development Programs: Risk, Prevention and
Policy. Journal of Adolescent Health, 32:170-182

Camino, Linda et al. 2004. Youth and Adult Leaders for Program Excellence: A Practical Guide for
Program Assessment and Action Planning. Community Youth Action. University of Wisconsin at
Madison & Cornell University, ACT for Youth Upstate Center of Excellence www.actforyouth.net

National Collaboration for Youth. 2006. Making a Difference in the Lives of Youth.

www.nassembly.org/nvdic/programming/newideas/MakingaDifferenceinthelivesofYouth.htm



http://www.raisingresilientkids.com/
http://www.strengthsinfocus.com/

5.5 Engaging Young People Effectively

Gardner, Howard. 1983. Frames of Mind: The Theory of Multiple Intelligences. Basic Books, NY
Brief summary of theory: http://www.newhotizons.org/future/Creating_the Future/crfut gardner.html

5.6 Experiential Education and Service Learning

Kolb, David. 1984. Experiential Learning: Experience as the Source of Learning and Development.
Prentice-Hall, Englewood Cliffs, NJ

Brief summary: www.infed.org/biblio /b-explrn.htm
Web based material: http://www.reviewing.co.uk/research /experiential.learning. htm#26

National Service Learning Clearinghouse — www.servicelearning.org

National Service-Learning Cooperative (revised edition) 1999. Essential Elements of Service-Learning.
National Technical Assistance Center. National Youth Leadership Council, Roseville, MN, www.nylc.org

5.7 Engaging older and Marginalized Young People

Social Policy Research Associates for the Innovation Center for Community and Youth Development.
2003. Extending the Reach of Youth Development through Civic Activism. Research Results from the
Youth Leadership for Youth Development Initiative. The Innovation Center. Takoma Park, MD
Executive Summary. Lessons in Leadership. How Young People Change Their Communities and
Themselves. www.theinnovationcenter.org/lessons in leadership exec.pdf

Weiss, Mattie. 2003. Youth Rising. Applied Research Center. Oakland, CA.
http://www.arc.org/Pages/pubs/youthrising.html

5.8. Integrating Youth Development into Organizational Practice

NYS Advancing Youth Development Partnership. 2004. Strengthening Organizations through Youth
Development. Training Manual. www.nyayd.org

Additional Resources and Web Sites

Cushman, Kathleen and Students of WHAT KIDS CAN DO, Inc. 2003. Fires in the Bathroom. Advice
for Teachers from High School Students. The New Press, NY www.whatkidscando.org

Public/Private Venture - http://www.ppv.org/ppv/youth/youth.asp
Reports including evaluations of after school, mentoring and prevention programs

Spano, Sedra. 2003. Best Practices in Youth Development Programs.
www.actforyouth.net/documents/may factsheet web.pdf



http://www.nap.edu/books/0309072751/html/
http://www.nap.edu/books/0309072751/html/
http://www.nap.edu/books/0309072751/html/
http://www.ppv.org/ppv/publications/assets/190_publication.pdf

Hamilton, Mary Agnes & Hamilton, Stephen F. 2005. Mentoring.
www.actforyouth.net/documents/Aug 05Facts.pdf

Child Trends — www.childtrends.org
‘What works’ series, new data bank on evaluated after school programs

Blueprints for Violence Prevention — www.colorado.edu/cspv/blueprints/index.html
Best practice programs

National Institute on Out-of-School Time — www.niost.org

Harvard Family Research Project — http://www.gse.harvard.edu/hfrp/
Of particular interest: Out-of-School Time Program Evaluation Database & the new initiative on
Complementary Learning (Closing the Achievement Gap)

Circle - Center for Information & Research on Civic Learning & Engagement
http://www.civicyouth.org/

The Forum for Youth Investment. 2004. Countering Structural Racism. Forum Focus. Vol. 2, Issue 3.
www.forumfyi.org/files/ForumFOCUS July2004.pdf

Aspen Institute Roundtable on Community Change. 2005. Structural Racism and Youth Development:
Issues, Challenges, and Implications”. Washington, DC: The Aspen Institute www.aspeninstitute.org

Family, Youth and Community Sciences. University of Florida. 2003. Strengthening Programs to Reach
Diverse Audiences (curriculum)
http://fycs-diversity.ifas.ufl.edu/diversity%20website /Diversity%20Home.htm

Oparah, Dawn C. 2006. Make a World of Difference. 50 Asset Building Activities to Help Teens Explore
Diversity. A Search Institute Publication. www.search-institute.org

NYS Center for School Safety. 2002. Please Stand Up! CD-ROM.
An interactive tool to help eradicate school violence. www.pleasestandup.org



http://www.reviewing.co.uk/research/experiential.learning.htm#26
http://www.nylc.org/
http://www.arc.org/Pages/pubs/youthrising.html
http://www.arc.org/Pages/pubs/youthrising.html

Section 6 — Community Involvement and Collaboration

6.1 It Takes a Communtity...

Search Institute’s Healthy Communities — www.search-institute.org

Fisher, Deborah. 2003. Assets in Action. A Handbook for Making Communities Better Places to Grow
Up. Search Institute, Minneapolis

Griffin-Wiesner, Jennifer. 2005. The Journey of Community Change. A How-toGuide for Healthy
Communities Healthy Youth Initiatives. Search Institute, Minneapolis

Communities That Care — www.channing-bete.com/positiveyouth/pages/CTC/CTC.html

Hawkins, J. David et al. 1992. Communities That Care. Action for Drug Abuse Prevention. Jossey-Bass.
San Francisco, CA

America’s Promise — www.americaspromise.org

6.2. Knowing Your Community

The Innovation Center for Youth and Community Development & National 4-H Council. 2001. Building
Community. A Tool Kit for Youth & Adults in Charting Assets and Creating Change. The Innovation

Center. Chevy Chase, MD www.theinnovationcenter.org

6.3 Asset Based Community Development

Kretzmann, John P. & McKnight, John L. 1993. Building Communities From the Inside Out. A Path
Towards Finding and Mobilizing a Community’s Assets. The Asset Based Community Development
Institute. Institute for Policy Research. Northwestern University. Evanston, 1L
www.northwestern.edu/ipr/abed.html

6.4 Involving Businesses

Kretzmann, John P. et al. 1996. A Guide to Mapping Local Business Assets and Mobilizing Local
Business Capacities. A Community Building Workbook. The Asset-Based Community Development
Institute. ACTA Publications. Chicago, 1L

www.northwestern.edu/ipt/abed.html

Kreinin, Tamara et al(eds). 1999. Get Organized: A Guide to Preventing Teen Pregnancy.
Vol.2. Involving the Key Players. The National Campaign to Prevent Teen Pregnancy. Washington, DC.

WWW .teen[ IEgNANCY.0rg

The National Clearinghouse for Alcohol and Drug Information. 1994. Technical Assistance Bulletin: You
Can Prepare Easy-To-Read Materials. www.health.org/govpubs/MS499/




6.5. Understanding Collaboration

Dotterweich, Jutta. 2000. Cornell Curriculum on Collaboration and Community Change. Cornell
University, Ithaca, NY

Additional Resources and Web Sites

Benson, Peter L. 1997. All Kids are Our Kids. What Communities Must Do to Raise Caring and
Responsible Children and Adolescents. Jossey-Bass. San Francisco, CA

Connell, James P. & Gambone, Michelle A. 1999. Youth Development in Community Settings: A
Community Action Framework. www.vdsi.org/publications/index.html

Gambone, Michelle A. et al. 2002. Finding Out What Matters for Youth: Testing Key Links in a
Community Action Framework for Youth Development. www.ydsi.org/publications/index.html

Villaruel, Francisco A. et al (eds). 2003. Community Youth Development. Programs, Policies, and
Practices. Sage Publications. Thousand Oaks, CA.

Whitlock, Janis. 2003. Social Capital and the Well-Being of Youth. ACT for Youth Research Facts and
Findings. www.actforyouth.net/documents/social capital.pdf

Mastro, Elizabeth & Jalloh, Mary G. 2005. Enhancing Service through Effective School/Community
Collaboration. ACT for Youth Practice Matters. www.actforyouth.net/documents/prACTice june05.pdf

Tiffany, Jennifer & Young, Sarah. 2004. Involving Parents as Partners in Youth Development. ACT for
Youth Practice Matters. www.actforyouth.net/documents/prACTice Aug04.pdf

Workgroup for Community Health and Development, University of Kansas. Community Tool Box —
http://ctb.ku.edu/about/en/index.jsp
Resources and tools on community building, partnership development, collaboration

Helping Americas Youth is a website for young people and adults designed to assist with the practical

steps involved in effective community mobilization http://www.helpingamericasyouth.org

Winer, Michael & Ray, Karen (5" printing) 2000. Collaboration Handbook. Creating, Sustaining, and
Enjoying the Journey. Amherst H. Wilder Foundation. St. Paul, MN

www.wilder.org



http://www.channing-bete.com/positiveyouth/pages/CTC/CTC.html
http://www.theinnovationcenter.org/
http://www.theinnovationcenter.org/
http://www.northwestern.edu/ipr/abcd.html

Evaluation and Data Bases

Planning and Evaluation Resource Center (PERC) — www.evaluationtools.org
Tools, training and expert advice on program planning and evaluation

Chinman, Matthew et al. 2004. Getting to Outcomes 2004. RAND Corporation. Santa Monica, CA
www.rand.org/pubs/technical teports/TR101/

Child Trends — www.childtrends.org

NYS Youth Risk Behavior Surveillance System — www.cde.gov/HealkthyYouth/states/ny.htm

NYS Kid’s Well-Being Indicator Clearinghouse (KWIC) — www.nyskwic.org

National Campaign to Prevent Teen Pregnancy — www.teenpregnancy.org

Annie Casey Foundation. KIDS Count State-Level Data Online —
www.aecf.org/kidscount/sld/



http://www.ydsi.org/publications/index.html
http://www.ydsi.org/publications/index.html

Handout

Positive Youth Development
Informative Web Sites and References

ACT for Youth

www.actforyouth.net

ACT for Youth—Assets Coming Together for Youth—aims to strengthen community partnerships that promote positive youth
development and prevent risky and unbealthy behaviors among young people, aged 10 to 19. The ACT for Youth initiative is a project
of the New York State Department of Health, and was developed in cooperation with the Partners for Children, a collaboration of

public and private sector organizations committed to improving the bealth and education of children and adolescents thronghout New
York State.

Children, Youth and Families Education and Research Network
(CYFERNet)

www.cyfernet.org

CYFERnet’s web site brings together the best of children, youth and family resources of all public land-grant universities in the country.
Materials are carefully reviewed by college and university faculty. Through CYFERnet you can also interact with your colleagues and
share your work nationally.

Child Trends

www.childtrends.org

Child Trends is a nonprofit, nonpartisan research organization dedicated to improving the lives of children by conducting research and
providing science-based information to improve the decisions, programs, and policies that affect children and their families. In advancing
its mission, Child Trends collects and analyzes data; conducts, synthesizes, and disseminates research; designs and evaluates programs;
and develops and tests promising approaches to research in the field..

Connect for Kids

www.connectforkids.org

Connect for Kids, an award-winning multimedia project, belps adults make their communities better places for families and children.
The web site offers a place on the internet for adults — parents, grandparents, educators, policymatkers and others — who want to become
more active citigens, ffrom volunteering to voting with kids in mind.

Forum for Youth Investment
www.forumforyouthinvestment.org

The Forum’s staff (including Karen Pittman) collectively represents decades of knowledge abont youth research, programming and policy.
Knowledge not just of issues and institutions involved, but of individuals with breakthrough ideas. Because of that knowledge, we have
adyised many foundations and national organizations in the process of creating, assessing and improving their organizations’ policies and
prograns.



http://www.childtrends.org/
http://www.nyskwic.org/

FUND for the City of New York

www.fcny.org

The Fund for the City of New York is a private operating foundation lannched by the Ford Foundation in 1968 with the mandate to
improve the quality of life for all New Yorkers. Through centers on_youth, government and technology as well as core organizational
assistance, the Fund introduces and helps to implement innovations in policy, programs, practice and technology in order to adpance the
functioning of government and nonprofit organizations in New York City and beyond. Of particular interest is the Youth Development
Institute.

Innovation Center for Community Youth Development
www.theinnovationcenter.org

The Innovation Center for Community and Youth Development works to foster and strengthen the best thinking and practice in the
field of youth development. The Innovation Center’s network of youth and adult staff and partners seek, test, and promote innovative
concepts and practices, providing cutting edge tools for youth workers in diverse setting. They offer resonrces including the At the Table:
Youth Vvices in Decision-Making video and the Creating Y outh/ Adult Partnerships curriculum.

National Youth Development Information Center
www.nydic.org

NYDIC, The National Youth Development Information Center, is a project of The National Assembly through its affinity group, the
National Collaboration for Youth. NYDIC provides practice-related information about youth development to national and local youth-
Serving organigations at low cost or no cost.

Public/Private Ventures
WWW.ppv.org

Public/ Private 1V entures is a national nonprofit organigation whose mission is to improve the effectiveness of social policies, programs
and community initiatives, especially as they affect youth and young adults. In carrying out this mission, P/PV" works with
philanthropies, the public and business sectors, and nomprofit organizations.

Search Institute
www.search-institute.org

Search Institute is an independent, nonprofit, nonsectarian organization whose mission is to advance the well being of adolescents and
children by generating knowledge and promoting its application. To accomplish this mission, the institute generates, synthesiges, and
communicates new knowledge, convenes organizational and community leaders, and works with state and national organizations.

Youth on Board

www.youthonboard.org

Youth on Board works to change attitudes and strengthen relationships among youth, and between young people and adults; prepares

young people to be leaders and decision makers in all aspects of their lives; and ensuring that policies, practices and laws reflect young
people’s role as full and valued members of their communities. The site offers valuable reference materials on involving youth in decision-
mafking. Publication: Young, K.S. & Sazama, |. 1999. 14 Points. Successfully Involving Youth in Decision Making.
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